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PUSICAL EDUCAT/03: A PROGRAM OP DEVELOP:MN= MOTOR ACT/V1TIES,

PHYSICAL PITHESS, AHD RECREAT/ON

STATEMENT C7 =MAK

To determine the feasibility of providing a structural physical educational

program for trainable mentally retarded youth on a regular instructional sched-

ule as part of the curriculum of Missouri State Schools for Retarded.-

PROCEDURE*

An experiment study was developed involving 153 trainAble youth from three

State Schools for Retarded located at different geographical locations (Spring.-

field, North Kansas City, and St. Louis:) in LtssourL. Eadh State School Pro-

gram Was directed by a certified physical education instructor or specialist

with the assiutance of the regular classroaa teacheri

..............allorthRassativ.itateSATI developed a program of motor devel-

opment for 30 children of primary age. The program consisted of training in

tbz. most basic, gross muscular movements sueh as; locomotor movement (creep-

ing, crawling, walking, running, jumping, and marching), hend.eye coordina-

tion (throwing and catchtng), balance and air-borne activities, size and weight

discrimination, and kinesthetic-perceptual awareness.-The specific program

followed vas that of the 1967-1963 Curriculum Guide for Missouri State Schools

for Retarded.

The four primary rooms of exildren, ranging in age from 6 to 10 years of

age were the m7tre the active participauts in the-study. The control group was



drawn fram the lover intermediate groups vith the youngest chronological age.

The 'program provided a 45 minute daily activity during the second half of the

school year for experimental group. The control group received a 45 minute

session one day a week during the same semester period consisting of a planned

physical education.activity,

The program utilized equipment that was not common.to all State Schools

such as: adjustable parallel bars, trampoline, tunnel mats, valting stand,

climbing ropes, gymnasium bendhes, banging ladder, rope ladder, and spring

board.

whafald state School No. 1 developed a program of physical ediscation

activities for a, random sample of the 90 children enrolled in the Springfield

School. The experimental group of 24 children was divided into classes Of

6 to 8 children each according to age, size, and in soma casespto degree and

nature"of retardation. Eadh experimental class had a 30 minute daily physi-

cal education period during the second semester or a total of 62 days. The

control group recetved the same type Of program as all students of the school

did. The regular program was a 3 day a week, 30 minute play activity direct-

ed by the class-room teacher.

The Springfield experimental physical*education program was construct-

ed as one to develop physical fitness, endurance, and flexibility in behavior,

through exercises, skill training, and law organized game participation.

The program was developed to use outside facilities due to the lack of

any inside space beyond classrooms. The outside facilities developed were:

mile jog:along, non-commercial obstacle course, scooter and bicycle track,

and game field.



St. Louis State School Vb. 13. The program of the State School at. St..Louis

was developed to meet amore structured experimental design. From the school

population of 160 children, 80 children were selected at randaa and placed into

four groups. A programwas developed for each group. Control group "A!' received

only the regular physical activity directed by the classrram teacher. Experii.

mental group "B" was programmed for a daily 45 minute P.E. programdeveloped for

the study plus a twice a week swimming program. Experimental group "Cu'vas pro-

grammed for a daily 45 minute physical education program developed for the

study plus 2 periods of cardio-vascualr development.. Experimental groO "D"

was programmed for a for a daily 45 minute plus 2 periods a week of body manip-

ulation with apparatus.,

Ithe.St. Louis School was the only program used in the higher structred .

program due to the availability of gymn and swimming facilities. The St. Louis

study is presently being evaluated.and the findings-are as. yet not-available

and will be reported at a later date.

EVALUATION AND FINDINGS

The pre-post test evaluation model was followed utilizing:(a) The Purdue

Item e tuM...zxves Kephart; (b) Adaptation of the Moverient Pattern

Check List, Godfrey; (c) Ter.t.c,yisicalFitness for the lientall Retarded,

Hayden, at the State Schools.

The Purdue Perceptual ntor Survey, waa administered by instructors anct

evaluators at 'the 'beginning and termination of program to the experimental

and control group. (See Graph I)

TABLE I

Springfield and Nbrth Kansas City Everimeatal and Control pre and post

.3.



averages and average grouth as mnasured by tbó P.M.S. (Purdue Perceptual

Motor Survey).

Experiventel

Control

Experimental

Control

Experimenta

Control

Vumber '.-Average Average Average,
Ppc Pre Post Gaining

. Students Score Score Score

k

1

24 52.5 59.5 7.2

10 '. 44.5 53.2 8.7
......-A

. _
.

27 45.2 51.0 5.7

9
. __.

44.5
_

46.8
i_ ___

2.2
.

51 48.6 55.0 6.5

.

.

19
.

44.5 50.1 5.6
.
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GRAPII I

Comparison of the average difference otpre and post scores

between experimental and control at Springfield and North

Kansas City as measUred by Purdue Perceptual Motor Survey.
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The Movement Pattern Ch3cklist was adaptQl to zleaJur.a any four of the

items crawling, walking, throwing, and catch. Scoring interlated to a

1 to 4 value (See Chart 1) to be compatable pith other meaoures-used. The

adapted checklist was administered by instructor and evaluators at the begin-

ing and termination of study to experimental and control groups (See Graph:

II.)

TABLE It

'Springfield and North Kansas City Experimental and Control pre and

post avetage scores and average grouth*as measured by the adapted Movment

Pattern Checklist.

Number Average Average Average

of Pre Post Gaining

Students Score Score Score.

Experimental

SPRINGFIELD

Control

Experimenta

NORTH

Kansas.City Control

TOTAL

Experimental

Control

24 .8.6 11.3 :2,2

10 .9.6 10.2 1.3

.

27 8.9 11.1 2.2

9 9.5 10.2 0.7

51 8.7 11.2 2.4

9.6 10.2 1.0.19
,
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Comparison of average difference of pre and post scores

between experizm1zs3l and control at Springfield and

North Kansas City as measured by the adapted Movement

Pattern Check List.
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The hysical .tw.ss Test for_the_}entally Retarded sus used only by

Springfield in au Adapted form. The test was only on the Huscular Fitness

items: bang times, medicine ball throw, speed sit up, and the organics fin-

ness (200 yard run). Only the experimental group was measured on a pre and

post basis. (200 yards was scored twice reported tine to equal 300 yard run)

Average Average Average
Number Pre Potit Gaining

Sc4ie Score Score

24 115.2 149.8 35

Obstacle Course Times are also reported for information. The evert-

mental,group at Springfield was the only group measured and no evaluation

vas made of these scores. (See Chart III)

The noted difference of the gain in points, on each test of the experi-

mental group over the control gimp, sUpports the worth of-a daily structured

physical education program. The small difference in the short time period

gives promise of that mav be hoped for in an extended study. The gain of

. the .student uho was a member of eta group studied is also a;marant in other

eireai in addition to physical. Other areas sained in are: soctalability,

ability to follow direction,;take turns, self awareness, stability of

attention, self value, and pleasure participation.

;Or S REACTIONS

The reactions of the Physical Education 1 instructors and classroom.

teachers were recorded for additional insight into value of the study.

"This project, on the uhole, was most beneficial for the children, and

for myself."- "The greatest changes I observed was in the general botly aware-

4.



ness.'? "They seemed to become aware of their body and its caiabilities.. .......

how many more things they could do than they believed they could." "There was

a great deal of chenge even by all of us in the children's sociability, and

willingness to get along with others." "Children who wre.markedly one-sided

in their movements becme bi-lateral in some, many, or all activities as we

progressed and reinforced the activities." "Children began to learn to watch."

"Almost every child's attention span improved decidely, and the ability to

comprehend and follow wrbal directions was more apparent as well as ability to

reproduce a derNan§trated.acEivit.y:"

"Little Sheila was C yaars old, a product of developmental retardition,

and a victim of a very deprived soci.O-econcmic bactgreund. She was almost

always in a stupor, very rarely could anyone get .a reectiots from her.. She

hardly ever smiled, and never accorlplished anything. When I began with her,

I spent all my tine coaxing her to do things the -excerises and activities.

Then, the music teacher made comeents that Shelia has become very animated

in her class. By the end of the project, Shelia had become more animated

with me, and was trying to do everything I askild. She began vocalizing more,

only meaningless ound cozbinations. Her physical stills improved only slightly,

but enough to increase her scores on the post-tests. On the perceptual motor

survey, her scores unnt up on the motor section, but stayed the sem on the

perceptual section. / cannot help but feel that the playsical education pro-

gram was partly responsible for her general growth."

"Kevin was very slow, pidgeon-toed, -and afraid to try anything, a briin

damage child.. When he went up steps, It was one az a timesand he was very

poorly coordinated. Now, after being in the progrm, he seemed to be a little

more outsoiag, more williug b o things, end to maim, and was alile to go up

and doun steps correctly.



Susie was a 10 year old mongloid; a product of 1 year of public school,

Adhicli destroyed nearly all her confidence. Through her classroam teacher's

efforts, and the physical education program, she is slowly gaining in her

willingness to try; her accomplishments in physical education have helped

her gain conficence and knour she can do so many things. Her cootdinati.on

was generally improved, and her mother, in her parent-visit, commented to

her teacher that Susie had picked up her brothers' baskstball and played

with it, even tried to shoot some baskets. She had always been afraid of'

the ball before.

CONCLUSION

The value of this study can not be adequately measured until ea opportun-

ity to follow the continual development of exposed students in the years to

col4e. The evaluations presents a. positive victure of uhat can be gained by

regular physical education experiences. The "fun" that vas registered by

the:participants alone would tend to the inclusion of the activity in the

.regular curriculmm. The social, personal, and psychological value is not

a. measurelle quality in standardized for% but it is recognizable in the

youth's behavior.

This thort experience %%mould be hopeful/7 followed by a)bnger and larger

study the next school year and a strong bid as a developmental tool ia a

curriculum.
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MART 1

1nterpellation of 11ovent Pattern Check List scoring to a 4 to 1 scale.

Pattern ele:aants present(niails) Deviations noted I. raw score

Scale Sco

Raw Score

4 3 2 1

.

7 6 above

.

6 to 4 3 to 1 0 6 below

Experimant A Pattern Elwants Present 6

for measure Deviations noted

in catc14ng. Raw score . 3

Scale Score Reported. 2



1

2
3
4
5
6
7

8
9
10
11
.12

13
14
15
16

17

18

19

20
21
22
23
24
25
26
27

Total

atm I/
NORTH KANSAS CITY SCHOOL NO. 9

EXPERI1ENTAL GROUP

Purdue Perceptual Motor Survey Hove:rent Checklist Pattern

e
I.

31 -25

.

-6 7

-----------,
9 I 2

33 45 7 9 10 I 0..------..
53 57 -1 13 13 0
43 53 10 8 12
27 32 5 5 -7 -. 2
35 43 5 5 4., 4
42 50 8

6
c, 10

1
2

40 46 a I 9 1
41 44 3 7 11 It
47 60 13 9 I 13 4
44 58 1.4 0 10 2
53 65 10 1.9 11. 2
39 33 -1 I 6 '8 2
64 63 4 . 14'i 14 j 0
43 47 4 9 1 11 2
33 9 4 9 j 12 I i
60 53 -7 in 11 -1

.44 56 12 6 I 11 5
43 53 10 9 i 11 2
45 56 11 11 i 14 .,

57 57 0 4---9 13
37 43 16 10 10
49 53 1 9 10 10
39 51 12 = 11 5
35 41 6 1 7 9 2
71 72 1 12 16 4
57 63 1 12 16 4

1220 1376 156

.

242 301 59

..



CHART III

Springfield School tTo. 1

Experimental Group

Perceptual Motor-Survey ....Movement Checklist Pattern Physical Fitness

28
r 29

30
31
32
33
34
35
36
37
36
39
40
41 7
42

13414

4
46
45

7
48
49
50
51

tal
rag

Pre Post Diff. Pre Post' Diff. pre Post Diff.

Obstacle
Course Time

81 81 2 16 16
-

*0 200 255 55 :25 :0-5-

70 78 8 15 16 1 180 250 70 :24 :05

79 73 1 10 16 6 180 235 55 :36

;i0 66 6 10 12 2 195 130 -15 :33 :05

63 76- 12 12 16 4 190 215 25 :34.

35 43 a 10 -8 -2 20 I 0 1 30 .0 . :05

39 55 16 4 6 2 115 145 30 1 10 :05

1- 50 54 4 4 8 4 110 165 55 5

52 65 13 10 11 1
5
1

80 I 110 1 30

T75125 i 50

60 105 145

:38

: 0'

1-23 .05
42 43 1 . 6 11

27 32 5 5

31 47 16 4 10 6 20 30 10 1:23 I 103

42 65 23 12 2 75 135 60 :42 :03

59 OW= 0 5 9 4 13 165 :54

52 11153111 0 5

8
13

13
8

15

8
0
2

8 85 0 1:07 : 5

40 52 12

10

Tho 130 80

125 1 5 160
:46

:42
67 77

55 62 7 6 12 6 50 55 5 107

53 57 4 6 10 4 65 120 55 :59

33 44 11 5 10 5 1 0 145 15 :e2 03

27 36 9 4 6 2 90 130 40 -58

83 73 -10
4.

14 16 2 250 260 10 :32

63 66 3 v.).... 10 205 180 25 :35

51 66 15 10 12 170 26 :34'

259 1429 174 206 . 269 3595 840

?. 52 4 59.5 11.2 2 2 115 2 149.8 35

.

-

.

. .
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1

2
3
4
5
6
7
8
9
10

ringfield
Total

Average

11
12
13
14.
15
16
17
18
19
20

N.K.0
Total

Average

Grand
Total

Average

CHART IV

NORM KANSAS CITE SCHOOL NO. 9

& Sprinfield School No. 1 .

Ns19

Purdue Perceptual Motor Survey" Ibvement Checklist Pattern

Pont

35 ''*77----51 16 11 --1.i 1

26 35 9 4 7

43 61 13 13 13 0

63 78 15 12 14 2

25 27 2 5 6 1

52 63 11 13 13 0

31 34 3 6 7 1

63 62 -1 8 13 5

. 45 55 10 8 11 .3 .

47 66 9 16 14 -2

445 532 87 96 102 13
.

50 47 -3 13 .

39 9 12

55
7 9

39 42 3 10 11 1

46 13 15

38 . 37_ -1 10 8

'39 41 2 : 8 9 1

40 45 5 5 6 1

55 62 7 11- 9 -2

401 421 20

.

86 92 6

:44,15 46.3 2.2 9.5 10 2 I 0 7

111110111111111111Mall
107 132 194 I 19

846 953

44.5 50.1 5.6 9.5 .
10.2

1
1.0

*14-



ACTIVITY II

PRE-KINDERGARTEN

Funded Through

TITLE I

of the

ELEENTARY AND SECONDARY EDUCATION ACT OF 1965

Conducted by 'the

Missouri Schools for the Retarded



-

PRE-KINL.MGARTEN PROGRAM FOR TRAINABLE MENTALLY RETARDED CHILDREN

Information Submitted by

(Mrs.) Marie Eberting
and

George R. Osborne

Submitted As
A Special Project

for the

Missouri Schools for the Retarded

Funded By
P. L. 89-10, Title I of the

Elementary and Secondary Education Act of 1965

...tie.'



PRE-KINDERGARTEN PROGRAM FOR TRAINABLE.NENTALLY.RETARDED CHILDREN

.
PURPOSE OF PROJECT

The purpose of the project was to develop an agpertmental program of pre-

school educational eNperience and cultural enrichment for children who are not

at the mental lavel or chronological age attainment to attend a State School

for the Nentally Retarded.

Because of the low mental abilities of the prospects involved and their

hyperactivity, it was difficult to derive or establish valid test scores. The

pre-school child who appears to be functioning at a trainable mentally retard-

ed level has many difficulties to face up to. It is noted that intellectual

deficits, emotional disabilities, difficulties of sensory perception and did-

crimination, social immaturities, lacks in physical coordination are only some

of the handicaps these individuals are confronted with.

The pre-school room seemed to be the logical and evident place to, begin

the orientation for the trainable mentally retarded child before classwork in

the primary class bcgins.

The attainment of the follou!..ng goals for the child was the primary con-

cern of this project:

1. To become aware of himself as a person in order to be able to

participate in a group.
,v

2. To resPond in an accepted way to authority.

3. Language development must be the care of the curriculum.



Each daily session must be planned using techniques to develop

language along with other skills and activities so that each

child can form words into complete sentences, be able to name

simple and common objects, define and follow simple directions,

blend two sounds into a word, and to tell one way in which two

objects are the same Or different.

4...To produce a fair degree of proficiency in self-care.

5. To be able to approach a situation that involves a degree

of problem solving. This will include activities designed

'to increase attention.span, listening and following directions,

along vith development of useful concepts dealing with color,

size, and relat onships.

6. To develop a degree of safety awareness,comparable to mental

age.

7. To become familiar with school personnel and facilities.

ME PROGRAM AND PUPILS

The Experimental Pre-School Program for the trainable child was started

March'20, 1967, at State School 32, St. Joseph, Missouri. Six children, ages

5-7, were enrolled. A teacher and an aid Worked with these children. The

session was three (3) hours (9:30 - 12:30) per school day, lasting through a

period, of five months. The goal and aim for this class was preparation for

regular classroom work in the school for trainables. Work progressed through

a rather flexible schedule allowing sufficient time for each activity. The

schedule was prepared with the following anticipated learnings involved:

-2-



Listening.
Care of physical needs.
Following simple directions.
Development of desired health habits.
Parallel play.
Self-control.
Physical fitness training.
Group participation.
Safety.

Much was accomplished with these children, yet as always, there was

much more to be desired.

A short summary of the children eniolled:

Eric-a six-year old Mongcloid, probably progressed the most but the only

way this child could move was foreward. Eric was born to "older parents" and

they had no idea of what to-do for him. His physical needs were taken care of,

all doors leading to the outside were latched, the other family menbers in the

home went about their daily routines and Eric just scampered about, seelaingly.

Thus, went six years for Eric. Group participation and 'routine were really

difficult for him. He progressed some but.still has further to go to qualify

acceptably for school.

Rooer-age 7, didn't have very far to travel until he could have been pro-

moted to the beginner class. His home-life is aeager in many ways. His two

older brothers have been enrolled in the trainable progra. Probably, the

greatest help pre-school provided for Roger was that he becara aware that he

was a person. He will In. enrolled in State School 32 in September.

Jerry-a 7-year old Eonogoloid, was really ready for this type of group

woe:. Participation with his peers and organized routine carried him over

the hill of immaturity and he will enter the beginner class in September for

a full day of school.

Denise-61i years, was quite hyperactice, yet, good home training had

conditioned her to listen so she was able tc funCtion and enjoy pre-school.



She has not, as yet, been evaluated, but, from observation she might be able

to enter the beginner class.

Raymond-5 years, attended about five days of the session. His mother

decided that the Head-Start Program vas where he belonged. I have just re-

ceived by mail that "he be referred to the trainable program because psycho-

logical evaluation indicates,this.'!

Kristi-6 years, a hypereNcitable child. She comes from a very good home

but is quite imature enotionally. Maybe, another year of pre-school might

help her to progress toward her parents desired goal of entrance into the

trainable school.

Debbie-age 7, had never before participated in any group other than the

home. She was progressing acceptably until the parents separated. After a-

bout June 1, she didn't return to school.

SUGGESTIONS AND OBSERVATIONS

1. This is a worthwhile and needed addition to the school for

THR. Training can begin earlier for the child, thus, enabling

some to even go further in attainments.

2. An eNperienced teacher for TMR Pre-School class is a must.

3. This class should be provided for at the school if possible

and be scheduled at regular session.

4. A definite curriculum should be provided.

1

-4-
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7. V. TRAINING

PROGRAMED AUDITORY AND VISUAL STIMUIATION INSTRUCTION

CONDITIONED BY REPETITIOUS VIEWING OF VIDEO - TAPES

The first stage of the programmed auditory and visual stimulation project
was conducted by the Nissouri Schools for the Retarded with funds nada avail-
able through Title I of the Elementary and Secondary Education Act of 1965.

IMPORTANCE OF PROJECT

The project vas instituted in this area because it has become apparent
that auditory and visual stimulation via television has been a net.: ath suc-
cessful method of instruction in the field of education. The wide usage of
educational and closed circuit television in various school settings indicate
the interest and importance of-such projects in the field of education.

The great possibilities of the varied usages of instant video tape has
encouraged the proposals and interest in the T.V. project. The process of
producing moving and audible pictures has been Simplified to the point that
the practicality of making such films for small school settings is most
probable.

PROJECT PROPOSED

Repetition seems to be a key to the retention power of the trainable
mentally retarded pupil, therefore, the follouing project was proposed:

It is proposed that a project to stimulate the desire and need
to memorize, speak, and learn through the Use cf video taped pro-
grams vhich are designed and produced expressly for the trainable
retarded child. There are no educational or commercial films a-
vailabe uhich are produced for this putpose. It has been noted
that a najority of trainable mentally retarded children react to
the short, dramatically presented television commercials favor-
ably and by remembering.them. This fact is probably due to the
reptitious shoving of such films on local and national television
stations. The staff of this project consisted of existing state
school personnel and admininstration staff of the project.

PROGRESS OF PROJECT

Thus far in the T.V. training activity, a feu' pilot films have-been pro-
duced. Amajor portion of the time spent on this activity during the past



few months has been devoted to purchase of equipment and preparation of

facilities for the project.

Three schools have been equipped with closed circuit T.V. units. In each

of the three schools, two rooms have-been set up to view the prepared taped

lessons. The schools uhich are involved in the T.V. project are: State School

No. 1, Springfield; State School No. 12, Nansas City; and State School No. 13,

St. Louis.

In preparing the first set of pilot films, space was rented for a short

period of time in the Kansas City area. Staff personnel and teachers of the

Eissouri schools for the retarded-participated in the productions. Since, at

the time of the pilot film project, mv.ch of the equipment ordered had not been

delivered, equipment provided by Cramer Engineering Co. uas used on loan. A

T.V. camera and video-tape recording system was-used to wake the video-taped

lessons. Attached to this report are two of the scripts used for the pilot

films.

SUMARY AND MCOMENDATIONS

In summary it is hoped that the T.V. Training Project can continue to

grow. The purchase of equipment and materials to begin the project has been

carried out. Sone samples have been pade and the prospects of the project

seem very bright.

It is recomended that the equipment outlay be expanded and that a cen-

trally located studio be set up to produce the lessons. It is also suggest-

ed that the 7rogram continue on the course it was originated for. That is to

use the films for instruction which will be of operant conditioning, utiliz-

ing repetitious programmed method of instruction.

It is hope that in the second phase.of the T.V. project the effects of

programmed instruction can be evaluated on pre and post test methods in order

to measure differences in understanding of material.
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COUNT ONE TO FIVE

'wo-sets needed: 1. Waterfront Scene I

2. Underwater Scene.II

3. waterfront Scene III

Scene I - Music in out

(Waterfront - clown speaks)

clown: Boys and Girls let's learn.to.count to five,Natch"me close-and into
. .

the water I'll dive.

(CaMera fade out)

7 (Sound of water silashing)

Scene II - Music in out

(Underwater - clown in swimming positions) (Bubbles for underwater

effect, 5 fish hanging on thread so they, can be easily pulled dcwn)

-(Camera fade in)

Look at the fish swimming all around. Let's count each one and

sake a funny sound.
a

a

One - whoops,Two -whoops, Three -.whoops, Four - whoops, Five - whoops.

Well now we have:

Five little fish swimMing all around

.
whoops, One swam away where has it gone.

Four little fish swimming out to sea

whoop, One swam away now there are 'three.

Three little fish don't know what to do

whoops, One swam away now there are only two.

Two'little fish swam and had fun

whoops, One swam away now there's only one.

'One little-fish swam until night

"whous, look it's gone, not a fish in sight.

I guess I'll.swiM out of the water for now

I'll get right out and dry off with a towel.

(Camera fade out)



-Scene III - (Camera fade in)

(Waterfront - crown drying off with a towel - picks up chart with

five fish on it - hold it up points ni 1.0- (Says)

Clown: I saw five little fiih and they all swam away

Page 2

Oh well we'll.look for the fish again some other day.

Music
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ONE SET:

'Classroom

"BILLY AND THE MANNER MAN"

Teacher: (Long Shot)

Bello, Boys & Girls.

Let me tell you of a little boy I know (Camera in close)

Teacher: (Close Shot)

Billy was a little boy like you - and you - and you-

But'he didnpt know how to act or what he ought to do.

Ne stepped on toes, he slammed the door.

Re ate lfke a pig, got crumbs on the floor.

Re pushed and 3hoved and imade others cry. Ha coughed

and sneezed in his neighbors eye. Until his friend

decided one day to call the Manner. Men, mho came to say.

Rov. (At window - camera on teacher & puppet)

Now listen Bill - to be polite there are some things you

must do right.

When you tough or when you sneeze covet your mouth and say,

"EXcuse me,'please."

'



"Billy.and the Manner Man" (Cont)

Dogt

Doz:

Teacher:

Page;

Anct when you're tired and have to yawn.

Pat it with your hand until it's gone. (Teacher does act)

If you step on someone's toe or bump his knee, stop and say

(bump teacher) "I'm.sorry", or "Please excuse me".

If you want candy or a piece of cake (Teacher offer candy to dog)

Ask "Please" nicely - don't grab and.take.

One thing you must be mire, to do - when someone gives you

something, say "Thank you".

Take small bites and sit up big (dog sits up) No crumbs on the

floor; don't be a pig.

No pushing or shoving anymore. Hats off inside. Don't slam

the door.

Do these and you'll hear people say, "Wasn't Billy a nice, polite,

boy today?"

Oh, thank you Manner Man. We will, we will. Remember and please

come back soon! (Dog leaves)

Boys & Girls try to do all the nice things Mr. Manner Man told

us. Goodby - and I'll see you soon.
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STATEMENT AND CLARIFICATION OF THE PROBLEM

Dilring the past decade, a considerable mass of research studies have been

conducted In the areas of mental retardation and speech pathology. Despite

these efforts, very few abstracts of research on oral communication problems

associated with mental retardation have appeared; especially dealing with oral

communication problems of the trainable mentally retarded.

In the few studies that are-available, innumerable suggestions for speech

programs dealing with the mentally retarded have appeared in the literature,

but there is a dearth of studies reporting the effectiveness of speech and

language programs for the mentally retarded.

It is withour a doubt that much more rigorous research to determine the

effectiveness of present day speech and language programs dealing with mentally

retarded is urgently needed. It is the purpose of this study to delve into this

problem and determine the effects and justification of an intensive oral

communication program for the trainable mentally retarded.

STATEMENT OF THE HYPOTHESIS

While the trainable mentally retarded are usually multiple handicapped

individuals with an intelligence quotient ranging between twenty-five and

fifty; it should be noted that some of their greatest impairments are that

of speech and language development. It is estimated that the incidence of

speech problems found amoung the mentally retarded, in general, throughout the

United States is 67% as compared to the estimated 10% found in the "normal child".

In Missouri Schools for the Retarded, it is estimated that 98% of the

children enrolled, who are diagnosed ss trainable mentally retarded have a

speech impairment of some kind; 1% have very good speech and 1% have no speech

at all. (Missouri State Department of Education)

(1)



The "normal" pupils in the regular public school classrooms are usually

afforded the services of a speech therapist. The therapist is able to work

with the pupils in small group sessions or on a one to one relationship. Such

services are not available for the trainable retarded enrolled in the Missouri

Schools for the Retarded; as is true with similar programs for the trainable

child.

Some authorities working in the area of speech pathology have indicated

that work in this area with the trainable retarded might be a "waste of time".

Wendell Johnson and others make the following statement:

"Of course it is possible to improve the speech of a feeble minded child
by intensive training, and it is also possible to improve his intelligence
test scores somewhat. Only infrequently, however, are these changes
indicative of real improvement in the child's ability to make his own way.
When a child whose speech is retarded is found to be mentally deficient,
the question always arises as to whether he should be given speech therapy.
If the mental deficiency is extreme one can scarcely consider seriously
giving speech therapy. (Johnson 1956:309)

Authors making statements such as indicated above have none or little

supportive research to back them up. It also might be added that if only some

progress is made which would enhanse the advancement of one of these children

in his society, the tax paying parents and family members of the child involved

would not feel that such an undertaking is a "waste of time".

It should be noted that the few studies which have been conducted with the

trainable mentally retarded have been on short term basis in relation to the

length of time needed in working with this type child. The population used

in most of the studies have been with institutionalized children living in

their narrow environments. (Gens 1951) (Schlanger 1957) Another important

factor which'should be considered is the technique used by the therapist when

working wieh this typed.hild. This question might be asked, "Were the techniques

used only water down approaches that are used with speech defects of the normal

population; or.were they designed for use with the mentally retarded?

(2)



If one considers that well over half of the retarded population has speech

problems; is it not logical to assume that emphasis on improvement in this

area of development is an essential task which must be undertaken by the schools

serving these children?

The trainable retarded is very limited in his ability to read or write

effectively. For the most part, a trainable child will not use these methods

of communications with much degree of comprehension. Therefore, emphasis in

aiding in the development of the best speech possible should be a paramount

task of the schools. Oral communications is one of the retardates greatest

human resources for adjustment in our society.

RELATED LITERATURE

Schlanger conducted a study in order to analyze speech defects amoung the

institutionalized mentally retarded. (Schlanger,1957) Frequent speech examinations

over a period of several-years were given to 516 mentally retarded residents of

Vineland Training School. Seventy-nine percent of the population demonstrated

varying degrees of speech defectiveness in one or more speech areas. The study

involved institutionalized children rather than children attending day schools.

Schlanger surveyed the environmental influences on the verbal output Df

mentally retarded children. (Schlanger 1954) He matched two groups of mentally

retarded children on the basis of sex, chronological age, mental age, intelligence

quotient, and consonent articulation proficiency. One group was from an

institutional environment. The other group lived at home with parents and attended

day school. -The group residing at home and attending special day school classes

was found to have a significantly greater verbal output as indicated by a

measuring system. Loss of speech motivation, complete association with peers,

and over stimulation from such continual contact, and severance of family ties

(3)



are suggested as causes for lower language output of the institutionalized

children.

Speech pathologist George Gens found that mentally deficient children

presented the same type of speech disorders that he found in children of

ft normal" intelligence but in greater frequency. Dr. Gens stated:

"We have not as yet found any type of pattern of speech that may be

pathognomonic of mental deficiency We did not find a direct relationship

between speech proficiency and mental age." (Gens 1951:20)

Strazzula studied 40 mongoloid children. (Strazzula 1953) An analysis

was made of the onset of use of words, phrases and sentences by months. Speech

and language growth of 17 mongoloid children receiving therapy was compared

with that of 15 mongoloid children not receiving therapy. Strazzula feels

that from the positive results of therapy in this limited number of cases,.many

of these children deserve the opportunity of demonstrating whether or not they

can benefit from a speech and language program.

In a series of studies, J.E. Lyle found that trainable children (I.Q. 20-50)

"who lived in an institution were significantly retarded in verbal ability

compared with those who lived with their families and attended a day school.

(Lyle)

Cyprcasen and others (Cyprcasen) state that questions are raised at times

to whether or not the speech therapist should spend time with children in the

trainable group. They state that it is possible that such practice has been

criticized because of the shortage of qualified speech therapists. They also

state that it may be more important to help children with normal intelligence

who have speech defects. Johnson and others also had this same view. (Johnson)

Of the referencesjocated, it was found that those related to the problem

on hand, indicated the need for an intensive program in aiding the trainable

mentally retarded in the area of speech and language development. McCarthy

emphasises the importance of an oral language program for the retarded in his

study. (McCarthy) Gens states that if there is any branch of speech pathology



which needs more trained personnel and research, it is the field which specializes

in working with the retarded. (Gens 1950) Goertzen reports that these children

should be regarded as individuals with their own possible assets. (Goertzen)

Strazzula points out the need for an effective intensive program for the

trainable child; and that the aim is not to attain perfect speech, but to assist

them in developing usable everyday language to the maximum of their ability.

(Strazzula 1952)

In reviewing the literature the following conclusions can be drawn:

1. None of the reported research delt with the problem of an intensive

oral communication program for a large number of day school trainable

retardates, and the effect and justification of such a program.

2. There has been little research on methods and techniques which would

. be of value in the development of a language and therapeutic speech

program for the trainble retarded.

DESIGN OF THE STUDY

An intensive oral communication program was conducted in five Missouri

day schools for the retarded. This was a twenty week study. The total enrollment

of the five schools which participated in the study is about 500 children.

The schools which took part in the study are located in the following areas:

State School No. 1, Springfield; State School No. 9, North Kansas City;

State School No. 11, Cape Girardeau; State School No. 12, Kansas City;

and State School No. 13, St. Louis.

The project was financed by Federal funds from Title I, of the Elementary

and Secondary Education Act of 1965.



A speech specialist was employed.in each of the schools listed above.

The following steps were then'taken:

1. Administer an articulation test on consonant sounds which could be

scored.

2. From the articulation test, classifying the various speech problems and

choosing a sample population:

3. The recording of vocal responses on the tape recorder.

4. Administer a hearing test usini the audiometer.

5. Plan a work study and therapy program for each case.

6. Keep a daily journal on each child.

7. Administer a post articulation test. (same as the pre test)

8. Report data in a formal report.

9. Summarize the program and present recommendations for future studies.

RESULTS OF THE STUDY

One hundred and five pupils participated in the intensive oral communication

project. The population of the study consisted of both male and female subjects

of integrated groups ranging in ages from 6 to 15. All of the pupils involved

in the study were multiple handicapped. A majority of the pupils were

classified as developmental mentally retarded. The remainder of the subjects

included children classified as mongoloids, hydrocephalus, and cerebral

palsy types.

An articulation test involving seventy-seven major consonant speech

sounds of the English language was administered to each of the subjects. The

test was arranged so that a numerical score could be derived. After approximately

twenty weeks of intensive therapy, each pupil was re-evaluated and a post-test

score was obtained. A difference in the score from the first test to the final

(6)



test was recorded. The following are the results of the testing process:

The average number of points derived from the raw score of the pre-test, by

all participating schools, was 39.30. The average number of points realized

on the post-test by all schools involved was 52.33. The average gain.in points

from the pre-test to tn post-test for all schools involved was 12.28 points.

The significance of this gain cannot be deterimined until the intensive program

can be carried out for a longer period of tiem. The fact that there was

a gain indicates that the trainable retardate can progress in such a program

of intensive effort. The significant fact which should be brought out is

that in each of the individual school studies, each child showed progress.

The teachers, parents, and pupils involved have indicated the success of such

a program. (See attached graph for growth comparisons.)

SUMMARY AND RECOMMENDATIONS

It is the consensus of opinion of the individuals who worked on the

intensive oral communication project that the study was of too short a duration.

Much more time is needed to allow the researchers to come up with more

significant gains. It is felt that the hypothesis related at tbe beginning

of this paper has been substantiated to some extent; that the trainable

retarded child can profit from an intensive oral communication program.

It is recommended that as a future project a control group of pupils

be selected from the schools in the state not having an intensive speech

program. This type of study will allow the researcher the opportunity to

use appropriate statistical analysis in determining the results of the

study.

It is recommended that additional testing be employed in the study,

making use of yarious standardized tests which might be available. It is

(7)



felt that the purpose of the study has been achieved. The study indicates

that trainable retarded children do progress from intensive oral communication

programs. In view of these positive results it is recommended that the

project be extended into the following year.

(8)
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TESTING AND METHOD OF SELECTION

A standard articulation test was used to evaluate 93 of the 96
children enrolled in the State Training Center #1 in Springfield,

Hissouri. This testing began in mid-January.1967. Two children were
absent during the testing period and one new child was enrolled following

the evaluations. The 93 tests ware reviewed and 29 children were
selected as possible candidates for the pilot study in speech. These

29 children were called in for conversation with the speech specialist.
From these conversations, the specialist was able to observe the pupils'

use of sounds, not only in initial, medial and final positions in

words, but also in isolation and in short phrases and sentences.
Twenty-one children were finally selected to participate in daily

speech corrective sessions. The remaining eight children were placed
in a separate file to be used as alternates in the event of frequent
absences or to take the place of another child should some error in
grouping present itself to the specialist.

GROUPING

Two and three childrn were scheduled for each half-hour from 9:30
to 11:00 in the morning and fram 12:00 to 2:00 in the afternoon. The

half-hour from 2:00 to 2:30 was used for individual sessions and report-
ing. The bases for grouping were stmilar articulatory problems,
apparently normal hearing ability and similar receptive and expressive
language ability. The exception to this classification was that in
each of four groups, a helper was included. The helper has speech that

is more intelligible thaa the others in the group.

MATERIALS

Almost all of the materials which were pruchased for use in this
program were new to the children and allowed for great diversity in

clinical procedure. Included were:

1. Three Mattel Talking Dolls
2. Four Mattel See 'N Say Toys
3. Several Picture Dictionaries

4. Hand Puppets
5. Simple Object Puzzles
6. Numerous books containing large pictutes,

simple stories and rhymes
7. Easy Sticker Picture Pushouts
8. Records

. 9. Large _Consonant and Vowel Poster Cards

10. Walkie Talkie
11. Folders and Paper for Notebooks
12. A Flannel, Chalk Board
13. Gummed Object Seals for Reinforcement Use



Also used:

1. A tape recorder
2. The Bell and Howell Language Master
3. The Peabody Language Development Kit

PURPOSE OF THE STUDY

1i was hoped that this study would show improved articulatory and
language ability in retarded children when they were placed in small
groups in an intensive speech corrective program.

GROUP REPORTS

Daily work began with the groups in February 1967.
Prominant attention was given to improving articulatory skills.
The articulation test used to evaluate the children at the
beginning of the program had a possible score of 77. At no
time during ths study was any part of the test used as a
teaching me4ium.

GROUP I 9:30 to 10:00

Skip Age 14
John Age 15
Randy Age 11

Skip is physically a large, obese child. His movements are
sluggish and awkuard. As an only child from an above average environment,
he is always clean, neat and well-dressed. Skip's behavior is
pretty constant. Although very lazy, he is almost always happy,
cooperative and enjoys teasing and being teased. Since Skip is from
an enviromnet rich in language, his receptive language ability is fairly
good and his expressive vocalmilary is adequate for simple controlled
conversation. Skip's articulation, however, is very poor and he is
often difficult to understand.

On the articulation test give at the beginning of the project,
Skip was able to use only 27 speech sounds correctly out of-a possible 77.

John is a well built, handsome, freckle faced boy. He generally
appears scrubbed aad well cared for. John has a pleasant, even
personality and is easily directed. John's general appearance lielies
his serious retardation. Close observation, however, reveals insecurity
in all motor activities. He is under medical management for seizures.

John'seems to udderstan most of what is said to him and he loves
to talk. When describing an event, John's speech is almost completely
unintelligible.

On the articulation test given at the beginning of the project,
Jolln was able to use only 29 speech sounds correctly.



Randy is a somewhat short, slightly pudgy, but not unattractive
boy. He wears glasses for.defective vision. Randy is from a poor
environment and is, on Mondays, about as scrubbed as he will be for
the rest of the week. He is a very friendly child and is always
eager to please those working with him. He has a fairly good
vocabulary and his speech is frequently intelligible. He is least
intelligible when excited and his speech is characterized by stuttering
behavior.

Since Randy was less limited in speech than either Skip or John,
he was selected to join this group as a helper. On the initial test
he scored 56 out of a possible 77.

Daily work began T?ith these boys in February 1967 and continued
through May 1967. Shortly after their arrival at school each day,
the three boys were sent to the new speech room. There was never
a morning that these three did not arrive cheerful and animated.
The agreeable personalities of Skip, John and Randy allowed the
specialist to work with them in a well structured situation.

The first week was spent familiarizing the boys with the speech
materials. They were introduced to the following:

1. Books containing pictures and simple stories
2. The tape recorder
3. The talking toys
4. Large, colorful vocabulary pictures of familiar objects
5. Simple action verses and poems with sound effects
6. Tongue exercises utilizing the mirror and tongue depressors

By the end of the first week all three seemed to understand that
they were coming to the speech room to learn to talk better. Special
emphasis was now made on improving articulatory skills. Work began
on the initial sound of 1 and in light. The first few minutes of each
session were spent trying simple sound play in front of the mirror using
such combinations as "Lah, lah, lah", "low, low, low*, and "lee, lee,
lee% Next the boys were introduced to a series of 1 words in a
picture dictionary. The specialist then recorded these words and the
children were asked to repeat them. John, almost immediately, began
repeating the words correctly. Randy lagged behind for about a week
and Skip was never able to use a completely acceptable 1 sound.
Other sounds were introduced in much the same way.

This work was supplemented with repetitive language material.
Some time was also set aside during each session for conversation about
home and school events. Television was a lavorite topic, expecially such
shows as "Batman" and 1Mr. Terrific". Each morning John seemed
pleased with the attention he received when he would pretend to take
his Mr. Terrific power.pill.

The achievements'of this group in both vocabulary growth and
articulatory ability were rewarding. Their articulation was
re-evaluated at the end of May. Ratdy, with a new score of 67 out of
77, was usung 11 new sounds correctly. John was.able to imitate



21 additicnal sounds in words, for a score of 50 out of 77. Even
Skip, who was the most inactive of-the group, learned 15 sounds and
scored 42 out of 77.

GROUP II 10:00 to 10:30

Mike Age 7
Joe Age 7
Leon Age 8 (Alternate)

Seven year old Mike is a small, wiry mongoloid: He is extremely:
playful and loves to tease. His behavior is often unpredicatable
and his attention span is very short. He is sometimes passive, some-
times active. He may be making faces in the mirror one minute and
falling out of his chair the next. At other times he will seem
completely oblivious to his surroundings. When Mike was first tested,
he appeared severely delayed in language development,-and'he was able
to use only 19 consonant sounds correctly in words.

Joe, age seven, is a Vroduct of an extremely low socioeconomic
background. Even with his disheveled hair, grimy hands and soiled
clothing, he is an appealing child. His performance in all activities
suggests generalized retardation. When Joe was given the initial
test,lhe'had to practically be enticed into repeating words. His
articulatory development proved severely delayed. He used only 12
consonant sounds correctly. He was unable to identify very common
objects, frequently misnamed and almost always whispered.

Leon, age eight, was selected as an alternate and participated
in the program when either Joe or Mike was absent. Leon is a
nonverbal child. He seems to respond appropriately to directions,
comprehends words and uses a pretty well developed gesture language.
Observation and work with Leon suggest "brain injury" rather than
generalized retardation. Leon has almost complete lack of control
of the speech mechanism. Saliva overflow is so great that Leon must
wear a bib at all times. Although Leon did" not use any speech
during the sessions he attended, he always tried to take an active
part in the work and would even attempt to repeat words.

Since both Mike and Joe are seriously delayed in language and
articulatory development, work was directed toward increasing
vocabulary first, with improved articulation as a secondary objective.
Numerous materials were presented to encourage the use of words.
Some of these were: (1) The talking toys; (2) puppets; (3) The
Bell and Howell Language Master; (4) Large colorful pictures of
articles of clothing, household objects and foods; (5) Books; ,

(6) Object puzzles; and (7) pictures to color.

Activities were varied because of Mike and Joe's inability to
attend to any one task for very long. Annhing that resulted in
naming was encouraged. The boys expecially enjoyed a special box



containing such things as: a dog, a train, a duck, a mailbox, a car,

a pig, a key, a horse, a drum, etc. Joe was able to name only a few

of these items when the program started, but had little difficulty
naming the objects by the end of school.

All materials were presented over and over again. The specialist

tried to be consistent from day to day in the manner in which she
talked about certain objects, pictures and toys,: The children were

often reminded to "Listen.", "look at my mouth.":, "Watch my tongue.",

and "Say

By the end of May, both Joe and Mike showed decided increase
in the use of language. Joe was more animated and more audible.alike

was more attentive and was a better participant. Most astounding of

all was the fact that Mike was able to use 16 new consonant sounds and
Joe had learned to use 17 additional consonants.

GROUP III 10:30 to 11:00

Russ---Age 14
Kevin--Age 13
Ricky--Age 14

Russ T. is a mongoloid, slight of build, spotless and unusually

industrious. Russ is very unlike the average mongoloid child. He

has a good vocabulary, reads quite well and in general surpasses most
children of this type in academic activity. He always seems anxious to

work and does not like to be interrupted.

Initial testing revealed numerous articulatory errors. Russ

scored 39 out of 77 on the first evaluation.

Kevin is a very pleasan4 gentle child from a comfortable home.
Kevin's disability is the result of brain injury. A neurologic
evaluation in March of this year revealed central nervous system damage
accounting for Kevin's poor motor performance and language impairment.

Articulation testing disclosed many problems with speech sounds.
Kevin was able to use only 22 sounds correctly out of 77.

Ricky is a well groomed boy. He is very cheerful and is always

cooperative. Ricky likes to talk and is most anxious to have people
understand what he says. He will often repeat something many times
before becoming frustrated enough to say; flOh, forget it.". Ricky .

is not lacking in his ability to speak, but his speech performance
is inconsistent. He often simply echos what is said to him. If he

is asked a question,.he will repeat the question and never really
answer it. His abilliy to imitate sounds and repeat words correctly
is excellent, but his memory span for sounds is poor. He does, however,

have a phenomenal memory for single words. He could be given a word

_



at the end of the meeting and would come in the morning and tell the

specialist what it was. Ricky's language behavior suggests central

nervous system damage. His score on the first evaluation was 45

out of 77.

These three boys were delightful to work with. They readily took

part in anything presented to them. They shared, took turns, helped.

and praised one another. Only one major problem presented itself

during the first meetings. It had been assumed that Russ would be

very easily motivated to improve his speech. Unfortunately, the

specialist soon discovered that Russ became irritated and would

withdraw when corrected. The specialist respected Russ's feelings.

He was apparently afraid of failure. By careful manipulation and mild
teasing, an exciting thing happened on the 29th of March after almost

two months work. Russ took correction on several words and he was

successful. After this, it seemed perfectly natural to ask Russ to

repeat or try again and he never refused.

Speech improvement procedures with Ricky, Russ and Kevin were very

direct. They enjoyed repetitive work with books and pictures and were
able to work for long periods of time on phonetic groups. They were
expecially fascinated by the Bell and Howell Language Master and never

seemed to tire of working with it.

Significant progress was made by each of these boys. When re-evaluated,

Russ had made a gain of 21 consonant sounds, a new score of 60 out of

77. Kevin used 25 more sounds correctly, raising his score to 47 out

of 77 and Ricky added 20 sounds achieving 65 out of 77.

GROUP IV

Clint---Age 9
Cathy---Age 9
Gary----Age 11
Terry---Age 11 (part-time helper)

.Clint, age nine, is a small, blond, impetuous child. He is extremely

hyperactive, cannot sit still for very long and constantly has his

fingers in his mouth. He has a fairly good vocabulary and can identify

many familiar objects. He is easily over-stimulated and this is

reflected in his play, conversation and laughter. When he is over-

stimulated, his vocalizations are high-pitched and piercing. Although

Clint does not have good articulation, his speech is frequently

understandable.

On the initial articulation test, Clint substituted and omitted

many sounds. His first score was 29 out of 77 possible.

Cathy, age nine is a pesky mongoloid. She is very difficult to

direct, often refuses to participate in games and frequently pouts.
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The z sound at the beginning of words:

zoo
zebra
zipper
zero

The st blend at the end of words:

nest
rest
past
list

Terry should practice these words in order to stabilize these new

skills.

6e

Joyce Beach
Speech Specialist

SUMMARY AND RECOMMENDATIONS
...

Although the duration of time for this study was short, there

has been enough evidence compiled to support the theory that some

trainable retarded children can profit from intensive sessions in

speech correction. The results of the four months work are worthy of

consideration: (1) All of the children participating in the program

improved articulatory proficiency, (2) All increased in language ability,

and (3) Helpers were successfully employed in some of the groups.

Stabilizing new sounds for consistent use is the most important

part of speech correction. It is seldom accomplished in a short

time. It is recommended that this type of program be enlarged and

continued. A larger number of children could be served effectively

over a longer period of time.

Additional testing should be devised to observe receptive language

skills. Such things as ability to point to named objects and pictures

and follow simple directions could be tested. Futher testing would

also include obtaining a better profile of the child's expressive

language, by using objects or pictures for mailing.

. 11.'



The v sound at the beginning and in the middle of words:

voice never
vase over
visit movie

teleVision

Can sometimes use the voiceless th at the beginning of words:

thumb think thing three Thursday thank

Joe should practice these words in order to stabilize thse new skills.

Joyce Beach
Speech Specialist

TERRY----Age 10

Terry was one of the children selected to participate in the Title
I, PL 89-10 speech project: This program began in February 1967 and
continued through May 1967. Since Terry exhibited few articulatory
errors in his speech, he was included in the 'program on a part-time
basis as a group helper.

During this time Terry learned to us soma new sounds correctly
in words. The following are examples of some of some of the sounds
Terry can use in familiar words.

the sound of f at the beginning of words:

fish

four

fork
fat

face

fine

feet

'hie sound of v at the end of words:

stove

love

have
move
live
give

The voiceless th at the beginning of words:

thumb
thing

think

thank



JOE----Age 7

Joe was.one of the children selected to participate in the Title I,
PL 89-10 Speech Project. This program began in February 1967.

During this time Joe added many new words to his vocabulary, began
to talk more and learned to use some new sounds correctly in words. The
following are examples of some of the sounds Joe can use in familiar
words.

The m sound in the middle and at the end of words:

hammer broom
summer him
Tommy labb
drummer comb
swimming cream

home

The 2. sound at the end of words:
up cup stop hop mop cap nap

The w sound at the beginning of words:
way window one warm week wind

The b sound at the beginning and at Ihe end of words:

boat Bob
boy bib
bite tub
baby robe
ball web

The k sound at the end of words:

walk book look bike make coke

the z, sound at the beginning of words:

go girl gum gate good give

The f sound at the beginning, in the middle and at the end of words:

fish telephone knife
fun coffee Jeff
foot muffin couill

. fine office lauah
. ,..il..

The d sound in the middle of words:

saddle ladder paddle middle today daddy

The ch sound at the beginning of words:

church chop chair chiP chew cheese



GROUP VII 1:30 to 2:00

Jeff----Age 7
Paul----Age 7

Jeff, age seven, is a small, black haired mongoloid. He is an

engaging child with an impish personality. Unlike most retarded child-

ren, he is full of surprises. He frequently gives the impression of

being very self-confident. He -.4ants to be actively involved in some-

thing at all times and his actions are not bizarre, but are often
meaningful and well directed. 'He has a vocabulary adequate for simple
conversation and his articulation is not severely delayed. He used

42 consonant sounds correctly on the first evalustion.

Paul, age seven, is a slender, dark haired, rather attractive boy.
He gives the impression that he will one day be quite tall. When
we first met, Paul seemed distant and a little fearful.. He did not

talk much. His ability to name objects was very poor and he exhibited

severe articulatory difficulties. He scored very low on the evaluation,

using only 21 sounds correctly.

After several meetings, Paul began to relax and within a short

time these two boys were pretty uninhibited. They loved coming to

the speech sessions. The homeroom teachsr reported that Jeff would
frequently go up to the new schudule posted on the wall and ask if it

were time to go to "See Beach".

Although these elildren were often asked to repeat words and
identify pictures, most work on articulatory skills was conducted in an

indirect manner. Almost all of the visual aids available were used

at one time or another. Jeff was surprisingly imaginative in his play
with toys and books and Paul loved to mimic him. They expecially

enjoyed pretending to do such things as: taking a trip to the zoo,

shopping, going on a picnic, preparing and eating a meal, flying in an

airplane, or visiting the doctor. Jeff would embellish these activities

in order to prolong them. If he were going on a trip, he would
pack bis suitcase with many extras, brush his teeth longer and more
vigorously than necessary, take a long bus ride to the airport and then
help fly the plane. One day, while pretending to be a doctor, he was

trying to give a very reluctant, struggling Paul, a shot. Suddenly he

looked up at me in a very stern manner and in a deep voice ordered,
"Hold him, Beach."

When Jeff and Paul were re-evaluated, Jeff used an additional 21
consonant Sounds correctly and Paul had learned to use 8 new sounds.

The following pages are example of the
kind of reports sent home with the
children at the end of the shcool year.
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long periods of time on words containing special sounds. It was

not difficult to transfer special words to meaningful situations.

All play was structured to include drill words. Special work

emphasized production of the lip closure sounds, 2, b, and m, and

the velar plosives, k and JI

The children loved building a sound-picture workbook. (See

example of Roger's work.) They also enjoyed listening to stories,

using the tape recorder and learning short rhymes. One of their

favorite poems was included in the workbooks and repeated daily.

It was:

My face is round,
With two eyes to see,
A nose to smell
A mouth to smile .

At you and me !

Lois Lenski
-

Although Roger and Sharon never could use all of the words,

especially those that did not have a very precise meaning, such

as; and, is, and a, they were able to memorize the sequence and were

very proud of this accomplishment.

The result of being able to work so directly with this

group was that each participating child made ontstanding improvement

in articulator competence. The fina/ articulatory analysis revealed:

Roger 21 Improved sounds

Sharon 22 improved sounds

Faye 8 improved sounds

Carolyn 11 improved sounds

Trena 13 improved sounds

....11.'



During the first couple of months, Geneva encouraged Junior
and was a genuine help to him. The.longer Geneva worked, however,
the more motherly and domineering she became. Finally, the specialist
had to drop Geneva part of.the time in order to give Junior more freedom.
'At this time, the specialist was able to occasionally place Junior
with Group VII in the Late afternoon. Junior's level of development
was better matched to that of the younger children, and he was always
more animated when with them.

Junior is maturing very slowly. As a result of the daily half-
hour sessions, he ihows more sound awareness and tries to imitate
more of what he hears. When he was.re-tested, he used 7 new consonant
sounds correctly.

Geneva's re-evaluation showed a gain of 6 consonant sounds.

GROUP VI 1:00 to 1:30

Roger Age 9
Sharon Age 8
Faye Age 13 (Alternate Helper)
Carolyn Age 10 (Alternate helper)
Trena Age 10 (Alternate helper)

Roger, age nine, is a robust, red headed mongoloid. He always
seems full of energy and enthusiasm. Roger is from a good home and
has never been excluded from family activities. He has a limited., but
ugieful vocabulary. Articulation testing revealed numerous substitutions
and omissions of consonant sounds. Roger initially used 19 consonant
sounds correctly.

Sharon, age eight, is an overweight, slovenly child from
a poor environment. She always seems starved for attention:and as a
result will work very.diligently to complete a task in order to
receive praise. Her vocabulary is minimal and her articulation is
very poor. On the first evaluation, Sharon could repeat and use only
14 consonant sounds.

Faye, age thirteen, was selected to participate in this
program as an alternate helper. She scored relatively high on the
first evaluation using 45 consonant sounds correctly.

Carolyn, age ten, was also selected as an alternate helper,
because of her high test score. She could use 50 consonants
correctly on the first articuation test.

Trena, age ten, occasionally joined this group as a helper;
She scored.45 out of 77 on the first test.

This.was an exceptional group. All of the children were
highly compatible and very easily motivated to work directly on
speech. They received drill without hesitation and could work for
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Ordinarily, the seemingly inaipropriate grouping of Gary,

Clint and Cathy would have-suggested an immediate change and had

it not been for Gary's unexpected response to the group, a change

would have been made. Gary, who usually mumbled and used speech only
when highly motivated, became an active participant in speech activities.

For some reason, Clint's loudness and hyperactiveness was an incentive

to Gary. Gary spoke more audibly, tried to name objects first, began

to use a few short phrases and wanted to be the leader. Gary's

homeroom teacher reported that for the half hour following his speech

-session, Gary talked more and was more animated that he was for the

entire day.

When the children were re-evaluated, the specialist was surprised
to find that Gary was using 11 more donsonant sounds. Cathy had 8

new sounds and Clint used 14 additional consonants correctly.

GROUP V 12:00 to 1:00

Junior----Age 9
Geneva----Age 8 (Helper)

Junior, age nine, is very small for Ws age. He hks a wide face.

His head is messhapen. He has been seriously delayed in all areas of

development. The impression is one of generalized retardation. He

is a very pleasant, happy child.

Junior's language problem appears to be both receptive and -

expressive in nature. He needs help in buileing a basic vocabulary

and in learning to use sounds correctly in words. His articulation

is very poor. Most words of two or more syllables are unintelligible.
On the initial test he used 20 consonant sounds correctly.

Geneva, age eight, is a rather awkward, spindly child, with

very straight brown hair'and somewhat sharp features. Although she

has and extreme overbite and uses her upper teeth and lower lip in
the production of bildbidl soznds, this does mot interfer

with adequate sound production. Her articulation is good. She uses

language well and her conversation is almost always intelligible.
Geneva scored high on her initial articulation test using 62 sounds

correctly. Sha was selected to help Junior with his speech.

Numerous devices proved useful with these two children.
Vbcabulary pictures, books, object puzzles and toy objects were
used repetitively to encourage language growth. The Bell and-Howell

Language Master, the sound toys and the tape recorder were effective
in stimulating spontaneous use of words. Both Geneva and Junior

enjoyed cleating pictures using gummed pushouts, although here,
Junior's visual perception was very poor. For teaching the correct
phonetic placement of sounds in words, the children started a

sound-picture notebooks. These notebooks were extreuely valuable

for daily articulatory work.



Her attention span is very poor. She has a limited vocabulary. Her
speech is characterized by.numberous articulatory errors. On her first
articulation test, she could use only 20 consonant sounds correctly.

Gary is a dark haired, fairly thin mongoloid. He often seems
shy and withdrawn. He has an apparently good vocabulary, but he does
not talk often and when he does, his voice is low pitched and he mumbles.
His articulation is very poor. On the first evaluation, he used 18
consonant sounds correctly.

Terry, age eleven in an undersized, lovable, even-tempered child.
He converses easily and his speech is intelliglible. He scored high
on the initial evaluation using 65 out of 77 sounds correctly: He was
selected to participate:. in this group as a part-time helper.

This was the most difficult.of all of the selected groups to
work with. Direct work on articulatory skills was virtually impossible.
Consequently, the specialist chose to establish a set pattern of
activities with each activity of short duration. A series of
vocabulary pictures were placed in phonetic groups and used for identi
fication at the beginning of each session. Within limits, the children
were next given a wider degree of choice by using the talking toys.
These tbysienbóuragedtsharing, listening, and taking turns at conver-
sation. Every few days the Bell and Howell Language Master was used.
Gary really enjoyed this device and profited the rost from it.
Clint became so over-stimulated by the machine that by the time we
finished with it, he would be practically screaming. Cathy vacillated.
One day she liked the machine and the.next day ihe didn't

The specialist found only one activity that generated equal
enthusiasm in each of these children and that was the use of action
rhymes. Such poems as:

And:

I saw a little rabbit come
Hop, hop, hop !

I saw his two tong ears go
Flop, flop, flop!

I saw his little nose go
Twink, twink, twink!

I saw his little eyes go
Wink, wink, wink!

I said, "Little rabbit,
won't you stay?"

Then he looked at me,
and hopped away.

Bernice Wells Carlson

ioliter, patter goes the rain.
Splash, splash go my feet.
Crash! Goes the thunder!
I run down the street.

Bernice Wells Carlson

ADA.



P. L. 39-10, TITLE I

SPEECH PROJECT

MISSOURI.SCHOOLS FOR THE RETARDED

No.9

North Kansas City, Missouri

Submitted

By

Miss Suzanne Purdy



rr

SPECIAL SPEECH PROJECT

The special speech program was begun January 30, 1967, at Training Center

Number Bine in North Kansas City, Nissouri. The program was brough to a close

Hay 31, 1967. During this period twenty-four children participated in the

special speech sessions. The specialist kept daily accounts'of each childs

progress and weekly reports concerning program development, both of which were

sent to the State Speech Consultant, Jess LaPuma.

The procedure followed in the speech sessions was one of stimulus - respnnsa -

reward. The children adapted readily to this type of approach. The established goal

was to correct and formulate new sound formation habits by correcting omissions,

distortions, and substitutions of individual sounds. Articulation correction was

stressed because it is the foundation for the sound development process.

The specialist was very iropressed and encouraged by the pupils enthusiastic

and progressive participation throughout the programs existence. It is plainly

evidenced by the pre and post test differences that the children did benefit

from having special speech attention. The specialist is certain that nuch more

progress would have been noted had more time been available. A speech program

consttucted for a longer time period over an entire school year could prove to

be an invaluable experience for the trainable mentally retarded child. In the

experimental program just conducted we did not have the tili!e to establish sound

stabilization and carry-over, homever, me mere able to prove that these children

did respond in a positive and progressive manner to the special speech attention.

The specialist is thoroughly convinced that a speech program of this nature should

be establishedifor the trainable rentally retarded child. Verbal communication

is vital for the maturation of a child mentally, physically, and emotionally.

(1)



Please consider the preceding report an emphatic recommendation for

continuation of the special speech program. The specialist has enclosed

an individual report on each child uho participated in the special speech

sessions for placement uith the previous reports sent throughout the time

period of the program.

SUzanne Purdy

Speech Specialist



Larry Allnut

Brain Damaged
,Endomorphic Due to Underactive Thyroid
Functional Speech Disorder

Larry was a very good natured and cooperative pupil with an attention span

longer than the average pupil in the program. He displayed continual effort

and enthusiasm toward the special speech program. Larry adapted readily to the

procedure introduced to him by the new program and he seemed to enjoy the activities

presented. Often times, Larry enjoyed turning the tables on the specialist.

He would initiate a sound and expect the specialist to respond, thereupon

rewarding her with applause or a "very good". Larry also took pride in helping

his fellow classmate, Karen Nynatt, who participated in the program with Larry.

Many times, he would show her how to form a sound by verbal expression or physical

manipulation of her jaws. Larry displayed infantile speech at times and also

spoke very rapidly. He had good imitative ability, but weakened ability to

discriminate correct and incorrect sounds produced by the specialist. He was

overly cautious when approaching new sounds and very slow to normalize words

containing new sounds. Larry, of course, needs much more time and drill to

establish correct sound formation habits. He has the potential of much more

positive correction and progress in language development. Larry's lack of retained

sound stability could be improved greatly with more concentrated stimulation

and extended splcial speech attention.

John Branham

Mongoloid
Functional Speech Disorder

John was a very cooperative and interested pupil. He had a quiet and reserved

manner, however, responded without hesitation. John had a competitive spirit

when participating in speech stimulation fmmes with Sharon Conklin and Ann Valker.



They moved more rapidly than did John, however, this served as an added incentive

for him to work harder. John had good aiscrimination ability of correct and

incorrect sounds produced by the specialist. He would often respond with the

correct sound without stimulation or imitation. Although John was an enthusiastic

participator, he became easily discouraged and needed a variety of stimulation

techniques before he would respond. With John's willingness and eagerness to

work,.I feel he would haVe made more progress if the time had been available.

His corrections were quite stable by the end of the special speech sessions.

Patty Carey

Mongoloid
Functional Speech Disorder

Patty showed the greatest positive advancement in post and pre testing. The

corrected sounds were well established upon review at each session with occassional

lapses. She waa a very perceptive child with very good ability to discriminate

the incorrect from the correct sounds initiated by the'specialist. She lacked

discriminatien ability of self-initiated sounds (correct - incorrect). Patty

became easily discouraged after several unsuccessful tries and often became

moody and nonresponsive in order to gain attention. She participated in therapy

with David Cochran and would often offer him a oorrect stimulus to assist the

specialist. She enjoyed Ehe speech program to the point that many times she

had to be literally lifted from her chair to return to her classroom at the close

of a session. Patty was a very cooperative and responsive pupil the most of the

time.

(2)



David Cochran

Brain Damaged
Irregular Teeth palate arrangement
Limited Functional Speech Disorder

David was one of the most enthusiastic participants of the program. He was

hyper-active and lacked ability to concentrate for any definite length of time,

but was highly cooperative and responsive. David demonstrated carry-over several

times when seeing the specialist in the hallway or classroom by responding with

his respective sound without a stimulus. He would often call the specialist

Miss hhhhh orMiss th th th. David became overly anxious and excited when receiving

any type of an award and thoroughly enjoyed each session. His eagerness to

participate in the sessions was demonstrated by his getting up in the classroom

and running to the door when he saw the specialist come into the room. David

participated in the speech sessions with Patty Carey. Re adapted nicely to the

program an would often respond to Patty's stimulation and imitation. David,

of course, could have improved so much more if more time had been available.

Sharon Conklin

Mongoloid
Functional Speech Disorder

Sharon was a very cooperattve pupil, however Kle lacked motivation. Her

speech was very monotonous due to lazy articulatiol. She stemed to enjoy the

speech stimulation games and demonstrated a definite competitive spiri. She

did not become easily discouraged and adapted readily to the stimulus - response -

reward method. She would often respond without stimulation and would often offer

assistande to her speech classmated in forming fheir sounds. Sharon was capable

of mare progress, but duo her lack of motivation she moved along rather slowly,

Sharon's classroom teacher reported that Sharon would often pretend to be the

speech specialist:and assist her classmated in making sounds.

(3)



John Coyle

Brain Damaged
Functional Speech Disorder

John was a strong beginner, but showed considerable regression in the speech

sessions as well as in his classroom, as time advanced. John was often very

difficult to reach and was very easily distracted. He adapted to the procedure

of stimulus - response - reward and would often remind Kari Markes and Susan Meier,

who participated in therapy with him, that they were to say their sounds before

they would receive an award. John's inability to discriminate and imitate were,

of course, his biggest obstacles. It was very difficult for him to concentrate

and drill on a specific sound, therefore, presenting stabilization difficulties.

John vas very cooperative and enjoyed the speech activities. It would be very

valuable to John to have an individual, one to one, relationship with a speech

specialist because of his need for special attention and stimulation.

Charles Fields

Mongoloid
Limited Functional Speech Disorder
Irregular teeth and palatal formation

Charles adapted readily to the special speech method of procedure. At times,

he was a dic?.pline problem, but if he were ignored he would quickly straighten

up. When Charles first began the program, he depended on sign language and

pantomine to communicate many of his thoughts. As the program progressed, he

ilowly lost his dependency upon non-verbal communication and began voicing his

desire verbally. He considered himself quite a comedian and enjoyed playing

jokes on the specialist, as well as turning the tables on her. For example,

during one session CharLes was allowed to place blocks of a variety of shapes

into a box containing holes to accomodate each block. When Charles responded

correctly, he was given a block to place into the box. After using all the blocks,

-he would take them out and begin over again. However, instead of returning the

blocks to the specialist, he would hold a block up and say to the specialist,



1Miss Purdy go tttt". Niss Purdy (the specialist) responded with bbbb, but

liarles would not accept bbbb for tttt and Charles said, "No, no, go tttt".

4is Purdy responded vith "ttftt" and Charles said, "Good, good", then dropped

the block into the box. He was able to discriminate the incorrect from the correct.

:hLrles had difficulty with stabilization, but after revieu and constant repetition,

e would give relatively stable responses. Charles needs much more individual

therapy and has the potential of developing intelligible speech.

David Gautney

Brain Damaged
Irregular Teeth Formation
Limited Functional Speech Disorder (Cleft Palate Speech)

David adapted readily to the speech program and vas very eager to participate

in aii the speech stimulation gmaes. David was very byper-active, however,

seemed able to control it relatively well. He'always gave the specialist his

undivided attention when trying to make a particular sound. He especially enjoyed

drilling in the mirror.. Be lacked discrimination ability, but had good imitative

ability. His classroom teacher reported that he often would return to the room

and felt it necessary to approach all his fellow classmates with the particular

sound he was working on. He demonstrated carry-over several times in the hallway

and places other than the speech room. Because of David's hyperactiveness and

age, he progressed slowly, but with more speech stimulation and individual attention

he would Show much more improvement. He was just becoming adjusted to the methods

and procedures and effectively responding when fhe sessions had come to a close.
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Debbie Green

Brain Damaged
Functional Speech Disorder

Debbie was a very spastic and verbose pupil. She verbalized almost constantly

and was very difficult to reach with any stimulus. She was a very poor imitator

with extremely poor concentration ability. Many timest Debbie and the specialist

would sit before the mirror in order to visualize a sound formation, at which

time Debbie would begin to sind and/or play the role of an inaginary character.

Debbie showed good improvement for her condition, however ber stabilization was

very poor. She needs much more individual attention and concentrated therapy.

Debbie did not interpret the method of stimulus - reward - response clearly

and never seemed to understand ihe purpose of the program concerning the fact

that we were trying to sake sounds. She just wanted to talk. However, we did

sake some marked progress.

Lester Gust

:Brain Damaged
Functional Speedh Disorder

Lester, as noted on the speech evaluation sheet, regressed on the post test

results. Lester was cooperative, however very seldom did he respond with any

indication of understanding. Lester drooled constantly and.sucked his fingers.

It was a very time consuming task to keep his fingers out of his mouth long

enough to work on a particular sound correction problem. He was a very quiet

and reserved boy. Re lacked volume and intelligible speech. He nade his desires

known by'pointing or motioning. Lester would attempt a sound, however, he had

no retention 'ability nor-"tiabilization ability. Approximately April 1, 1967,

Lester was excluded from the special speech program. He rade no noteable progress
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and seemed to lack the potential of improving in the short amount of time available

in the program. I feel with concentrated effort and much more individual attention,

Lester could show improvement, however, this speech program was not adequately

arranged to fulfill Lester's needs.

Gary Hermanson

Brain Damaged
Functional Speech Disorder

Gary was a very milling and cooperative pupil. He would always try his best,

however, he became very easily discouraged. He was often very difficult to

reach and lacked any ability of sound correction retention, imitation, and

stabilization o.rer any period of time. His speech mould wonder mith his mind

and he mould often times become completely detached from the therapy situation and

begin rambling on and on mith nonsense syllables and disconnected sentences. He

showed narked improvement on the speech evaluation sheet, however, his carry over

is very limited and his stabilizatinn is not constant.

Kari Markes

Brain Damaged
Ftnctional Speech Disorder

Kari was one of the most progressive and successful pupils participating

in the special speech program. She adapted readily to the procedures of the

special program and was extremely cooperative. Kari would often offer assistance

to her fellow classmates, Susan 1.W.er and John Coyle. If they happened to not

respond correctly, she woyid tell them they had to say their sound before receiving

an award. Kari moved rapidly and her retention was well established. She was

-extremely good at imitation and forming new speech formation hepits. Her

enthusiasum was demonstrated by her eagerness to participate in speech games
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and drill sessions before the morror. 'Sari did not become easily discouraged

and would stick with one sound for any length of time without giving up. Her

persistence and eagerness was very encouraging and was a stimulus for the other

two participants.

Susan Mier

Brain Damaged
Functional,Speech Disorder

Susan was a very quiet and reserved pupil. She was cooperative, however, she

displayed little enthusiasm and eagerness for the program. She moved very

however, her ability for retention and stabilization were very good.

Susan would often begin a conversation unrelated to the speech stimulus in order

to change the subject. Susan was easily distracted by her classmates and could

have done uuch better had she been seen alone. She had two front teeth missing

mhich made several sounds more difficult for her, but she did-quite well throughout

the entire program.

Karen rinatt

Brain Damaged
Functional Speech Disorder

Karen was ill and out of school much of the tine during the special speech program.

She lacked motivation due to physical illness, however she deoonstrated limited

enthusiasum during the speech sessions. Karen adapted readily to the stimulus,

response, reward method of approach and would often turn the tables on the

specialist by offering the stimulus and reuard. She had good discrimination

ability, however, her stabllization was very spasmodic and irregular. Karen

desired a lot of additional attention and required several approaches to maintain

her interest. She participated in therapy with Larry Mimi: and they worked

quite well together. Had Karen been able to attend more sessions I feel she

would.have shown much more progress and improvement.
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Steve Osborne

Mongoloid
Functional Speech Disorder

Steve was a pupil who needed much more individual attention and tine. He was

often difficult to reach and uncooperative. He thought it was funny to respond

with the wring sounds and would often go through an entire session naking animal

sounds or other sounds which had no relation to the stimulus sound. He always

wanted to return to his classroom after about five minutes in the speech room.

He participated in therapy.with Ruth Wonderly, however, her presence did not

seem to effect Steve one way or another. Steve often seemed very sleepy and

lacted motivation. It was an effort to get him to hold his head up and pAy

attention. Steve had extreme difficulty with sounds because his mouth cavity

was much too small for his tongue. His imitative ability was very poor and

lacked stabilization. Steve did not present discipline problems, but just lacked

fhe interest and enthusiasm the other pupils demonstrated for the speech program.

Cheryl Radford

Mongoloid
Irregular Teeth Palafal Formation
Limited Functional Speech Disorder

Cheryl hat difficulty adjusting to the procedures presented in the special speech

sessions. She was often very roody and disagreeable. She vas cooperative and

responded to stimulation by the specialist, however, she did not act at all

interested and therefore, she did not do her best. Cheryl needs much more

individual attention and drill. She vas very tempermental, however, if she was

introduced to an activity:she liked, she mould be highly cooperative and work

very diligently. Cheryl has a twin sister, Cindy, who did not participate in

the special speech program. Cheryl's teacher noted that Cheryl had become much
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more responsive in the class room since she began special speech sessions,

especially in comparison with Cindy. Cheryl's mother reported Cheryl to be

verbalizing much nore in the home than previously. The special speech attention

would be very beneficial to Cheryl if she had more time to adjust to the program.

Roger Sandker

Mongoloid
Limited Functional Speech Disorder
Irregular Teeth Palatal Formation

Roger presented one of the most challenging cases to the specialist. He had

difficulty adjusting to the.program at first, but as time advanced he adapted

readily to the method used by the specialist. He was often moody and very

difficult to please, but if he was allowed to participate in the games he chose

then he was very cooperative. Roger had many speech difficulties as noted on

his speech evaluation tabulation. His speech was unintelligible and he needed

much more special attention every day. He only presented three corrected sounds,

but these three were established and remained very stable. Roger presented

discipline problems throughout the program at the beginning, but offered much

more cooperation after he had become adjusted to the procedures.

Greg Smith

'Brain Damaged

Limited Functional Speech Disorder
Irregular Teeth and Palatal Formation

Greg was a very eager participant in the special speech program. He enjoyed the

special speech.stimulation games and was very cooperative. He was often difficult

to reach and his mind woe:1d wander for small periods of time, but he did understand

the methods used concerning stimulus, response, reward. Often he would not have
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to have a stimulus before responding, it became autamatic with him. Greg moved

along very slowly and had diffieulty with retention and stabilization for any

given length of time. He was always eager to attend the special speech sessions

and often did not want to leave at the end of the sessions.

Curt Steel

Brain Damaged
Functional Speech Disorder

Curt was the comedian of all the special speech pupils. He was very unpredictable

and did not seem to have a serious bone in his body! At the beginning of the

sessions it looked as if we would make notable progress, but as soon as Curt

became adjusted, he began "goofing around". Curt would constantly place his

hands over his eyes or pretend that he did not understand what the specialist

was saying and respond with "huh?" As indicated by the speech evaluation sheet,

Curt regressed. Perhaps with more concentrated effort and time, he would benefit

from such a special speech situation.

Timmy Taylor

Brain Damaged
Functional Speech Disorder

Timmy was a very cooperative and willing pupil. He put out his best effort to

imitate and retain his corrections throughaut the entire prograra. He was a very

quiet and reserved child, however, he would respond readily if given a stimulus.

Several times he participated in therapy with David Gautney and at these times he

became more alive and responsive. Me progressed rather slowly with Timmy, but

in order to establish any.type of stabilization of corrected sounds, it was necessary

to review often. Timmy would often establish a new sound quickly by imitation,

but he lacked the ability to retain the new formation for any length of time without:



constand repetition and drill. He seemed to enjoy participating in the speech

games and would often respond without stimulation.

Ann Walker

Brain Damaged
Functional Speech Disorder

Ann was one of the most conscientious pupils participating in the special

speech program. She was highly interested in the program and worked up to

the best of her ability at all times. She was very cautious when approaching

a new sound and would give each pronunciation her entire attention. As noted on

the speech evaluation sheet, Ann made a one hundred percent correction. Before

the sessions came to an end Ann:was working on carry-over with sentence usage.

She was a very enjoyable pupil and adapted readily to the program. She participated

in speech with Sharon Conklin and John Branham and she would often offer them

assistance with their respective sounds.

Mary Jean White

Mongoloid
Irregular Teeth and Palatal Formation
Limited Functional speech Disorder

Mary Jean was a.delightful pupil. She displayed unlimited-amounts of vitality

and enthUsiasm. She adapted readily to the methods of the program and responded

with little amounts of sttmulation. Nary Jean had a unique way of accepting an

award. Toys, beads, puppets, were often stimulating to her as rewards to a response,

however, she was much more satisfied upon receiving a loving hug. Nary Jean

progressed slowly and had difficulty with stabilization and retention, but she

did make noted improvement. She needs much more special speech attention over a

longer length of time in order to maintain carry-over outside the speech room

situation.
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Ruth Wonderly

Brain Damaged
Functional Speech Disorder

Ruth was a very cooperative and interested pupil. She had a high pre-test score,

therefore giving us the opportunity to work and experiment with sound development

founded in the Peabody Language Development Kit. However, our sessions were

too short (15 minutes) to Continue the Peabody Program. At the beginning of

the program, Ruth participated in the speech sessions with Steve Osborne

and was a very good example for him, however, she moved much more rapidly than

Steve and was therefore separated from him. She adapted readily to the program

and demonstrated a lot of initiative and enthusiasm.

Judy Wood

Brain Damaged
Irregular Teeth and Palatal Formation

Limited Functional Disorder

Judy was a rather quiet and reserved pupil. She was eager to participate in

the speech stimulation games and seemed to enjoy them. She worked very hard

and was very conscientious. She did not become easily discOuraged even though

some sounds were very difficult for her to make due to her teeth and palatal

handicap. Judy adapted readily to the speech program and needed few rewurds

to give another response. Judy needs much more individual attention and con-

centrated therapy.
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GENERAL REPORT

During my employment in connection with P.L. 89-10 Title I,

I attempted tO work with each child four (4) times a week for (20)

minutes.a sessioa During-the sesSions I had an opportunity to

work with each Child individually and also in a group therapy

situation.

Results were.obtained with the help of the talking toys,

the Language Master, games, scrapbooks, the toy telephone, dramatic

situations, the use of the mirror, tactile methods, imitation, and

just plain drill. My report on each child will discuss more

thoroughly the methods used.

In an evalugtion of the progress gained from this experiment,

it should be noted thst -every child attained a higher score on

the second test. Of courie, the amount of success dbtained varied

per child. Page two (2) will give the total numerical scores on

test one and test two with the differences. These results are

also on the original test sheets but not with the Cotals registered.-

I feel that one way to point up program activity would be to

meet with the parents and discuss the importance of good speech

for their children and also point out the importance of correct

speech stimulation at home. Correct procedures for this activity

could.bediscussed at periodic meetings with the parents,.

I dtrongly recommend that this study be contint.r.d in the

fall in order to check carry-over of the sounds worked on and

also to continue to work on deviant sounds which were not worked

on due to the lack of time in correlation to the large number

of sounds involved.

POSSIBLE 77

Name

LillyMartin
Johnnie Smith
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Bobbie Schmittzehe
Cheryl Goza
Wayne Bell
Billy Pennington
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Steve Armstrong
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Kenny Parker
Kenny Hcpfer
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LILLIAN MARTIN

Of all the children, Lilly made the greatest amount of progress.
Most of this success is due to her awareness of omitted scunds.

Out of her numberous errors
due to omissions. On the second
were made correctly, 10 were not
and only 5 were still omissions.

on the first test, 21 were
test 16 of these Omitted sounds
substiwtions or distortions

I used every type of stimulus.available, btt I found drill
and imitation got the best results.

Lilly was at a point where show wai correcting herself when
she amde a mistake. This is a good sign as it shows her
.discriminating ability.

,My prognosis for Lilly is excellent, the.difference between
her first test and her second test tend to support it. She
works hard and, with help at home, I am certain in a short span
of time she will obtain perfect, or near perfect speech.

ARTHUR MARTIN

Arthur was, one, child, who became very conscious of his
speech sounds and; thus, he worked very hard in order to attain
the correct pronumciations. brill,and imitation were the basis
for most of the therapy sessions.

The score on the first test indicated to ue that many of
his errors were omissions in the medial and final positions.
One of my major goals was to make him aware that there were sounds
in these positions and to help him discriminate whicch sound was
correct. The scrapbook helped quite a bit here as we pasted
pictures of words with the same sounds. For example: house,
bus, ice, etc., in comparison to words like cup, _Apt andkaa. Test
two shows that almost every omission had been corrected or another
sound was substituted. At least he became aware of sounds in
these positions. It will take more time for him to get all of
these sounds correctly discriminated.

We also worked extensively on the (L) and (F) at the sentence
level, and he did quite well at this phase also.

Mere.Were many sounds we did not get to work on due to lack
of time, and there seemed to be some sounds Arthur picked up with-
out too mvch work on_them.

With another year of speech therapy plus stimulation at
home, the prognosis for near excellent speech is highly favorable.



ROBERT THOMAS

Robert was extremely hyperactive and had a very short attention

span: It was a constant struggle to keep him interested in any-

thing. Success was very limited.

I used every stimulus available to elicit a correct response,

but hardly to any avail. I did get him to use a (th) correctly

in words like thumb and thank you.

In order to obtain a good prognosis, one would have to

hold Robert's attention for a considerable length of time and

this is very difficult.

BECKY LANGRAF

Becky did not have but 12 articulation errors on her first

speech evaluation test. She improved by five (5) sounds on the

second test..

Becky has a severe overbite which impeded her pronunciation

of a few sounds especially the cro. She was able to compensate

for the (R) and a few other sounds. Becky would have to have

some dental work before she could make the (rH) correctly.

I used the language Master extensively and did quite a

bit of mirror work. We were starting to work at the simple

aentence level. It is here that she needs quite a bit of work

for often her speech was only one or two word sentences.

Om.

JOHNNY SMITH

Johnny had quite a few articulation errors, but he caught on

pretty fast and vade enormous progress. Most of this progress was

made at the canversation level. It was here that Johnny talked too

fast and slurred his words and; thus, he -was unable to be understood.

I did succeed in getting him to slow his speech down, and the work

on individual sounds helped his speech quite a bit.

The basis of therapy was drill and use of the Language Master.

Prognosis for Johnny is very good, especially if he receives

help at home.

KENNY HOFFER

Kenny was conscious of his speech, but easily became frustrated

when he could not make a sound. He did not have very good control .over



movements of his tongue, so every session we used warm-up drills of
different tongue and jaw exercises. This did have some positive results.

The basis for therapy was having Kenny imitate me even though
we used the Language Master and talking toys quite often. Kenny still

needs extensive speech work in order to attain acceptable speech.
This speech work will have to be a longe range project.

BILLY PENNINGTON

Billy cooperated with ue very well throughout the semester. We
worked on the (L) and cro up to and including the conversation level.
I used the Language Master, mirror work, and had Bill read to me in -

order to elicit responses. This he could do very well. I also used
auditory training with him, and he could tell almost every time
whether I was making the sound correct or incorrect.

We began working on some of the blends and bad limited success.
I definitely needed mole time to work with these sounds.

Prognosis for Bill is-good because he tries very hard and works
at home on his sounds.

CHERYL GOZA

Since Cheryl only had seven articulation errors, most of the
therapy situations dealt with the sentence and conversation level.
I found the Language Master attained the greatest results. We were
working on fairly complex situations at the end of the year. I

would run sentences through the machine such as,.I.see the boy in the

window. Cheryl could repeat this sentence and even change it when

I asked her to. For example: I see the girl in the door. She is

grasping the idea of abstraction very well.

The talking toys were also used effectively in obtaining good
speech. Prognosis for Cheryl is excellent. Her ability to abstract
and discriminate coupled with very few articulation errors support
my piognosis.

DON THOMPSON

I did-not attain very much.success with Don because of teeth
deformities and a large clumsy tongue.

Ile had quite a bit of trouble performing simple tongue exertisem,
which we attempted in every session.

Don became frustrated very easily but still did not give up.



DON THOMPSON (continued)

Moit of his speech is characterized by omissions, and I used every

stimulus available with hardly any success.

Don's mouth deformities make prognosis not too good unless

something is done to correct it. He would also need long range speech

therapy.

REISA WAGNER

It took we a couple of weeks.to obtain any results from Reiss

as she was very shy and would not cooperate with me.

When I finally extablished rapport, progress was made at a pretty

good pace.

Reiss enjoyed hearing her voice on the Language Master and also

liked to imitate the talking dolls.

We also pasted pictures in a scrapbook to accent the sounds we

were workingcn. We often reviewed the pictures to drill, and this she

could do very well.

Prognois for Reisa is good, but she still needs extensive

work to attain good speedh at the conversation level.

WAYNE BELL

Wayne caught-on pretty easily to quite a few sounds, but sometimes

he beta= stubborn and would purposely-make the incorrect sound.

We were working at the sentence level and on some of the blends,

and he performed well most of the time. I was surprized that he did

not do much better on test two than ihat he did.

used games, the talking toys, mirror work, the Language Master

and plain drill to elecit a correct response from him.

Wayne is capable of obtaining near perfect speech, but he must

work a lot harder-than he did. He needs more work at the sentence

level and continued drill on the blends.

KENNY PARKER

Rendy was very+Yiteractive and had a very short attention span,

but I obtained lucrative results by :ewarding him with suckers and

gum when he tried hard.

One thing that slowed down results was Kenny's frequent absences.

Despite all Of this, I think he did very well on:the sounds we did

work on.



KENNY PARKER (continued)

The Language Master and the talking toys were used more frequently

than anything else.

I believe Kenny can obtain fair speech if one can keep his

attention and also if he receives stimulatio!: at home.

BOBBIE SCHMITTZEHE

Bobbie's voice is characterized by extreme nasality. We wOkked

quite a bit on reducing this nasality but had limited success, as
frequently she would give up.- I tried to build up air pressure and to
do this, we practiced blouing up balloons,.blowing out candles and

blowing small balls acress a table. proved to be effective in

helping her to direct an air stream.

We worked on quite a few omitted sounds and had some success,
but uswily the carry over was not too good.

Bobbie liked to hear her voice on the tape recorder and-Language
Master, so I often used this as my stimulus.

Prognosis for Bobbie is not real good for now. She needs

extensive speech therapy along with very much help at home.

STEVEN ARMSTRONG

My only problem with Steve was to get him to open his mouth.
It took time to get him to do this but with the aid of the mirror,
he started to cooperate a little toward the end of the semester.

Steve was beginning to realize the presence of sounds that he

ordinarily omitted, but he did have trouble discriminating the correct

sound in these positions.

Steve needs to have more speech stimulation at home along with
-that at the school in order to obtain a favorable prognosis.

CHRIS GERDING

-I think fhe progress for Chtis was fairly good considering fhat

he was a very quiet and shy Mongoloid.

He cooperated fairly well during the therapy sessions but at
times,"he,hid difficulty understanding what I wanted him to do. The

use of the mirror proved very helpful in obtaining results..



S.

CHRIS GERDING

Chria is capable of improving his speech, but I do not know
to what limit. He also had some difficulty with the manipulation of
his articulators.

RONNIE PONDER

Ronnie was very cooperative and seemed to make great strides of
progress throughout the semester, but he did not do as well on the
Speech Evaluation Test number 2 as I expected. I believe he is
'capable of very perfect speech, because he attempts to make the soundi
with great determination. I talked to his parents the last day of
school, and they seemed very eager to help Ronnie with his speech.

In therapy I used every stimulus availablebat I accented on
drill and obtained good results.



P.L. 89-10, TITLE I

SPEECH PROJECT

MISSOURI SCHOOLS FOR THE RETARDED

NO. 12

Kansas City, Ilissouri

Submitted By

Mrs. Don Parsons



WHAT I DID:

The speech program at State Training Center No. 12 started
on February 13 and lasted for 15 weeks. At the beginning of the
program, nineteen children were included. There were four groups
of three, two groups of two, and three children on a one to one
basis. At the end of the first month, one of the children was
excluded from the school, and I added two more to the program. At
this time, I changed the grouping to four groups of three, and four
groups of two. I found that this particular group of children
seemed to respond better when morking with another child, since the
speech sessions were uniform in length, twenty minutes each day.

At the beginning of the program, each child was individually
tested, using the speech evaluation test compiled for this program.
This test was given by using picture cards from the Peabody Kit,.
and having the children tell me what they saw. By using this
method, the child was not repeating the sound he heard me say, but
was making the sound as he normally mould. The work the children
did during the program was based on the sounds used in the test.

The first step in working with a sound was the use of Webster's
Talking Time Filmstrips. The filmstrips introduce the sound and
give it a name. Also shown is the correct way to produce the sound,
and several illustrations depicting the sound in the initial position.
The next step was the introduction of toys with the particular sound
in the toy name, not only in the initial position, but in all three
positions. Using funds provided for the program, I purchased many
of these small toys to be used as speech "stimulators. The children
benefited greatly from the toys, and we used them in many different
ways. Upon first introducing a sound, I gathered several toys which
contained the sound. Later in the lesson, I placed a large assort-
ment of toys on the table and asked the children to select the ones
containing the particular sound being discussed. Another valuable
teaching aid was Instructo's Carnival of Beginning Sounds. In this
game, the sounds are learned through matching key illustrations mith
picture cards. This provided practice in auditory discrimination as
the child identifies each illustration and pronounces its beginning
sound to complete each scene. The final step in working with a sound
was the use of speech papers I prepared. These papers consist of a
rhyme which introduces the sound, and eight pictures denoting each
position of the sound. By each picture is a blank line which was
used to give the child credit for success with a work, either by a
check mark or a star. The papers were done during the class, then
sent home to the parents so the drill (hopefully) mould be continued.
I made charts with each child's name listed, along with all the sounds
we mould.discuss during the year. At the successful completion of a
set ot papers, tii.child put a star next to his name. The charts are



on the wall for all to see, and seemed to provide an incentive for
good work. At the end of the program the sets of papers were
compiled into a speech notebook for each child to keep. (Sample
enclosed).

SAMPLE LESSON FOR THE "MP SOUND

1. Show the Talking Time Filmstrip, discuss m as the humming top
sound. We pretended we were spinning tops while producing
the sound. I said several words containing the m sound to
familiarize the children with it.

2. Used the toys containing the m sound. (Methods described above).

3. nsed the Carnival of Beginning Sounds for auditory discrimination
training. (This step was varied through the use of picture cards
of a different type, and flash cards).

4. Did the speech papers to be taken home.

5. Often, at the end of a lesson we would review the sounds we had
previously studied. This was done'by listening for the iounds,
naming the sounds, and thinking of words containing the sound.

WHAT I WANT TO DO

The first thing the children need to learn is how to listen. I

would like to start off the program with listening exercises of various
types. The children must listen before'progress can be made in any
area. By using books, records, and the tape recorder, the children
could be trained to listen before starting on the actual speech work.

I would like very much to do more work in the field of sound
discrimination. Very few of the children are able to discriminate
sounds. For example, they cannot tell the difference between ram and
bbb. I have wondered if the ability to discriminate would be an aid
to good speech. Instructo's Carnival of Beginning Sounds is an
excellent aid in this area. Toys and flash cards could also be used.
Understanding the meaning of alike and different does not fall in the
category of speech, but it is a necessity if sound discrimination is
to be learned. I worked briefly on this, using pairs of toys and
having the children select alike and different objects. If this could
be incorporated in the classroom, it would be beneficial when working
with the sounds.

During the weeks I worked with the children, they all had sessions
lasting twenty minutes. I found that some of the children are capable
of working thirtynminutes at one time; for some, ten minutes is too

,long. I would like to experiment with variations of time if the



program is continued. Perhaps better results could be gained from a

child if he was given two fiveor ten minute sessions a day, particularly
the younger child whose attention span is brief. I am sure more could be

learned in ten minutes when the child is interested, than in twenty

minutes when he quickly looses interest.

In addition to varying the length of time, I found that the time

spent on a given sound should be varied. Touching on all the sounds

would not be harmful in any may, but certainly every child does not
need the same amount of work on various sounds. This mould probably
necessitate more one-to-one teaching, but if the sessions were short,
it would not minimize the number of students being served.

It would also be interesting to try more flexibility in the grouping

of the children. This mould soon show which children work together most

effectively. A lack of self-confidence is a big part of the speech
problems of some children, and I feel that greater benefits could be
gained by placing these children with different groups. The ideal
result would be development of self-confidence with many individuals,
rather than with one small group. One of the greatest eide effedts of
increased self-confidence mould be in better classroom participation.
If a child has enough confidence, he should be willing to tackle the
new and different in the classroom. It is also quite likely that the
child's work habits would improve as a result of the listening and

doing training in speech classes. If a child can be taught to work at
full capacity, .even for .brief periods of time, he could make tremendous

gains in learning.

I would like to try some form of short, simple skit with the
children who are capable. I think the children would derive much
enjoyment from this type of activity, and it mould be of great value
as a speech stimulator. Short rhymes could also be learned along this

same line of work.

PARENTS REACTIONS

I was very interested in knowin'g the parent's reactions to the
speech program, and sent home a questionnaire for them to fill out. I

sent twenty questionnaires home, and received sixteen responses.

Question: Has your child's speech shown any improvement?

Ansmer: Yes - 14.
.No - 2

Question: In what way?
..can pronounce words plainer ..".

ft ..more easily understood, and, I think, understands others

better.."
"...shentalks more clearly and says more words correctly.."
..vocabulary has increased.."



Question:
Answer:

Question:

Answer:

Answer:

Question:

..forms her words better, tries to say,more words.. If

..she can explain things better, and can talk on
different subjects.."
"..tries more words than she did before.."
"..stops and thinks of what he is
..anounces his words more clearly.
Has the program helped your child
"..widened vocabulary.."
"..does more different things and
what she is doing.."
"..less frustrated.."

trying to say and then

in any othei way?

can better explain

"..tries to read and is more interested in hearing stories
read.."
..plays better than she did with her brother and sister,

and enjoys Sunday school more.. II

..appreciates the indiv.dual attention.. n
"..listens vore to what is told to him.."
"..behavior pattern is improved, perhaps because of
individual a.ttention.."

Are there any areas in which you would like to see more
work done?
..work on comprehensible pronunciation.."

"..better enunciation.."
"..just continue the program.."
..see if she can combine more than two words."

Would you like for the program to be continued next year?
Yes - 16
No - 0

Would you like for your child to participate in the program
if it is continued?

Answer: Yes - 16
No - 0

ABOUT THE CHILDREN

The children participating in the speech program at State School
No. 12 range in age from eight to fifteen years; the majority falling
in the 9, 10, and 11 year category. Their I. Q.'s range from 28 to
57; the majority in the middle 1:0's. Six of the twenty children are
mongoloid, the rest have varying degrees of brain damage and general
retardation.

At the beginning of the program, the younger mongoloids were the
least responsive to the program, but as tire went on, they became more
interested. It is possible that, in time, their reaction would be as
good as the olderilchildren's is. With the exception of this group,
the children enjoyed the speech training, and were willing to work and

nenarva...101.1.



try to improve their errors in speaking. Discipline problems were
practically non-eaastent, probably because of the individual attention
given to the children. Thus, the tim set aside for speech was used
for speech, and not spent in coping with the various problems that
arise in a classroom.

The children adjusted quickly to the program and I was quite
surprised to find that they retained much of what we discussed. I
feel sure that the daily small group sessions wade this result possible.
The children thrive on individual atteation, and I am certain that if
more time was available, the results would be very worthwhile. Favor-
able results in speech training do not come quickly, expecially when
the work is being done with children who find comprehens::on difficult.
Easily understood speech is a vital ingredient if the child is to take
his place in society.



February 14, 1967

Dear Parents,

Your child is participating in a speech stimula program which has

recently been started at Center.12. I would like to answer some

questions you might have in regard to the program. If you have
additional questions as the year goes on, you are welcome to come to the
school for a conference, and I will be happy to help you any way that

I can.

Will I be expected to help with this speech program? Yes, your
part will be a very important one. If your child is to improve his
speech, he must work regularly at home. He will be bringing papers
home that will tell you in which area we are working. He will need your
help in correcting his errors...few children are able to accomplish
this alone.

How often and how long should I work with my child on his speech?
Frequent, short periods are preferable to long ones. Two ten minute_

periods a day will be right for most children. Do not contiuge. with

the lessOnt if the child be'comes tired or disinterested.

How can I" maintain interest during the work periodsi First of all
by helping your child "keep his eye on the ball", that is, the particular
sound he is working on. Give him a feeling of success, try to make
hitafeel thtt he has learned something each time.

Shall I try to teach my child how to make the sounds he has
difficulty with? No,,this might confuse him. Let the.developmental

work be done by the teacher.

Shall I correct my child when he makes mistakes in conversation
at times other than his regular study period? Until a new sound has
been carefully developed, your child cannot be expected to use it in

every day conversation. Drill on it at home, but ignore it at other

times. The teacher will let you know when he is ready to start using
the.sound correctly.

What ought our attitude be about our child's speech problem?
Remember that speech correction is a long, slow process. It cannot be

done in a few weeks time. Try to keep worry and impatience out of your

voice when you wrk with your child. Be cheerful and optimistic, and

quick to Observe any slight improvement. Let him feel your approval.

Make sure the child is getting enough rest and relaation. Speech prob-

lems are increased by a lack of rest.

If you would like to visit class, I would be glad

to have you. I will-be working with your child from to each day.

Sincerely,

Mrs. Don Parsons



Summary of Speech Stimula Program
Center #12
2547 Jackson Avenue
Kansas City, Missouri 64127

Title I, P. L. 89-10, Activity IV

I. Aims: To show that intensified speech training will be beneficial

to the trainable mentally retarded child. To help establish

the foundation for a permanent separate speech program
in schools for the trainable mentally retarded child.

II. Type of Program: Consists of 19 children chosen on the basis of

an articulation test. (sample attached) Daily

sessions of speech training, twenty mlnutes in

length. The groups are varied in size, some
three, some two, and one to one.

III. Materials Used: clay, pencils, crayons, paper, small toys, phonetic

cards and charts, film strips, tape recorder,
and speech games.
A"notebook will be prepared for each child

based on different sounds. Papers will be sent

home with the child at completion of work on

a given sound. (see sample)

IV. Stimulators: Use of guimmed stars as a reward for cooperation,

and success in producing sounds. The child is

given a star on th i! papers to be taken home
when a particular sound is produced successfully.
Letters were sent home to the parents explaining
the program, telling them how to continue with
the speech training at home and encouraging

them to do so. (sample attached)

V. Methods: The children are divided into groups with probleitits as nearly

similar as possible. Stress will be placed on the

particular problem, but general articulation problems

wIll not be neglected. "Every day" conversation skills

wIll be encouraged. Praise will be lavish, with a minitmum

amount of criticism. At the of the year, the

articulation test will be repeated to determine mhether

or not the program was beneficial. Each child will

be given a copy of the speech notebook to take home at

the end of the year.

VI.- Daily Schedule is attached.



Mike McKinney
suspected inherited retardation
birthdate December 1, 1955
I.Q. 34

Hike's home life is very poor. He has inadeqeate food, clothing,
and nolileeping or bathroom facilities. He has been absent more than
he has been here, and many days he was so exhausted that he spent
the day sleeping. The home-school coordinator is working with the
family, tryAng to improve the conditions of the home. Under different
circumstances, I think Mike could show definite improvement, but he
:has made no improvement in this time period.

Weekly Summary

FebrUary 13 - 17: He missed the first day because he had hurt his head
and was asleep in the classroom. When we started
working on the m sound film, he answered questions
but only with much urging from me. When given the
clay to play with, he was hesitant to talk, but as
he played he gradually warmed up and soon was talking
freely.

February 20 - 24: He is so worn out fhat I have to pry every word out
of him. He does good woa. when I can get him to talk

A, for me. He missed two days this week, was asleep in
the room one day. We did fhe n sound paper to take
home, and he did fairly well. He has pretty good
speech, but wants to use motions rather than words.
He has a very deep, husky voice which makes him
rather hard to understand. We used fhe tape recorder,
and as usual, every word had to be dragged out of him.

February 27 -
March 3:

March 6 - 10:

We started on the h sound. He had a pretty good day,
no problem with the sound. When we used fhe toys in
working with the 2., in, n, and h sounds, he showed a
little spark of enthusiasm. This was a very effective
lesson for Mike.

We did the n sound paper to take home. He said "poon"
rather than spoon, but was very pleased when he said
the work correctly. We started work on fhe w sound,
and he went to sleep sitting up in his chair, so I
sent him tack to his classroom because thi3 was very
distracting to the other children, to say the leas .

If he could stay awake, he could make the w soun4
and the words very well. We worked on the p sound,
and.he was doing very well until Mrs. Geppett came
into the room, fhen he froze and wouldn't say a word..
We played with the toys containing the 2, sound.
Mike was so filthy and had such a strong odor that
I sent him downstairs for a bath. We worked on fhe
b sound, and he had one of his best days, was very
alert, was awake.



Mike McKinney
Weekly Summary

March 13 - 17:

March 20 - 23:

March 28 - 31:

He was absent two days this week. We did the h
sound paper to take home, and he was unusually
responsive. He did very well, which makes me think
if circumstances were different, he could do very
good work. We reviewed n, m, z and h, and he got
to put stars on the big chart by his name, which
pleased him greatly. We did the w sound paper to take
home, and he did fairly well, although toward the
last of the week, he was beginning to droop.

We reviewed parts of the b sound film, used the beads
and laces in selecting shapes (balls, barrels,.and
boxes) and color (blue) containing the b sound. This
was a good lesson for Mike, he was very interested
and responded very well. We did the_b sound paper
to take home, and used the earphones. He liked.this
very much, and played like he was an airplane pilot.

We did a review of all sounds studied. He was very
tired and kept going to sleep. I don't know how he
goes to sleep sitting in a chair, but he does. The
next day he was even worse, filthy dirty, and his
gums were bleeding so I took him downstairs to see
if I could get him cleaned up. He was absent the
last two days.

April 3 - 7: Absent the whole week.

April 10 - 14: He missed the first day of this week, but came back
to school on Tuesday..clean! We did the & sound paper
to take home, started on the f sound. He was tired
and listless but seemed to enjoy the f sound toys.

April 17 - 21: Absent

April 24 - 28: Absent

May 1 - 5: Mike is either absent, or asleep in the room, so I
dropped him from the speech program. He is so far
behind, and might be here one day and miss the
next five, so I don't think he can possibly gain
anything from the program. He could learn very
well if the circumstances can be changed, and I would
like to try him again if this is done.

Nicky Moore
mongoloid
birthdate April 20, 1956

I.Q, 49



Nicky Moore :.(continued)

-Nicky has made excellent progress, and is eager to work, is very
pleased when he is successful. At the beginning of the program he was
unable to make the h or'l sounds, and both'errors were successfully
corrected. He is developing sound discrimination and Ehould continue
with individual speech.

Weekly Summary

February 13 - 17: Nicky was alert, interested, and responsive. He is
going to be wonderful to work with. He speaks loudly
and clearly, and did a very good job on the m sound.
His group was given a toy family to play with, and
encouraged to converse with one another, speaking
for the dolls. He was willing and cooparative, but
was unable to carry on an imaginary conversation.

February 20 - 24: One day was a holiday, and he was absent two days, so
not much was accomplished this week. He did the first
page of the n paper to take home, started on the IL
sound which he does quite well.

February 27 -
March 3:

March 6 - 10:

March 13 - 17:

March 20 -.23:

We started on the h sound, which is one of Nicky's
problem.areas. He can make the sound, but omits it
in words starting with this sound. As the work
continued-, he. was,able to make the sound in connection
with the h words. We reviewed the sounds previously
studied, and he is very proud of his gbility to say
hat rather than at.

Finished doing the n paper to take home, no problems.
Started on the v sound, and reviewed the Itsound.
I put a large assortment of toys on the table, and
he selected six out of a possible Sixteen containing
the itsound. We started on the b sound, and he was
able to identify and name the b pictures in the
film.

Did a review of m, n, and p. sounds, got stars on
the big chart. Started on the h sound paper to take
home. He continued to do very well with this sound,
and is quite pleased with his progress. Sent both
sets, the h and w, papers home. He did very well
on both.

A short week because of Easter holidays. We
spent the time in working on the b sound. Used
the beads and laces, pictures, colors containing
the sound. Did the b sound paper to take home.
We used the earphones in connection with this sound
which he enjoyed very much.



Nicky Morre
Weekly Summary

March 28 - 31:

April 3 - 7:

April 10 - 14:

April 17 - 21:

April 24 - 28:

May 1-- 5:

Reviewed all the sounds by saying words and haviag
him tell me their beginning sound. He could do this
fairly well, improved as we worked. Started on the
k sound by using a candle and having them blow it out
by producing the sound. He has good use of the
sound, but when I said candle, candy, cat, etc.,
he-coundn't tell me what sound they started with.
He has very poor sound discrimination.

Did the k sound papers to take home. He did very
well, no trouble with the sound. Did well with the
final sound of k which pleased him. Started on the
&film and he did very well, was unusually responsive
and interested.

Nicky was absent the whOle week.

Did the'f sound papers to take home, he did very well,
was alert and interested. We started on the
sound, played with a yo-yo which he thought was lots
of fun. He had trouble with this sound, but was
able to do as I asked in order to correct his error.

Nicky missed two days this week because of bouling
and a school trip. We used the book of sounds as
a listening exercise, and he did very well, He
received a ring for being a good listener. When
we did the y. sound paper to take home, he showed
great improvement and was able to correctly pro-
nounce words containing the y. sound.

We used the Carnival of Begirining Sounds, and he
did very well, whiah surprised me because from
previous indications, I thought his discrimination
was poor. We did the d sound paper to take home,
he has no problems here. We started on the.1
sound and at first, he substituted the w sound.
He was able to follcw my directions and learned to
correctly produce the sound.

Linda Smith
mongoloid
birthdate November 14, 1953
I.Q. 35 .

She can do very good work when she wants to, but has a streak of
stubborness which asserts itself on occasion. She has improved a lot
in her disposition, which in turn results in greater speech progress.
I would like to continue working with Linda, because I think she will
benefit more and more as time goes on.



Linda Smith
Weekly Summary

February 13 - 17: Linda is a very quiet little girl, and speaks only
when I ask:her a question. She does a good job on
the Is sound. When given.the puppets to play with,
she was very reluctant to talk, is unable to think
of an imaginary conversation. We saw the ELsound
film, and when I call on her, she is very quick to
answer, and does a good job. I gave them theztoy
family of dolls to play with and got abiolutely no
response from Linda, she just sat and loOked at
them.

February 20 - 24: Linda's stubborn streak asserted itself for the
first time. I had been fore-warned, fortunately.
We were working on the R sound, and she refused to
do a thing, so I had her turn her chair around.
Then she was ready to work, and ended up doing a ...

very good job. We worked on.the n sound, and she
had no problems, was very cooperative. We used
the tape recorder, and again she was good. She
was very surprised when I turned her chair around,
and this may have taken care of the problem...
temporarily, anyway.

February 27 -
March 3

March 6 - 10:

March 13 - 17:

March 20 - 23:

We started on the h sound, and she worked very
hard for me. She got to wear one of the hats,
which pleased her. She needs help with the sound,
but I feel sure she can learn to make it correctly.
We used theift, m, n, and h sound toys, and she
had a very good lesson. Does fairly well at sound
discrimination.

We did the n sound paper to take home, and she did
a good job. We started on the w sound words, and
she can do this well, but she was sleepy and sulky
today. She did do as I asked, however. We reviewed
the p sound today, and she named all of the pictures.

Her attitude was greatly improved. We used the
toys in working with the sound, and she got a star
for getting them all right. We started on the b
sound, and she had a very good day, did a good job.

We reviewed the m and n sounds, and she got to put
stars on the big chart. We did thel2 and h sound,
and she did very well. She has eliminated her pro-
blii with the h sound. We did the w sound paper to
take home, and today she was very uninterested, a
bad day.

We reviewed parts of the b sound film, and used the
beads and laces in working with the sound. The child-
ren selected the shapes (beads, barrels, and boxes) -

and color (blue) beginning with the b sound. This
interested her very much, and she did a good job.
I asked them to think of sound pictures which I
drew from Chem _and chp 141 Iroru wmall



Linda Smith
Weekly Summary

March 28 - 31:

April 3 - 7:

April 10 - 14:

April 17.- 21:

April 24 - 28:

May 1 - 5:

a

words.

We did the b sound paper to take.home, an.d she has
no problems. Introduced the k sound by using a candle
and asking the children tc blow the candle out by
producing the sound. We used the earphones in con,
nection with the k sound film, and the k sound toys.
She enjoyed both lessons very much, and was quite
cooperative..

She missed four sessions fhis week. The day she
was here, we did the first page of the k sound
paper. She did well with the sound.

She finished up the k sound paper to take home. We
used the tape recorder, and she enjoyed hearing her
voice. We did the g. sound paper to take home, and
started -on the f sound. We saw the film and used the
f sound toys. She continues to be good, no more
signs of obstinance.

We did the f sound paper to take home, started on
the y: sound. We played with the yo?yo.and other
sound toys. She has no trouble with the sound. We
used the Carnival of Beginning Sounds, and she has
very poor sound discrimination. She doesn't hear
the different sounds.

I read fhe book of sounds to them as a listening
exercise, and she did very well. She received a
ring as a reward for doing a good job. We did the.i
sound paper to take home. We started on fhe d sound
'film, and Linda had another one of her days. She
simplTwould not cooperate, so I moved her chair out
in the hall.

We used the Carnival of Beginning sounds, and she
didn't do well at all. She could't tell me that
d, d and d, d were the samesound, couldn't select
the d cards for the master picture. We used the
toys to determine if she understood the meaning of
alike and different, and she wasn't able to do this
at all. We did the d sound paper to take home.
Started on the 1 sound, and she had a very good day.
Periodic punishment seetho to keep her stubborness
under control.



Teresa Riederer
mongoloid
birthdate January 16, 1955

I.Q. 46

Teresa has good speech, and is able to discriminate sounds very
well. She has a few articulation problems, but has corrected some of

them. Her speech is a little slurred, and we have, worked on clear

enunciation. She has definitely shown progress, and would profit more

if the program is continued.

Weekly_Summary

_February 13 - 17: She missed two days this week. She showed great .

interest in the toys, answered questions well about
the film on the m sound. She was eager to please,
earned stars. When given the toy doll family to
play with, she responded very poorly. She couldn't
understand what I meant when I said I wanted her to
hold an imaginary conversation.

February 20 - 24: Did the n sound paper to take home, she did very
well on the first part, but the second day she was
restless and nervous. Her bus was late getting here,
and she was quite excited about this big event.
We used the tape recorder, and she was very pleased
with herselfand the good job that she did.

February 27 -

March 6 - 10:

March 13 - 17:

March 20 - 23:

Started the h sound film, and she had no problem,
minded and codperated very well. We used the

m n and h sound toys to drill on the sounds.
31

She was very good and responsive during this' work.

Started on the w sound. She did very well, but had
to be told many times to keep her hands on the table
top, as she has been masturbating both in the class-
room and in speech class. We worked on the p. sound,

using the toys. She has very good sound discrimination,

and was well behaved today. She pieked five words
out of an assortment of toys containing the k sound.

Started on the b sound, and did very well, no
trouble with the sound.

We did a review of m, n, andja. She got stars on

the big chart. Started working on the h sound paper
to take home, and again she had to be told frequently
to keep her hands on the table top. We worked with
the h sound toys and she did quite well at answering
questions requiring imagination to answer. Was

well behaved, and busy, during the lesson; Did

the h and w sound papers to take home.

Did a review of parts of the b sound film, used
the beads and laces. The children were asked to

select shapes (balls, barrels', and boxes) and
color (blue) containing the b sound. She did



Teresa Riederer
Weekly Summary

March 28 - 31:

April 3 - 7:

April 10 - 14:

April 17 - 21:

Apri1.24 - 28:

May I - 5:

a

very well, has very good knowledge of sounds. Did
the b sound paper to take home, used the earphones.
She was very interested in the operation of the
equipment, and did a good job with the words.

We did a review lesson on all the sounds we have
studied. I said words for them and asked them to
tell me the sound they heard. She did fairly well
at this. Introduced the k sound by using a candle
and asking them to blow it out by producing the
sound. She could do this easily, and had fun doing it.

We did the k sound paper to take home, no pr6blem.
We started on the z sound, and she did very well
for the first lesson. Later we used the tape
recorder and the g sound toys, and she was in a
very bad mood, and gave poor responses.

Did the k sound paper totake home, no problem.
Started on the f film6and she bad a very good day.
Can make the sound and was very interested and
responsive. Used the f sound toys, and she did
well again.

Did the f sound paper to take home. Her behavior has
been very bad, slow to respond, not interested in
the work. She has also caused trouble in the class-
room. She has just recently been told that she is
being sent to Marshall, and I wonder if tensions
at home are affecting her behavior at school. We
played with the yo-yo to introduce the y sound words.
She has trouble with this sound, but I think she
can comprehend enough time. We used the Carnival
of Beginning Sounds, ane she did very well, has
excellent discrimination and knowledge of sounds.

I read the book of sounds to them as a listening
exercise, and she surprised me with her good
behavior. We did the y sound paper to go home,
and she has improved greatly from when we first
started the sound. Started on the d sound, and she
had no trouble.

We used the Carnival of Beginning Sounds, and worked on
the d sound card, she still shows excellent discrimination.
WenUsed the toys to see if they knew the meaning of
alike and different. She did a good job, and seemed
to understand what I wanted her to do. We did the d
sound paper to take home, no problems. We started
on the I sound, and she did a good job, can do this
sound very well. She is good.at selecting the sound
from assorted toys.



D J Bodine
mongoloid
birthdate July 11, 1957
I.Q. 43

D J has shown much improvement. He has gained the ability to
listen, his behavior in the speech room is better, and his attention span
has lengthened. He is willing to work, and I think he would do even
better if he were taken on a one to one basis for a shorter period of
time. He is beginning to develop sound discrimination, and his articulation
hac improved.

Weekly Summary

February 13 - 17: D J is a most uncooperative little boy. Nothing
seems to interest him, or please him, and he covers
his mouth with his hands when he speaks. He

doesn't want to repeat the words and sounds and does
so only after much urging on my part. He enjoyed
the day we used the clay very much, and his teachdr
tells me-he is lazy and doesn't want to work, just
play with toys.

February 20 - 24: His behavior improved a little this week, but he
is still covering his mouth. We used the tape
recorder, and he was very reluctant to talk, but
I finallly got him to, and he enjoyed listening to
himself. He missed two days this week.

February 27 -
March 3:

March 6 - 10:

March 13 - .17:

a

We started on the h sound', which he apparently
thinks is fun, as he did quite well. We used the
toys in working with the m, n, 2, and h sounds.
He showed the first spark of interest in what we
were doing. He missed two day this week.

We did the n and p. sound papers to take home. His
behavior is continuing to improve. He was very
cooperative this week and has stopped covering his
mouth so often. One of the boys in his group had to
be sent from the room, and D J really straightened
up. He doesn't like to be disciplined. He
started on the b sound, and did very well. Good
response to the film, he answered questions, and
named the pictures for me.

He got to put stars by his name on the big chart
for good work with the m, n, and p. sounds. He
seemed to be happy about this, and eager to earn
maie. We did the h sound paper to take home, and
used the toys while working with this sound. He
responded well to questions, such as "What do you
think the horse's name is?" and "Who lives.in this
house?". We did a review lesson on the p. sound, and
he did a good job. I hope the big improvement continues.



D J Bodine
Weekly Summary

March 20 - 23:

March 28 - 31:

April 3 - 7:

April 10 - 14:

April 17 - 21:

April 24 28:

We reviewed parts of the b sound film and used the

beads and laces. The children selected shapes (balls,

boxes, and barrels) and color (blue) containing the

b sound. He did very well, was alert and responsive

He got a star for.his good work. We did the b sound

paper to take home, and used the earphones. His

father is in radio work, and he was pleased to have

earphones "just like Daddy". He had a little trouble

with the final b sound.

We did the w sound paper to take home, no problem.

I introduced the k sound by using a candle and asking

the children to blow it out by producing the sound.

He had to work at it before he could do it, and

was so pleased with himself when he succeeded. We

used the earphones in connection with the k sound

film. He gave good answers, is improving in the -

production of the sound.

We did the k sound paper to take home, and he gave

good responses. We started on the & sound, and he

had a bad day. He reverted to the bad behavior,

bothered the other boys, wouldn't say words, or

answer questions. I had hoped that this wouldn't

happen again.

We used the tape recorder and toys in working with

the z. sound. He was very reluctant to say the words

for me. We did the & sound paper to take home,

no problems. Started on the f sound film, and again

he responded very poorly. He has no trouble making

the sound. When we used the toys in connection with

the sound, he did very well, and talked freely.

We did the f sound paper to take home, and he had

another good day. We started on the y sound,

played with the yo-yo and toys. He can say fhe y

words easily, one of the few who can. We used the

Carnival of Beginning Sounds and D J did surprisingly

well. I, hadn't expected him to be able to do any-

thing with it.

I readthe book of sounds to them as a listening

exercise, and he didn't do very well at all. He

was very restless and inattentive. He did much

be'tter the next day when he understood that I meant

for him to sit quietly and listen. We did the y

sound paper to take home, no problems. Started on

the d sound film, and he did a very good job. He

can produce the sound, and was interested in the

lesson. Good participation.



D J Bodine

May 1 - 5: We used the a sound toys, he did very well, but

when we reviewed all the sounds ye Wave studied, he

was unable to recall many of them. He had a.little

trouble with the final d 'sound, but needs more time

and work with the final sound. We started on the 1

sound, and he was with a different group. He did very

well, good cooperation and participation. He

missed'two.days this week.

Gary Young
mongoloid
birthdate July 14, 1956

I.Q. 39

Gary is one of the younger mongoloids who showed little profit

from the program, and one who might profit from shorter sessions on a

one to one basis. It is difficult for him to understand directions,_

and the other children seera to confuse him. He is very pleasant, no

discipline problem. He is willing to do as I ask when he understands,

.1 would like to continue working with Gary under different conditions.

Weekly Summary

February 13 - W.4worked on the m and n sounds. He speaks loudly

and clearly. Got stars for doing a good job,

which pleased him. Gary is a very happy little boy,

and seems to be interested in the work.

February 20 - 24: Gary missed three days this week. We started on

the, 2 sound, and he did a good job. He is willing

to follow directions, and I hope he can retain what

we have discussed because so far, he has been able

to correct his errors.

February 27 -
March 3:

March 6 - 10:

Started on the h sound, and he did as I asked, a

very good lesson. We used the toys in reviewing

the p, m, n, and h sounds. He enjoyed this very

much and OA a good job for me. He missed the last

two days.

WC did the n aound paper to take home, got stars on

the big chart. We started on the w sound, which

he has trouble with. I think I can help him, if he

is able to follow my directions. We did the 2 sound

paper to take home, and he was a little over-

active today. Started on the b sound, and he did

very well, but was unable to think of words

starting with the sound.

March 13 - 17: We reviewed the m, n, and 2 sounds, got stars on

the big chart." Started on the h sound paper. He



Gary Young
Weekly Summary

March 20 - 23:

March 28 - 31:

April 3 - 7:

can do the sound but sometimes omits it when he

connects it with a word. We used the h sound toys

and finished the papers. He is still omitting the

sound unless I have him repeat after me.

He was absent two days fhis week, and came in very

late one day. We used the earphones in connection
with the b sound, and he enjoyed it very much, did

a good job.

A short week, Easter holidays, and he was absent

one day. 112 did the w :and b sound papers to take

home, he missed the day the rest of the group did

them. Introduced the k sound by using a candle and
asking the children to blow it out by producing the

sound. He couldn't do this. We did the k sound

film, and he did very poorly, couldn't identify
the pictures.

We did the k sound paper to take hom2, he didn't

do as well as he usually does. Started on the

sound, and he was quite unresponsive. He is unable

to answer the simplest questions on his own.

April 10 - 14: Gary was absent the whole week.

April 17 - 21:

April 24 - 28:

May 1 - 5:

Gary came back.to school this week, and shows a
complete lack of interest. We did the f sound
paper to take home, and he was most unresponsive.

His mother visited the school one day, and he did
the A sound paper to take home. He did a beautiful

job in front of her, which was unexpected. We
started on the y. sound, did jaw exercises and played

with the yo-yo. He enjoyed this very much. We used

the Carnival of Beginning Sounds, and he has no

sound discrimination at all.

I used the book of sounds as an exercise for good

listening, and he did fairly well. He received a
ring as a reward for doing a good job. We did the

sound to go home, he had lots of trouble with it,
but can do if I give him much help and encouragement.
Started on the d sound film. He substitutes & for
d, but is able to make most of the d sound words

correctly. This is unusual,as most of the time, the

irobletp is reversed.

We used the d sound toys, and he was very slow at
rvonding. We did an exercise on the meaning of
alike and different using the toys. He never did

understand what I wanted. We-did the d sound

papers to take home, vilich he did fairly well.

He was absent the last two days of the week.



Jerry Elliot
mongoloid
birthdate November 30, 1956

I.Q. 37

Jerry presented one of my rare behavior problems. He can do fairly

well, but has a short attention span, is very nervous, overactive, and

talks continually. He doesn't mind well at all. He has had a few good

days, aad on these days is a very good worker. He does not have

the ability to discriminate sounds. It is possible he would work
more effectively if placed with a different group of children.

_Weekly Summary

February 13 - 17: At first Jerry spoke so softly that I could hardly
hear him. We watched a film on the m sound, and he
responded very well. He earned stars for his good
work, and was very pleased when he corrected a mls-

take. When we started on the n sound, he seemed to

lose interest. He spent his time looking arotrad -
the room rather than paying attention to what we
were doing. We played with some clay to try to
stimulate him, and he was much mo;re cooperative
and willing to say words for me.

February 20 - 24: We did the first papers to take home, on the n sound.
He repeated the words after me, but showed very
little interest in what we were doing. One of the
boys in Jerry's group was absent one day, and his
interest and responses showed great improvement.
When he isn't distracted by another child, he will
work for me. We used the tape recorder, and he enjuyed
hearing his voice very much.

February 27 -
March 3:

March 6 - 10:

March 13 17:

We started on the h sound, showed the film. He

showed ebsolutely no interest or response. We did

a review lesson on sounds previously studied, and

his interest picked up a little.

Introduced the w sound, and he was very inattentive,
talked continually. Finally, I had to send him back
to his room because he was diverting the other boy's

attention. This whole week his behavior pattern was
just tertible. He had to sit in the hall one day
because he misbehaved while we were doing the p.

sound papers to take home. We started on the b sound,

still no interest.

We'had a review lesson, gave stars on fhe big
chart. This was a fairly good day for Jerry. We
did the h sound papers to take home, and once
again his behavior was very bad. I can't find
anything that will really stimulate him and make him
want to work for me-. When he'is in the right frame
of mind, he does fairly well, but this is a rare event.



Jerry Elliot
Weekly Summary

March 20 - 23:

-March 28 - 31:

April 3 - 7:

April 10 - 14:

April 17 - 21:

April 24 - 28:

While working on the b sound, I gave the children
an assortment of beads of different shapes and
colors. He can't or didn't, distinguish one color
from another. We tried using the beads again, this
time selecting shapes (balls, barrels, and boxes.)
He did very well at this, and actually seemed to
enjoy and understand what we were doing. When we
did the b sound papers to take home, he was well
behaved, had a little trouble with the final b sound.
He enjoyed them very much, and responded quite well.
Possibly this is because it was a new experience.

We did the w sound papers to take home, he was not
interested, very unresponsive. Introduced the k
sound by using a candle. He was very pleased when
he blew it out by producing the sound. When I
showed the film on the k sound, he again lost
interest. I don't think he can see the picture.
When I bring him to the front of the room to look
at and identify pictures, he does much better. I

feel sure he needs glasses. When we finished the k
sound film, I used the earphones, hoping to stimulate
Jerry's interest. Apparently the earphones had lost
their appeal, because he was not the least bit
interested in our activities.

Jerry was absent the whole week.

We did the & sound papers to take home, and he
followed his usual behavior pattern. Oe started
on the f sound, and I had to drag every word out of

him, asking him over and over to repeat the words
for me. He sucked his thumb, and chewed his shirt
collar. 'The next day we played with the f
sound toys, and he was much better. I am certain
that eye checks would reveal a great need for
glasses, and think that this might solve some of

his behavior problems.

This was a fairly good week for Jerry. We didn't
use a film, and film days seem to be his worst days.
We did the f sound papers to take home, and started
on the sound by playing with the yo-yo. We used
the Carnival of Beginning Sounds, and he has very

poor sound discrimination.

We started on the book of sounds as a listening
exercise, and he did fairly well. He has developed

a bad habit of lying on the table, and I have to

continually tall him to sit up. We did the y sound



May 1 - 5:

papers to take home. He can produce the sound with
a lot of help, but doesn't really seem to care
whether he does it or not. We saw the d sound film,
and he was restless, inattentive, and silly. He
doesn't gain a thing from the films, but the rest
of the members of his group need them, so they can't
be stopped.

He was much more cooperative when we played with the
toys containing the d sound. We did the d sound
papers to take home, and he did a good job, for
Jerry. He was absent the rest of the week.

Mary Willard
.suspected brain damage
birthdate August 28, 1958
I.Q. 46 (validity questioned)

Mary has a sever articualtion problem. Her attention span is so
short it is almost impossible to work with her. I think that continued
intensive speech work, for .shorter periods of time, and on a one to one
basis, Mary could show improvement.

Weekly Summary

February 13 - 17: Mary was absent the first two days. She tried to do
as I asked when we introduced the n sound, but isn't
able to follow directions. I think She knows what
I want, but is physically unable to do it. She

"talked" quite freely when given the family of dolls
to play with. Her words are not understandable at
all. She reminds ne of a child just learning to
talk..more jabbering than anything else.

February 20 - 24: Mary can't keep her mind on what we are doing. She

loses interest very quickly, speaks of Mama quite
often. We started on the p:sound, and she does a
pretty good job of making the sound, but can't be
understood when she used the sound in connection
with a word. We used the tape recorder which she
enjoyed very much. She retained her interest
for a longer time today.

February 27 -
March 3:

March 6 - 10:

We started on the h sound, which she can do. Again,
when she used it with other sounds, it can't be
understood. We used the toys with the m, n, h;
and E sounds. She did fairly well, and works very
hard for me. I'm not sure if she understood exactly
Whit I wanted her to do. She was absent the rest
of the week.

We started working on the w sound, she did fairly
well with the sound, but can't repeat simple three
word sentences. We reviewed the 2 sound, and used



Mary Willard (continued)

Weekly Summary

March 13 - 17:

March 20 - 23:

March 28 - 31:

April 3 - 7:

April 10 -.14:

the toys. She can't produce the final p sound.
She has been very active, sings, chatters, and

admires herself in the mirror. I would like to work

with her for short periods of time, maybe twice a

day. She might do better work in this type of situation.

We reviewed the m and n sounds. She got stars on

the big chart and was very pleased about it. We

did the w paper to take home, and started on the h

sound. We used the h sound toys, which Mary enjoyed.
We did ihe h sound papers to take home, and she
got stars on the chart. She chattered and chattered,

still very hard to understand. She tries, but
can't make her mouth do what she wants it to do.

The other girls in Mary's group were absent today,
and we reviewed the b sound. I used the beads and
laces and asked her to select the blue beads, fhe
ball shaped beads, and the bon shaped beads. She

did a very good job, but still can't say words
clearly enough to be understood by a stranger.
While we ware doing the b sound papers, I asked
her to say balloon and she invariably said a-boon.
She reverses fhe syllables quite often. We used the

earphones in connection with the b sound, and she
said they hurt, didn't enjoy the work at all.

We did the n and b papers to take home. She can't

produce the final b. She has lotg of trouble with
final sounds, even when she can make the sound alone

quite well. tintroduded the k sound by using a
candle, and asking the children to blow it out by

making the sound. Mary misbehaved so much fhat I had

to make her sit out in the hall. She was quite

upset, and was unbelievably-good the next day.

We did the k sound paper to take home. Again the

final sound gave her trouble. We started on the g.

sound, and used the tape recorder. She enjoyed

listening to herself, but doesn't seem to retain
anything I tell her. She isn't a good listener.

We used the toys while working on the a sound, and

she had one of her usual days. She jabbered, jumping

from one subject to another. She couldn't repeat
words after me, just made garbled sounds. We

started on the f sound. She substitutes the t

sound. Finally after much work with the tongue
depressor, she was able to make the sound, but
when saying words, she still used the t sound. She

was able, at last, to say the wort!. fan correctly,

but I don't know if sha will retain it or not. The
weather was extremely stormy one day, and Mary was

very nervous and upset.



Mary Willard
Weekly Summary

April 17 - 21:

April 24 - 28:

May 1 - 5:

Did the f sound paper to take home. She had a lot of

trouble with the medial and final positions, and

could do the initial position of the sound only with

much help. I drew pictures, and asked the children

to tell me the sound they heard. She couldn't do

this at all. We used the Carnival of Beginning
Sounds, and she did amazingly well both days.

We used the book of sounds as a listening exerCise,

she did unusually well at this, and received a ring

as a reward for doing so well. We did they sound
paper to take home, and she wasn't able to do any

of the words. We started the d sound, and she

did fairly well.

We used the Carnival of Beginning Sounds, and again

she did a good job. This makes me think that she_
understands what I want, but is just unable to do. it.

We did an exercise on alike and different, using

the toys. She can grasp alike but had trouble
understanding different. We did the d sound paper

to take home, and she was still having trouble with

the final sound. We started on the I sound, and she

did an unusually good job.

Linda Wilcox
general retardation
birthdate April 30, 1958
I.Q. 41

When Linda started the speech program, she was completely introverted.

She would not participate in the class room at all. She covered her

face with her hands and shake her head when asked to do something. At

this time, she is participating freely, volunteers answers both in the

classroom and in her speech classes. She has shown definite growth, and

would definitely profit from continuation of the program.

Weekly Summary

February 13 - 17: During the first week, Linda would not answer the

questions I aaked, nor would she repeat the words

that I asked her to say. She was extremely shy,

and spent a great deal of the time covering her
face with her hands and shaking her head.

February 20 - 24: A_girl from Linda's room started coming to speech

with Linda. The first day, Linda was much worse,

wouldn't say a word. Both girls sat with their

faces coverP-4. The second day she showed much

improvement. Linda seemed to be getting used to me

and the room. She did a little better for the rest

of this week.



Linda Wilcox
Weekly Summary

February 27 -
March 3:

March 6 - 10:

March 13 - 17:

March 20 - 23:

March 28 - 31:

April 10 - 14:

April 17 - 21:

This week we started on the h sound, and she had one

of her best days. She didn't cover her face at all.

we used the toys while discussing the sounds, and

she talked freely. She is much more relaxed, will-

ing to work.

After so many good days, Linda had a very bad one

on the 8th. I showed the film strip on the w sound,

and she refused to watch it, sat with her face

completely 'covered. We finally quit early. The

next day we used the toys, and she showed great

improvement. I told her I wanted her to be a

good girl so she could keep coming to speech. The

last day she got a star for good behavior.

This was a very good week for Linda. We did some

review, took papers home, and introduced new sounds.

She did.very good work, and is showing improvement

in articulation. The last day of the week I put

her in a class with two other girls, both older than

she. She showed a little shyness at first,'but soon

warmed up and did a beautiful job.

This was a short week because of the Easter holidays.

The first day she learned to make the b sound, which

pleased her very much. She was able to select from

many colors the one starting with the b sound (blue).

This pleased her very much. We thought of and drew

b sound pictures which she enjoyed. She contributed

to the lesson.

Linda was absent the whole week.

We used the tape recorder and the g. sound toys.

She was alone today, and did very well. We worked

on the correct production of her last name. She

was quite pleased when she was able to say it correctly.

The rest of the week I introduced a new sound,

and she was very will'ng to work.

On Monday she did the f sound paper to take home,

was very responsive, willing to talk. The next two

days we reviewed, and then started on the y souud.

She was not very godd, started refusing to talk

again. The last two days of the week, she was

abSent, and I found out that she had had a bad tooth-

ache, so this could the reason for her previous mis-

behavior.



Linda Wilcox
Weekly Summary

April 24 - 28:

May 1 - 5:

The first day we did a listening exercise using a

book of sounds. She was very good, and responded

well. We finished the book the second day, and she

got a ring for being a good listener. On the 27th

I tried her again with the two older girls, and she

refused to talk. I spoke to her about this, and

told her how unhappy it made me, and that she was

too pretty to sit with her face covered. On Friday,

the change was miraculous. She not only talked, but

raised her hand and volunteered to answer questions.

She had never done this before, even on her best days.

The good behavior pattern is continuing. We used

the Carnival of Beginning Sounds, and she again

raised her hand and volunteered. She can discriminate

fairly well. She is continuing to -show progress

with articulation improvement.

Steve Wickham
brain damage ,..

birthdate February 28, 1957

I.Q. 44

Steve-has good speech but has a few problems that could be corrected.

He is an emotionally disturbed child, and is difficult to work with in

that any correction has to be done very carefully. With continued

work on a one to one basis, I think he could gradually develop enough

self-confidence to be able to accept correction and benefit greatly from

the program. .

Weekly Summary

February 13 - 17: Steve was very upset the first day he came to my

room. He had been having trouble in the classroom,

and was crying, saying "I hate her, I hate her!". I

gave him some clay which he pounded vigorously. No

lesson, just tried to calm him down. We watched

a film on the m sound, and he was very eager to answer

the questions. He earned a star for good work, but

if I ask him to repeat a word for me, he gets very

upset and frustrated. We saw a film on the n sound,

and he performed well, but wanted to get the toys

out and play. He came in upset about some crisis

on the playground, again I gave him clay and he
calmed sufficiently to do a good job on the h sound.

February 20 - 24: We did the n paper to take home. He had_a good

lesson, was eager to finish and do a good job so he

could wear the hats. We worked on the p. sound, he

does very well, but can't combine the s and p

sounds to form the word spoon: He says stoon. We

used the tape recorder and worked on the a.

combination. If he could settle down and take



Steve Wickham

February 27 -
March 3:

suggestions, I think he could learn this sound. He

said he hatechis mother and was going to kill her

just as soon as he got home.

We started on the h sound, and continued working on

RE. No progress yet. We used the h, m, and n

sound toys. He did a good job with all but the sp
combination. He wants to learn this, but gets very

upset and emotional. He calls himself a stupid
idiot and hits himself on the head when he can't

succeed at once.

March 6 - 10: We did the n sound paper to take home. He got very

upset when he saw the picture of the spoon
because he can't say the word. He told me his mother

has slapped him, and was very wild and rebellious

today. We started on the w sound, and at his request,
worked again on the §2. sound. Today he said ssss -

pall, and was very pleased, a major accomplishment!
The next day he was able to say a. - 000. He named

16 p words and got a star. The last day of the week

he got the whole word spoon out, very loudly and
not just exactly right, but enough so that he was

greatly encouraged.

March 13 - 17: We reviewed the m, n, and 2. sounds. He had one of

his rare good, cooperative days. We started on the

h sound, and used the toys. He responded very well

to the questions. We worked more on spoon, but

he still can't say it smoothly. He is, nevertheless,

quite thrilled with his progress. The next day was

very bad for Steve. He was very upset when he

came in, and I never did find out what was wrong.

He hated everybody, including me. (this was the first

time I had been included on his list.) We did the

h sound papers to take home the next day. His

attitude was much better today. He can't say grass-

hopper, but says grassCopper instead. He became

very upset, in tears, furious at the world. We

started on the w sound papers to take home, and this

calmed him almost immediately. The day turned out

to be a good one, as he said spoon and spinach

successfully.

March 20 - 23: We.reviewed parts of the b sound film used the beads
arid laces to sort as to shape (balls, barrels, and
boxes) and color (blue) containing the b sound in

their name. He was very congenial, asked if we could

work on spoon. We used the earphones and worked on
the sp. combination again the next day. He was unable

to do it, and got very upset,'so we stopped.



Steve Wickham
Weekly Summary

March 28 - 31:

April 10 - 14:

April 17 - 21:

April 24 - 28:

May 1 - 5:

We started out the week by reviewing all of the

sounds. He didn't want to work, but just to sit and

talk. He wasn't upset, just not interested in

speech. We used the candle to introduce the k sound.
The children were asked to blow the candle out by
producing the sound. He could do this very well,
butvhen we did the k sound papers to take home, he
had a good attitude and.did a good job. When Steve
isn't emotionally upset, he does beautiful work,
and could accomplish a lot. We worked on the IL sound,

which he does well. Used the tape recorder and toys.
We worked on spoon some more, and he loved hearing
himself, and laughed and giggled. The laughter can
soon vt out of hand, and he becomes almost
hysterical.

Used the taped recorder again in connection with the
g sound, and did the & papers to take home. He

did very well. Showed the f sound film, and he had
a very good day, did quite well. Used the I sound
toys and his response was just tremendous. If he

could be this way every day, miracles could be done!
We started on the f sound paper to take home.

Did the f sound papers to take home, he had a little
trouble with the final f sound, and quickly became
upset and frustrated. I drew pictures and asked

them to name the sound they heard. He did very well
was enthusiastic and interested. We started on the

y sound, played with the yo-yo. He did fairly well,

but could use more work on the sound. We used the
Carnival of Beginning Sounds, and he didn't do
well at all, has poor sound discrimination.

I used the book of sounds as a listening exercise,
and he did fairly well, but was restless. He did

a little better the next day, is beginning to
realize that I mean for him to listen quietly and

not interrupt. Did the y sound paper to take home,

had a little troUble and got frustrated, started
talking of hate and killing. We saw the d sound

film, he had no problem, but was wild today.
Very noisy, and a lot of wildlaughing.

Used the Carnival of Beginning Sounds in connection
with the d sound. Ee couldn't do it, got very
angry and hit himself in the head, and said he hated

me. I had to send him back to his classroom. The
next day his attitude was much better, and we used
the toys to see if he knew the meaning of alike and



-Steve Wickham
Weekly Summary

different. He did fairly well. We started on the

I sound, and he did just fine, but was laughing
and playing too much.

Carol Tinnin
suspected brain damage
birthdate February 6, 1955

I.Q. 57

Carol's articulation is good. Her problem is a form of incon-
sistent.spacing between words and syllables of words. She is able to

repeat words after me with a little smoother delivery, and has shown

slight improvement when not repeating. She is very alert and responsive
and understands what problem we are trying to eliminate. It is

possible that if given enough time; she could almost entirely overcome

the jerkiness.

Weekly Summary

February 13 - 17: Carol is a very well behaved girl, she has good
articulation, and is able to follow direction's well.

She has a jerky quality in her speech. When given
the doll family to play with, she responded well to
a request for an imaginary conversation.

February 20 - 24: She has been bringing a much worn paper doll named
Sue to class, and insists that I tell the doll good
morning and good by. She did very well on the m
and n papers, but I had to talk to her about
laughing at the other children's errors. We used

the taperecorder, and she was delighted when she
heard her voice.

February 27 -
March 3:

March 6 - 10:

March 13 - 17:

We started on the h sound, no problem. Have been
working on smoother delivery, and sometimes she can
repeat smoothly after me, but reverts to jerkiness

when she doesn't repeat. We used the toys in work-

ing with 2, m, n,'and h sounds. She did very well

at selecting sounds.

We did the n sound paper to take home, and she did

a good job, but was very quiet and subdued today.

We started on the w sound, and hhe is able to repeat
complete sentences after me. She selected 16 toys
containing the 2. sound, and received a star for her

efforts. We started on the b sounds, and her main

problem is still in delivery.

We reviewed the m and n sounds, got stars on the big

chart. She seems to be speaking a little more

smoothly. We did the h and w.sound papers to take



March 20 - 23:

March 28 - 31:

home. We used the toys and she did very well in

answering questions requiring use of imagination.

Reviewed part of the b sound film, used the beads

and laces in connection with the sound. They

selected shapes (balls, barrels, and boxes) and

color (blue) which contained the b sound. She was

enthusiastic and interested, a good lesson for Carol.

She was able to think of b sound words, which is

very good. None of the other children were able

to do this. We used the earphones and tape recorder,

which she enjoyed.

I said all of the sounds for them, and they told me

the sound name. Then I said the sound name and they

told me the sound. She did very well, good discrim-

ination. I introduced the k sound by using a candle

and asking them to blow the candle out by producing

the sound, also used the k toys. Good response,

still working on smoother delivery.

April 3 - 7: She missed four days this week. We did the first

page of the k sound paper to take home.

April 10 - 14:

April 17 - 21:

April 24 - 28:

May 1 - 5:

We did the k and I sound papers to take home. She

was glad to be back in school, very weet and

cooperative. We started on the f sound, saw film

and played with toys. She does well, as usual.

Her jerkiness seems to be worse some days than it

is others.

We did the f sound paper to take home, and she was

unusually jerky in her speech. There has been a

slight improvement up to now, and I wonder it it

is partially an emotional problem. We used the yo-yo

to work with the sound. Used the Carnival of

Beginning Sounds, and her sound discrimination is

excellent.

I read the book of sounds to them as a listening

exercise, and she is a good listener. She received

a ring as a reward. She was very pleased, and wears

the ring every day. We,did the y. sound paper to

take home, no problem. We started on the d sound

film, and she was not very interested or responsive.

She is a possible candidate for public school

education, and I think she is bored by some of our

:work.. She'missed two days this week.

Used_the Carnival of Beginning Sounds, the d and

h sound cards. She did her usual good work. We

used the toys to see if they knew what alike and

different mean. She did very well. Did the d

sound paper to take home, and started work on the

I sound. We continue to work on 'smoothness.



Tracy Brisley
organic brain damage
birthdate August 19, 1952
I.Q. 28

Tracy had practically no speech until the last two years. She

has begun to talk now, but has severe articulation problems. She

started the speech program on a one to one basis, but another girl was
put with her later on. She has shown absolutely no progress, is very
difficult to work with, because she is unable to comprehend directions.
It is possible that some slight improvement might be seen if she
continues in the speech work.

Weekly Summata

February 13 17: Tracy was absent the first two days, she had a
short week. She was very pleased to be included in
speech, and tried to" do what I asked, but is incapable

of following instructions. We started on the m
sound, she has trouble with the sound, but couldn't
understand that I wanted her to close her mouth Co
produce -the sound. When given the doll family and
asked to hold an imaginary conversation, she was
unable to do so. She cannot speak in complete
sentences, but only broken phiases and/or unrelated
words.

February 20 - 24: I gave her some clay to play with, and she talked
freely until I asked her to repeat words. She

then ducked her head and mumbled, saying "I can't".
When we started the p sound, she showed her first
interest in what we were doing. She talks contin-

ually of "mama" and home. I tried to get her to
turn her tongue up to her nose, ihich she either

can't or won't do. She seemed to want to do it,

but couldn't.

February 27 -
March 3:

March 6 - 10:

March 13 - 17:

I tried putting peanut butter (Iiihich Tracy said

she liked) on her upper lip, and asking her to lick
it off. She was unable to do this, but she did

try over and over again. She was absent the rest

of the week.

She did the paper on the n sound. This gives her
lots of trouble, and she cannot repeat the words

after me. We started the w sound which ihe can do

fairly well. She is unable to repeat three vords
in succession. She can say win and do.

This week Cathy started joining Tracy for speech in
hopes that another child in the room would produce
better results from Tracy. We did some papers to
take home and started on the h sound. Tracy sat



March 20 - 23:

March 28 - 31:

April 3 - 7:

April 10 - 14:

and ducked her head, saying, " I can't" until I

insisted that she try. Then she was able to make

the sound fairly well.

We had a short week because of the Easter holidays

and party. We spent the time working with the b

sound. I used the beads and laces, asked her to

select all the blue ball beads from a large assort-

ment of shapes and colors. She worked very slowly,

and most unsuccessfully. I drew b sound pictures

and asked them to tell me what they were. She did

very well at this, and seemed to enjoy watching ate

draw.

We did the m and b sound"papers to take home. She

responded fairly well. Was absent the lait two days

of this week.

We did the papers on the k sound to take home. She

did just fine on this set, but as usual, had a little

trouble on the final k sound. She has seemed to

show a little improvement since Cathy joined her.

We started on the sound, she has a little trouble

with this sound. I have found that if I speak rather

sternly to her, she will at least try harder to do

as I ask. I wonder if she has been made to work or

just left alone as she is. We used the tape recorder

in working with the sound. When I played it back

to her, she couldn't understand that she wai to

listen. She answered the questions she heard me

ask on the tape.

Tracy showed her first signs of understanding and

wanting to work this week. We used the recorder

again in connection with the z?papers to take home.

We started on the f sound, and for once, she understood

what I wanted and was able to produce the sound

correctly. We used the f sound toys, and did the

first page of the f sound papers. This was a good

week for Tracy, and I think her progress pleased

her.

April 17 - 21: We fiaished the f sound papers to take home. I

drew an assortment of pictures containing the

various sounds we have discussed up to this point.

Tracy enjoyed this, and did unusually well at naming

the sound. We started on the y sound, which also

gives her a great deal of trouble. For the first

time she was exposed to the Carnival of Beginning

Sounds. She had absolutely no sound discrimination,

and I feel sure she had no idea at all of what I

wanted her to do.



April 24 - 28:

May 1 - 5:

Tracy was absent three days this week. She did the

sound papers to take home, and can't do this
sound well at all. We started on the d sound which
she can do; she had a good day.

We used the Carnival of Beginning Sounds again.
Much to my surprise, she was able to select all
four d souud cards and put them where they
belonged. The next day we worked on alike and
different which she simply couldn't get at all.
We did the d sound papers to take home. She did
very well on fhe initial and medial sounds, but
was unable o do the words with the final sound.
We started on the 1 sound, and she can say la, la;
la, but can't say words beginning with the sound.

Patsy Smith
3uspected brain damage
birthdate August 30, 1955
I.Q. 42

Patsy has done some gciod speech work, and is beginning to develop

good sound discrimination. She could not say her name correctly at the
beginning of the program, and was quite thrilled when she accomplished
this feat. She is a good worker, very willing to do as I ask.

Weekly Summary

February 13 - 17: Patsy was absent the first two days, so started
late. She is a very sweet little girl, and willing
to work. She had many articulation problems,
probably caused in part because of the structure of
her mouth and teeth, which are extremely crooked.
She played with a family of dolls, and did fairly
well in pretend conversation with a little boy in
her class.

February 20 - 24: We worked on fhe sound which is very difficult

for her because of her teeth She substitutes the

1 sound. She works for me, and doesn't get discouraged
easily. We used the tape recorder, which she
enjoyed.

February 27 -

10:

Started on the h sound. She did very well, good

.response. Used the toys and reviewed sounds
previously discussed. She had to be corrected for

speaking out of turn. She did very well on this
lesson.

Did the n sound paper to take home_ She is still
substituting the 1 sound. I don't know whether-or
not she is physically able to make the sound. I

wished for more time to spend on this sound. We
used toys beginning with the k sound, and she got a
star for-selecting 16 toys containing the sound.
Started on the w sound, which she does well.



March 13 - 17: She got stars on the big chart for success with the
m, n, and 2. sounds. Started on the h sound, and did
the h and w papers to take home. She continues to
do good work, and is very agreeable.

March 20 - 23: She was absent the first two days of the week, which
was short because of the Easter holidays, and party.
She was very glad to be back, and unusually
responsive. We thought of and drew b words, and
drilled on the b sound.

March 28 - 31: Did the m and b sound papers to take home. She
started on the k sound, by using a candle and
having them blow the candle out by"producing the
sound. The response to this was very good. We used
the earphones in connection with the k sound film,
and she enjoyed this very much.

April 3 - 7: She missed two days this week, went bowling, and
the next day I was busy. We did the k sound papers
to take home, and started on the & sound. She does
very well with the k sound, but has a slight problem
when it is in the final position.

April 10 - 14; We used the tape recorder. She enjoyed hearing her
voice, but was unable to tell me her last name or
how old she was. Sh e. could not correctly pronounce
her first name, so we worked on that until she WAS
able to do it correctly. (This was a BIG event!)
We did the a. sound paper to take home, started on
the f sound, used the toys. She did quite well
with these sounds.

April 17 - 21:

April 24 - 28:

May 1 - 5:

The 17th was a red letter day.. she learned to say
fish and was so proud of her accomplishment. I drew
pictures,,and they named the sounds the words started
with. We started on the y sound, played with a
yo-yo. Used the Carnival of Beginning Sounds, and
she has very good discrimination.

Did a listening exercise. I read from the book of
sounds. She did very well, received a ring for being
a good listener. Did the y sound paper to take home,
she did very well. Started on the d sound, no
problem, good palticipation.

Used the Carnival of Beginning Sounds. She had a
bad.day, couldn't seem to grasp what I wanted her to
do-i The next day we worked on alike and different.
She had a lot of trouble with this. I'm not sure
she ever understood what point I was trying to make.
Did .the d sound vpers to take home, she had no
trouble with the initial and medial positions, but
had trouble with the final. Started on the 1
sound, which she does very well.



Vernie Boomershine
suspected familial retardation
birthdate February 24, 1956
I.Q. 48

Vernie has a severe articulation problem, but is one of my most
eager and willing students. He never quits trying, and I think, is
capable of great improvement with continued work. He needs more time.

Weekly Summau

February 13 - 17: Vernie was very happy in speech. Re played with
the mother puppet. and talked at great length for
her. He tries so hard, and gets so excited that
many times he can't utter a sound. He did a good
job with the m sound, but was unable to think of
words on his own. Wd played with the puppets again
later on in the week, and this time he made his
puppet hit and "kill" the girl puppets. His mother
died last year.

February 20-- 24

February 27 -
March 3:

March 13 - 17:

March 20 - 23:

We worked on the n sound paper, and he did a good
job. Is very eager to please, and do as I ask . We
started on the 2. sound, which he can do well, and
reviewed the n sound. He still needs help on the
p_pc,..:nd, but it is doubtful that he will get it at

home.

Did the n sound paper to take home, he-is still having
trouble with this sound. I wish we could spend more

time on it. We started on the w sound, he can make
the sound, but has some difficulty in formirg words
containing the sound. We used the toys in drilling
on the p. sound, and he could successfully say 16
words containing the sound. We started on the h .

sound, and he did very well.

He got stars on the big chart foi doing a good job
on the m sound, and as good as he can at this time
on the n sound. We did the 2., h, and w papers to
take home, and he did a good job on all. Could
use a little move work on the w sound.

We worked on the b sound most of this week. Re-
viewed part of the film and worked with the beads
and laces. We selected shapes (balls, barrels, and
boxes) and color (blue) beginning with the b sound.
We thought of and drew words beginning with or con-,
faining the sound. He did well, but has trouble
expressing himself. He gets so excited when he
thinks of a word, he is unable to say it.

March 28 - 31: We did the b sound paper to take home. Introducdd

the k sound by using a candle and asking the children



April 3 - 7:

April 10 - 14:

April 17 - 21:

April 24 - 28:

May 1 - 5:

to blow the candle out by producing the sound. He

substitued the t sound for the k sound, but I finally

got him to say it correctly. Now he needs to transfer

the correct sound to words. We used.the earphones
in working with the k film, and he did very well.

He missed two days this week. We did the k sound

paper to take home. He had a little difficulty with
the sound in the medial and final positions, but was

able to repeat correctly after me. We started work

on the / sound, and he substitutes the d sound. By

holding a pencil across his mouth to keep him from

closing it, he can make the A sound.

We used the tape recorder in working with the

sound words. He enjoyed it, and is able to produce
the sound correctly if I remind him to keep his

mouth open. We saw the f sound film, and used the

f sound toys.

We did the f sound paper to take home, he has no

trouble)with this. I drew pictures for them
containing the sounds we have talked about, and
asked them to tell me the sound they heard in the

words. He responded very well. We used.,-the---

Carnival of Beginning Sounds, and he wasn't able to

do very well the first day, but improved a little

the next day. He needs training in sound discrimination.

I used the book of sounds as a listening exercise,

and he did very well. He got a ring as a reward for

doing a good job, and was very pleased. We did the

y sound papers to take home, and he had a little

trouble with it. He can repeat after me, but it
isn't easy for him to do it on his own. We saw

the d sound film, and he did beautifully, no problem

at all.

We used the Carnival of Beginning Sounds, and he

wasn't able to tell me that d, d and d, d were the

same sounds. He couldn't select the d sound cards

for the master picture. We worked with the toys

to.see if he knew the meaning of alike and different,

and he couldn't grasp this at all. We did the d

sound paper to take home, and he had trouble with

the final d. We starded working on the I sound,

and he worked well, but had trouble with the sound.

Brenda Reliford
mongoloid
birthdate August 11 1957
I.Q. 47

Brenda has fairly good speech, but could use more help in general

articulation problems. She has an unusually short attention span, periods



of silliness and giggling. I would, recommend briefer sessions,
possible on a one to one basis. When she wants to, she can do very
good work.

Weekly Summary

February 13 - 17: She did a good job on the m sound, but is very easily
distracted. She was silly and giggly, but when I
corrected her, she was quickly sub4ded. The last
two days she informed me when she came in that she
planned to be a good girl, and she was. I gave
her group the doll family to play with, and asked
them to hold imaginary conversations. She was very
relaxed, and did a good job.

February 20 - 24: Brenda does very well with the m, n, and 2, sounds.
She has trouble with the final sound. Had to be
corrected again, once again she promised to be
good. We used the tape recorder which she enjoyed,
but she is bad about titerrupting the other child:
ren When they are talking.

February 27 -
MArch:

March 6 - 10:

March 13 - 17:

March 20 - 23:

March 23 - 31:

She missed three days of this week. We started on
the h sound, which she can do, and used the toys
containing the 2L, h, m, and n sounds. She can do
good work, but has her silly days when she does
nothing.

We did the n paper to take home, started on he w
sound. She was restless and inattentive, has no
trouble saying new sound, but can't repeat a
complete sentence. She was absent the last three days.

We reviewed the m and n sounds, she got stars on
the big chart for successful production of the
sound.' Did the h sound papers to take home, she
was wild and disobedient and had to be corrected.
She was absent the last day, has a bad cold, which
may be.partially the cause of her misbehavior.

This was a short week because of the Easter
holidays, and she was absent two days. We started
working on the b sound papers to take home, Used
the earphones while working on the b sound. She
enjoyed this and was very good today. I told her
that it made me happy for her to be a good girl.

The first of the week Brenda caught up with the rest
oEthe group. She did all the speech papers to take

home that the others did earlier. I introduced the
k sound by using a candle and having the children
blow it out by making the soudd We used the ear-
phones while showing the film on the k sound, and
she'did very well, good response.



April 3 - 7:

April 10 - 14:

April 17 - 21:

April 24 - 28:

May 1 -5:

We finished up the k sound, started on & She has
another bad cold, and didn't feel at all well. She
was very unresponsive, and didn't cause trouble, but
just sat and listened, We used the tape recorder in
connection with the sound, and she had trouble with
the final sound.

Continued working with the & sound, she is still
having trouble with the final sound. Did the paper
to take home. Saw the f sound film, and Brenda had
a very good day. She did well with the sound, and
was very responsive. We used the f sound toys the
next day, and she was still on good behavior, doing
good work. I wish I could take her on a one to one
basis for a short length of time.

We did the f sound paper to take home, and she did
very well. I drew pictures for them and they told
me the sounds Oey heard in the picturenames. She
didn't do well at all, has very poor sound discrim-
ination. Used the Carnival of Beginning Sounds,-
and she.couldn't do it all. -She needs lots of

drill on this sort of thing.

Brenda was absent three days this week. She has
missed so many days she isn't progressing as much
as she could. We used the book of sounds as a
listening exercise, and she did fairly well the
first day, and very well the second ay. She received
a ring for her good behavior and response.

We used the Carnival of Beginning Sounds again.
She finally got four cards right with lots of help
from me, but was unable to do it on her own. The
next day we used the toys to work on alike and
different, she didn't cooperate at all, was very
silly. Did the d sound paper to take home, she
did a fairly good job. Started on the 1 sound, she
can do a good job jon'this one.

Linda alrar.d

cerebral palsey
birthdate July 21, 1957
I.Q. 37

Linda is not in good health, and has been absent too many days.
She has shown good progress, and could make great improvement if her
attendance'could be more regular. She is a very shy little girl, but
is gaining in self-confidence every day. I think she should very
definitely continue iath the speech program.

Weekly Summary

February 13 -.: 17: Linda had not yet started the.speech program.



Weekly Summary

February 20 - 24: Linda took the articulation test the second day of
this week. She was so shy, and reluctant to talk,
that I used another girl as a !!go-between". She

did warm up some later on in the week, and told me

she like to come to speech class. She has good

speech, but it is barely audible, she has no self-
confidence at all.

February 27 -
March 3:

March 6 - 10:

We did the h sound film, and Linda was very tense
and nervous.. She responded poorly, and didn't

seem to feel good. She was absent the rest of the

week.

We did the n sound paper to take home, and she had
a very good day. Gave good responses, and appeared

to be very relaxed. We started on the w sound, and
she was again nervous,.covered her face and giggled
a lot. We later used the toys in working on the
sound, and she did very well. She got a star for
her good work on both the k and b sounds.

March 13 - 17: She was absent all of this week.

March 20 - 23:

March 28 - 31:

This was a short week because of the Easter holidays,
and party. She was absent the first day. We used
the beads to sort as to color (blue) and shapes
(balls, barrels, and boxes) containing the b sound.
She did very well at this. The next day I drew b
sound pictures for them and she really enjoyed it.
She responded very well.

We did the m, n, ja, h, and w sound papers for Linda
to take home. "She did very well, and was very pleased

at the thought of showing her mother the stars she
earned.' We used the candle to introduce the k sound,
and she blew the candle out by producing the sound.
This is a great gain for Linda as she had no volume
to speak of when she started the program. We used

the earphones in connection with the k sound film,
and she has had another one of her good days.

April 3 - 7: She was absent three days this week. We worked some
more on the k sound, and did the k sound paper to take

home. She continues to do very well, and is not as
shy as she was at the first of the program.

April 10 - 14: We did the A sound paper to take home, and started
working on the w sound. She has no trouble in pro-
ducin3 the sound, and speaks loudIy enough to be
heard now.

April 17 - 21: She was absent all of this week.

April 24 - 28: She was absent all of this week.



March 13 - 17: We reviewed the M and n sounds, got stars on the

big chart. She said milk rather than nilk today, an

accomplishment! Did the h sound paper to take home,

she gave pretty good answers to questions requiring

imagination.

March 20 - 23: We reviewed parts of the b sound film, had a good

day. They used the beads and laces to select
shapes (balls, barrels, and boxes) and color (blue)

containing the b sound. She did very well at this,

and responsed well to the lesson.

March 28 - 31: We did the .147 sound papers to take home, used the

candle to introduce the k sound. The children were

asked to blow the candle out by producing the sound.

This wasn't easy for Mary to do, because she has

very little volume. We used the k sound film and

earphones, and her response was very good.

April 3 - 7: We did the k sound paper to take home, she had a_

little trouble with the sk combination. Started

on the Ei sound, and she did very well. If she could

apply the sounds she can make correctly to the
production of the complete word, she would be in

good shape. She still has trouble repeating

correctly after me.

April 10 - 14:

April 17 - 21:

April 24 - 28:

We used the tape recorder, and she did very well,

enjoyed listening to herself. We did the 2, sound

paper to take home, and started the f film. She

says fiss for fish, and fawk.for fork. She still

has trouble with the final sounds.

We did the f sound paper to take home, she some-
times substitutes the s sound for the f sound. She

can't seem to understand her errors, and can't

correct them. I drew pictures and asked them to

name the sounds they heard. She did very well at

this, has good discrimination. We used the yo-yo

to introduce the y sound. Played with the Carnival

of Beginning Sounds again, still evidence of good

sound discrimination. I don't think she could be

guessing and so consistently be right.

I used the book of sounds as a listening exercise,

and she is a very good listener. She got a ring for

doing a good job. We did the y sourid papers to

take home, she had trouble with the medial sound.

Started on the d film, and she did very well.

Missed one day this week.

May 1 - 5: We used the Carnival of Beginning Sounds, the d

and h cards, and she didn't do very well at all.



Linda Girard
Weekly Summary

May 1 - 5: She was very happy to be back in school after her

long absence. We use'd the Carnival-of Beginning
Sounds, and she did very well, has excellent
discrimination. She was able to select all of the
words belonging to the d card. We did the d
sound paper to take home. I wondered if her long
absence would result in a return to the shyness
and inaudible speech, but it didn't. We started on
the 1 sound, and she can say words containing the
sound, but is unable to make the sound by itself.

Mary Lusk
birth injury
birthdate October 17, 1951
I.Q. 40

Mary's greatest speech problem is that she has no volure control

at all. She has fairly good speech with a few articulation problems,
but is hard to understand because her voice is little more than a whisper.
She is showing improvement, in both area , is a good worker, and enjoys

success. She has a lack of self-confidence which should be corrected
before she goes into the workshop. I think continued speech work would
help Mary a great deal.

February 13 -.17: Mary is a very hard worker. She can't repeat after
mei but is able to break words down into syllables
and produce the sounds correctly. When she tries
to put the complete word together, she reverts to
the original error. She is eager to answer the
questions on the film, said her sister would help her
at home with her speech. I hope she will, as her
parents are incapable.

February 20 - 24:, Did the n sound paper to take home. She has no

trouble here. Started on the 13 sound, she can dis-

criminate sounds very well. She says Egy instead
of nail, and nice instead of knife. She has trouble
with final sounds, and can't repeat the whole uvrd
after me.

February 27 - We started on the h sound, and she was very res-

March 3: ponsive, did as I asked. We used the toys in review
of the 2., m, n, and h sounds. She is still
hpying trouble with the final positions.

March 6 - 10: She missed three days this week. We started on
the w sound, saw the film and used the toys. She

has started interrupting, and answering for the
other children. I had to speak to her about this.
She is just so eager to please, it is hard for her
to wait her turn.



Mary Lusk
Weekly Summary

She usually has very good discrimination, I don't
know what happeded today. We did the d sound
paper to take home, and she did one of the best
jobs she's done. We started on the 1 sound. She
can do it, bat substitutes the w sound when
saying words containing 1

Cathy Darrah
general retardation
birthdate February 5, 1955
I.Q. 49

Cathy was a lot later than the other children in scarting on
the speech program. She does very good work, and shows great interest
in the correction of errors. She is able to correctly produce the 1
sound now, much to her delight, and has a few more problems that could
be corrected with continued help.

Weekly Summary

February 13 - 17: Hadn't started.

February 20 -24: Hadn't started

February 27 - Hadn't started.
March 3:

March 6 - 10: Hadn't started.

March 13 - 17:

March 20 - 23:

March 28 = 31:

Cathy started the program today, and did a review
of the m sound. She got stars on the big chart.
We did the h and w sound papers to take home, and
she did very well. She has good speech except for
a few errors, and is so pleased.tc be coming to
speech. She is a good working girl, and is able
to do and understand what I ask.

We did the b sound film,alid she responded very well.
Used the beads and laces in connection with the
sound. She got a star for her good performance, has
no trouble with the sound, and could sort shapes
(balls, barrels, and boxes) and color (blue) 7ery
well. The next day the girls thought of b sound
words which I drew for them. She was able to think
of several words containing the b sound for me to draw.

She did the m, n, and b sound papers to take home.
She did.very well, and got to put stars by her name
on the big chart. We used a candle to introduce the
k sound, and she was able to blow the candle out by
producing the sound. We used the earphones along

with the k sound, and She seethed to enjoy this very
much.



Cathy Darrah
Weekly Summary

April 3 - 7: We did the k sound papers to take home, and she dta

her usual good work. We started on the a sound,

and used the tape recorder while we worked on words
containing the sound. She enjoyed listening to

herself.

April 10 - 14: We used fhe tape recorder again, and did the Asound
paper to take home. .She continues to do good. work,

4 and is very enthusiastic about the program. We
started on the f sound, saw the film and used the
toys containing the sound. She had no trouble with

the sound.

April 17 - 21: We did the f sound paper to take home, and she did

very well. I drew pictures and asked them to name
the sound they heard in the picture name. She

didn't do well at this at all, would repeat the word
over and over, but was unable to name the sound.

Played with the yo-yo to introduce the sound,-and"

she did very well. We used the Carnival of Beginning
Sounds, and she did fairly well, but needs more
training in sound discrimination.

April 24 - 28:

May 1 - 5:

I read the book of sounds to them as a listening
exercise. She is an excellent listener, and
received a ring as a reward for doing such a good
job. We did they:sound paper to take home, showed
fhe d sound film. She can produce the sound
successfully but is unable to tell me what she hears
when I say a word containing the sound.

We used the Carnival of Beginning sounds in
connection with the d sound, and she did very well.
She could choose fhe cards that belonged with the

d card. We used the toys to see if the children
knew fhe meaning of alike and different, and she
seemed to understand this perfectly. We did the d

sound papers to take home. Started on the 1
sound,;a_sound-She.-waS undble to make. She was

able to follow my directions, and learned to
make the sound. She could say words containing

the sound which pleased her very much. She

could hardly wait to show her mother what she bad
learned to do.

Richard Casey
susPected brain damage
birthdate March.9, 1953
I.Q. 44

Richard has good sound discrimination. He is eager and very

responsive to the program. He does what I want, and I think, could show



much improvement if continued in speech correction work. He seems to

have some sort of emotional disturbance, which becomes evident in the

classroom. Hovever, I have seen no signs of this problem in speech,
probably because of the individual attention received.

Weekly Summary

February 13 - 17:. We started out with the m sound, and he did very

well. He was not shy in the room wifh me, but hid
his head when Mrs. Geppert came into fhe room. I

gave him tbe puppets.to play with, and he talked

freely for the mother. He showed great interest in
the film, and answere the questiohs well. He hid
his head when I tried to correct the word pumpkin.
I gave them clay to play with, and encouraged con-
versation. He was very relaxed, and talked and

talked.

February 20 - 24: We did the n sound paper to take home, and he did
very well up to a point and then became bored and

disinterested. We starded cm the Esound,.fhe
room was cold, and he was distracted by this, but

did a good job. Used the tape recorder,.and he
enjoyed himself. He didn't want to come to speech
today, when I went to get him he waved the dust pan
over his head and said "noi no". He enjoys the class,
and it is difficult to-understand why he is so
reluctant to come up the stairS.

February 27 -
March 3:

March 6 -

March 13 - 17:

We did the h sound film he was very interested and

responsive. We used the toys to work with tbe

n, and h sounds. These lessons were very worth-

While, and he did a good job.

I had to go to his room to get him again, and he

tried to hide in the waste basket. But once again,

when he got in the room he did very-well on the n

sound paper. Started on the w sound, and he was

relaxed and responsive. I told him that. I was

proud of him for coming to speech alone, and he
said he would do it again tomorrow. We did a review

on fhe p. sound, and he did beautifully until Mrs.
Geppert came in, and then he wouldn't talk for me,
and tried to hide behind me. The next day he said
16E sound words and got a star for his good work.
We started on the b sound, and he continues to
show improvement in self-confidence.

We did a review of m, n and itsounds. Me got to put

stars on fhe big ehart. Did the h sound paper to
take home, and he gave good answers. We reviewed

all of fhe sounds, and 'ne helped me "teach" a
make-up lesson to a little boy who had been



Richard Casey
Sunna

March 20 - 23:

March 28 - 31:

April 3 - 7:

April 10 - 14:

April 17 - 21:

April 24 - 28:

May 1 - 5:

absent. He thoioughly enjoyed playing teacher.

We, used the beads and laces in connection with the
b sound. The children selected ehapes (balls, -

barrels, and boxes) and color (blue) containing the
b sound. He did very'well, and was interested in
the lesson. We used the earphones, Jess was here,
and much to my surprise, he didn't try to hide,
but did very well.

Introduced the k sound by using a candle and
having the children blow it out by producing the
sound. He missed the rest of the week because of
a sbhool trip and bowling.

We did the k sound paper to take home, and he res-
ponded very well. We started on the A sound, and_
used-the tape recorder. He enjoyed hearing himself.

We used the toys and worked on the a sound. We
did the papers to take home, and he had a good
day, no trouble with the sound at all. We started
on the 1, sound, played with the yo-yo, which he can
do very easily. We used the. Carnival of Beginning
Sounds, and again, he showed good sound discrimination.

He missed two days fhis week. We started on the f
sound, used the toys and the film. Did the f paper
to take home. He showed evidence ef good sound
perception.

:!..
I read the book of sounds as a listening exercise.
We did the x sound paper to take home, and he did
a good job. We started on the d sound film, and
again his response was very good. He missed two
days this week.

We used the Carnival of Beginning Sounds, used fhe
d and h sound cards. He did very well, was very
sweet and coaperative. We did the d sound paper
to take home, no problems. He missed three -days

this week.

Bob Bell
Panconi 3
birthda;wJenuary 14;1-1957
I.Q. 51

Bob has done very well. He has been no discipline problem to
me, but has a violent temper, and is easily frustrated when things don't
go well in the classroom. I think he is profiting greatly from the



individual attention. His mother tells me his behavior pattern has
improved. He has severe articulation problems, but has shown some
improvement. We have been working on slower, clearer speech, and Bob
needs to continue with the speech work. In time, I think most of his
problems could be solved. However, the structure of his mouth and
teeth may prevent his being ableto Properly produce some of the sounds
correctly.

Weekly Summary

February 13 - 17: Bob did a good job on the m sound, was relaxed,
eager, and willing to work. He is so pleased to
get the stars to take home and Show to hismother.
He.has a bad temper, and has had trouble in the
classroom, but so far doesn't seem to mind
correction and suggestions in regard to his speech.

February 20 - 24: We did the first n sound paper to take home, he
worked hard, but the sound is still Slightly
distorted. He missed the rest of the week because
of misbehavior in the classroom.

February 27 -
March 3:

Started on the h sound,le'has no trouble here. We
used the toys in working with the p, m, n, and h
sounds. He did a good job in selecting the sounds
I asked him to.

March 6- - 10: He finished the n sound paper, make-up work. He
had some trouble with the medial n sound, but doesn't
mind working and is so pleased with any gain. We
started the w sound film, and he has no trouble
with the work, but is unable to repeat complete
sentences after me. We did the itsound papers_to
take home, and he had a little trouble with the
itsound in the word pipe. He was able to correctly
identify 16 toys with the itsound in their name.
We started on the b sound, and he was quite pleased
'when he realized that both of his names start
with the sound.

March 13 - 17:

March 20'1- 23:

He did make-up work on the m and n sounds, got
stars on the big chart. We started on the h sound
paper to take home, and he gave good resonses to
the questions requiring imagination to answer. We
finished the h and w sound papers to take home.
Did a review of all the sounds, and he has retained
a surprising amount of what we have studied.

We'did a review of part of the b sound film, used
the beads and laces. The children selected shapes
(balls, boxes, and barrels) and color (blue)
containing the b sound. He did very well. We-did
the b sound paper to take home, used the earphones
and the tape recorder. He did a very good jOb.



Bob Bell
Weekly Summary

March 28 - 31:

April 3 - 7:.

April 10 - 14:

April 17 - 21:

April 24 - 28:

May 1 - 5:

said the sound name for th:m, and they told me the
dounds. He did very well. We introduced the k
sound by using a candle and seeing if the diildren
could blow it out by producing the sound. He
couldn't do it, and became very upset and frustrated.
He almost had a temper tantrum, but I laughed him
out of it. We worked with the earphones and the k
film, and he responded very well.

We did the k sound paper to take home, and'started
on the z sound. He was with a different group and
didn't do as well with them. They were younger, and
very unresponsive, and Bob didn't enjoy them at all.

We used the tape recorder, which he loved. A girl
in his group did a make-up paper, and he helped me
"teach" her. We did the A sound paper to take home,
started on the f film, and he had an unusually good
day. Very good responses, no trouble with the sound,
and showed good sound discrimination.

We did the f sound paper to take home, still good
responses. I drew pictures, and asked them to name
the sounds they heard in the words. He did very
well. We used the book of sounds as a listening
exercise, and he got a ring as a reward for a job
well done.

Finished the book of sounds, did the z sound paper
to take home. He is improving every day, both in
his speech and behavior pattern. His mother thinks
the individual attention is imp-rdving his disposition.
We started on the d sound.

Used the Carnival of Beginning Sounds, did the d
and h sound cards. He did a beautiful job. We
worked with the toys to see if he knew the meaning
of alike and different, and he did very well with
the toys,.but had a little trouble telling me alike
and different sounds. We did the d sound paper to
take home, and started on the 1 sound. He has a
little trouble with it, but had a very sore throat,
and this limited my work with him.
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An intensive speech stimulation program was conducted by.the Missouri

Schools for the Retarded at State School No. 13 in St. Louis, Missouri.

Funds for the project were provided by Title I of the Elementary and Secondary

Education Act of 1965.

The project was conducted in order to determine what benefits the

trainable retarded child would obtain from a short term, but intensive speech

and language improvement program. The ultimate goal of any speech program is

to equip its participants with the tools necessary for more effective communication.

This paper was prepared in order to present information concerning the

preparation and execution of the intensive speech stimulation program conducted

at State School No. 13, in St. Louis, Missouri.. Included in the report is

a summaiy of the progress.of the participants; together with recommendations

for future programs.

Mrs. Sandra G. Levy

Speech Specialist,

June 23, 1967
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A seventy-seven item articulation pre-test was, verbally administered to all

the children at Training Center 13 with the exception of those participating

in the workshop emphasis program. The specialist was instructed to select a group

of children who, according to the evaluation, would most likely benefit from a

short term, intensive speech and language program. After reviewing the pre-tests,

and consulting with the classroom teachers, a group of 36 children were selected.

During the first two weeks of the program ten children were eliminated because

of poor attendance, conflicts with other special projects, or severe discipline

problems.

At the close of tha term a seventy-eight item articulation post-test was

verbally administered to the remaining twenty-six participating children.

The children were grouped into classes of not more than four. Each child

received a minimum of ten minutes of individual instruction each week. The

remaining time was alloted to group sessions. When time permitted, group

speech improvement lessions were conducted in the various classrooms.

Because all children did not share-identical speech and/or language

problems, the method of therapy varied widely within each group. Indirect

play therapy, as well as direct therapy was employed. All avenues of sensory

stimulation techniques were utilized.

The non-verbal child was shown how to use his articulators before any

articulation therapy began. This included a demonstration of the movement

and/or placement of the lips, the tongue, teeth, and the larynx. Such

activities as ."Simon Says", "Follow the Leader", and "Copy Cat" served as

successiul motivation techniques. Any vocal response in connection with

these activities was highly encouraged. From the beginning, language was

stressed.

(1)



The child with articulation problems worked on one sound at a time.

The correct 'method of production was demonstrated, hopefully to be-imitated.

After the Sound could be produced in isolation, it was integrated into nonsense

'syllable drills. This provided practice saying the sound initially, medially,

and finally. The next steps included word drills, and-the integration of these

words into running speech. When there appeared to be successful carry over

a new sound was introduced.

The approach to language developrent differed from that of articulation.

Instead of viewing a part of the whole as in articulation therapy, the entire

problem .of communication through verbal language-was considered. Through indirect

play therapy and conversation the proper emphasis was placed on language.

Animal game, picture lotto, puppet play, story telling, experience charts, and

telling time provided media through which each child could express himself.

It was found that several of the children participating in the program

were stutterers. Since additional pressure about this type of behavior may

have created additional anxieties, little stuttering therapy was initiated.

I feel that as these children learn how to express themselved more clearly,

they will undoubtedly gain more self confidence, the end result being the

diminishing of some of their stuttering behavior.

Tongue thrusting was a problem for a few children. Tongue clucking,

blowing cotton balls, slurping water, sucking water through a straw, swallowing,

and chewing are the exercises necessary to correct the pattern of reverse

swallowing and tongue thrusting.

One-child-in the program is hard of hearing. In addition to speech and

language training, speechl-or lip readf.ng and speech conversation lessons'

were a part of his program.

(2)



MATERIALS:

MATERIALS NEEDED:

Mattel-O-Phone
Mattel --- The Bee Says

The Farmer Says
The Clock Says
2 Talking Dolls

Creative Playthings
' Farm Animals

Picture Lotto
Sound Record
Hand Puppets

Wall Mirror
'Tape Recorder and Head Phones

Balloons
Paper Cups
Straws
,Cotton Balls
Tongue Depressors
Alphabet Flash Cards
Flannel Board
Stuffed Animals
Finger Paints
Paper
Crayons
Pencils
Scissors
Record Player

Experience Charts
Records
Felt Stories for the Flannel Board

Picture Books
Laradon Hall Language Books
Reading Readiness Picture Workbooks
Individual Hand Mirrors

Flashlight
Story Books
Gamo Cards
Creative Playthings Doll Hoime

Sound Proof Speech Room



It is the opinion of the speech specialist that the speech program was

:2)
very sucCessful. It was well zeceived by the teachers. The children were all

anxious to participate. The teachers were most helpful in carrying over speech

emphasis into the classroora situaLion. They were pleased with the students'

progress. Naturally, some children made more progress than others. It is felt

that this can be attributed to several possibilities. One, either the child

had not reached, or had passed the'stage when he would be most able to acquire

speech and language. TWo, the child was already producing at the upper most

limits of his ability. Three, the child was at a stage in which be was able

to best utilize special training.

It is felt that the purpose of this study has been achieved. The study

indicates that the trainable child can, and in fact has benefited from an

intensive speech and language improvement program. In view of these positive

resu:ts, it is strongly recommended that the stwdy continue for the following

year; and that the speech program eventually be node a permanent part of the

schools' curriculum. When the program resumes it is further recommended dhat:

1. All children should participate in the program. This can be

arranged by holding fifteen minute lessons two times weekly

for each class.

2. Children who.require.fr:ther special help can be seen individually

or in groups of not more than four, in additional meetings during

-the week.

3. The Children should be grouped according to similar problemo
e.g. articulation, language, stuttering, hearing.

4. Some type of parent-consultation program should be introduced.

If the parents are aware of the special help their children are
_receiving, they may be able to help at home. This will 1-11p to

insure carryover of classroom progress into everyday sitions.

5. The Parents of dime children who desparately need medical and
dental care should be strongly urged to seek medical attention.
A well child will be better able to respond favorably to instruction.

A child who is not up to par will not feel like producing to the

best of his ability.

(4)



Susan
Age 5
I.Q. 40
Developmental
Vowel drills and sentence patterns
Articulation progress +10

Susan is a friendly, affectionate child who responded favorably

to the speech program. Although she still needs ariiculation work,

Susan has gained confidence in her speech. She has become much more

verbal.

.Reginald
Age 9
I.Q. 45
Mongoloid
Auditory discrimination and vowel drills (m)

Articulation progress 43

Reginald is an uneasy child who laughs nervously at everything:-

His speech is highly unintelligible. In addition, he has definite

stuttering behavior. He is easily distracted. At times he had to be

reprimanded for his misbehavior. I feel-that Reginald has made little

progress.

Willie
Age 10
I.Q. 36
Developmental
Language and articulation 0 for s, auditory discrimination

Articulation progress +19

Willie is a friendly and imaginative child whO has fairly good

language and speech. His main problem-was the discrimination between

th and s, the voiced th and z. At times he lapses into old speech

habits. With minimal reminders, Willie is able to correct his mistakes.

I ampleased with his progress.

Diane
Age-9
I.Q. 43
Developmental and environomental
Language aud th
Articulation progress +8

At the beginning of the term Diane would not participate in-any

of tlie speech activities. Instead she would wiggle in her chair and

wrinkle her brow. Even though she had intelligible speech, she seemed

to dread Opening her-liouth.

Diane's Motfier is retarded and; therefore, provides a very poor

speech example in the home. Fortunately, however, the child is able

to spend some.time with her aunt.



Diane (continued)

During the past months, Diane bas turned into a sparkling child

who buhbles. I feel that she has come to enjoy her speech experience.
Her willingness to communicate is proof enough of her progress.

Eugene
Age 10
I.Q. 42
Developmental and environmental
Auditory awareneis and articulation 1 and r
Articulation progress +15.

Eugene is a shy boy who used to cover his mouth with his hand

when he would speak. Once he gained some confidence, his main problems.

were auditory awareness and articulation. Eugene now joins eagerly into

group discussions. In addition, be is pleased that he has maatered

the 1 sound. He has just begun to tackle the r sound.;

Mile
Age 7
I.Q. 47
Vowel drills and auditory cwareness
Developmental
Articulation progress +10
Should have his tonsils checked by a doctor

Mike is a tempermental child with a definite behavioral problem.
He bad to be bodily dragged into the speech roams at various times
during the term. For a few weeks he was simply impossible. I killed

him with kindness; the end result being a dramatic change in Mike.
In fact, he turned into a regular "eager beaver";

Mike has a great deal of trouble reproducing sounds he hears. He

often reverses multi-syllabic words. For the majority of the time ve. .

worked on auditory discrimination and vowels. We employed the use of

a tape recorder. At the end of the project; me began to work on
bilabial consonants rn, b,

Walter
Age 14
I.Q. 57
Developmental
Articulation
Articulation progress +17

Walter is a very out-going youngster. His major problem was the

articulation of consonants in the final position. With auditory train-

ing, I feel he has made satisfactory progress.

Donald
Agg 9
I.Q. 48
Developmental
Articulation and language stimulation
Articulation progress 4-16



Donald (continued)

. Donald is a disturbed little boy. At first he responded favorably

to speech stimulation. In March something happened that produced a .

disturbin influence on him. Several times he related experiences when
he has tried to smother his baby sister because he hates her.

The child needs dental care. He may also benefit from psychiatric

treatment.

Herbert
Age 9
I.Q. 44
Developmental
Speech and language
Articulation progress 46

Herbert has infaitile speech. He was m difficult child with which

to work. He is easily distracted and often mischeviou3. He wade
little noticeable progress.

Taimny

Age 9
I.Q. 39
Mongoloid
Speech and language
Articulation progress 412

At the start of our program, Tammy would sob quietly during speech.
At that time she had little or no speech at all. Now I am pleased to
report that Tatany.eagerly looks forward to speech. Needless to say, I
am thrilled by her progress. She knows two poems and can do the
motions to both of them. Where she would not respond at all, she now
makes very good attempts at everything. She can count to ten, recognize

and say the alphabet. She can also imitate.several animal sounds.
Tammy has done a terrific job with simple sentence patterns.

Carl Robert
Age 11
I.Q. 32
'Developmental
Vocal stimulation and vowel drills
Articulation progress 412

In the beginning Carl made one or two mone-syllabic responses
for everything. He would smile and shake his head in place of many

vocal responses. He was very lazy. if reprimanded, he would run
to the corner, hide his eyes, and holler, peaking frequently to see
my reaction to his childish behavior. On one ocassion he tried to

leave thee room because I ignored his outburst. For one week following
this incident, Carl made himself vomit every day when it was time for

speech. According to his teacher and him mother, Carl is very spoiled.
I don't know whether or not Carl will ever be able to learn how to
communicate effectively with people.



Michaek
'Age 9

I.Q. 47
Developmental
Articulation, tongue thrusting exercise, language stimulation, stutters

Articulation progress +14

Michael is an adorable child who is always full of interesting

experiences to relate. His speech problems ar many: stuttering; tongue

thrusting; articulation defects. Tongue and awalloWing exercises have

proved effective. Michael is able to produce g, g, qh.in isolation

as well as in running speech. I am very pleased with his progress.

Frank
Age 13
I.Q. 44
Developmental
Speech stimulation, auditory awareness, articulation exercises

Articulation progress +17

AltheughtFrank improved 17 points on the articulation test, I a*

afraid that there will be little carry over of his gains to everyday

speaking situations.

In the beginning'of the program Frank has lazy speech. By that

I mean, he simply failed to open his mouth when he spoke. In addition,

he often omitted consonants in the final position of words. On request

Frank will produce---but constant reminders are always necessary.

Be does not care at all about anything.

Phillip
Age 12
I.Q. 34
Developmental
Speech and language stinulation stutters

Articulation progress +5

Phillip is a pathetic boy who seems to be going from bad to worse.

Re is painfully aware of the fact that there is something wrongwith

his apeech. Due to this awareness, he has begun to give up entirely.

If he has a block, he stops speaking, lower his head, and stares at

the floor. lie perserverates a great deal. For example, when he is

asked a question, he repeats the same answer over and over and over again

whether or not It is correct.
-

I have had a conference with Mts. McCulla. I do not feel that

she has fully accepted the fact the Phillip is retarded, much less

that he does in fact have other problems. I asked for her cooperation

in return.for some suggestions about help for Phillip. It lasted two

days. Something has to be done soon for Phillip. I am afiaid he may

withdraw completely.

Alicia .-..,..

Age 14 :

I.Q. 56
kDevelopmental
Auditory awareness, articulation, language development
Articulation progress +21



Alicia (continued)

"Alicia's main trouble with the omi ion.of consonants in ihe
final position of words. After careful auditory awareness lessons
with the tape recorder, she was able to hear the endings. A majority
of our time was spent in discussion with the ever present emphasis
on good speech.

Alicia"s initial enthusiasm;in this program was due to the fact

that She believed it would help her prepare for the "test% In other
words, it might have helped her to be placed in the public schools.
Alter a while her interest whithered. She often asked if retarded
children came to speech too. She feels that she is not retarded. Shelia
very upset about attending school here, thus her lack of interest.

Bryan
Age 8
I.Q. 39
Developmental
YotAl..fixercise'

Articulation progress +21

ONII

Bryan-11,g saucer-eyed child who was delighted by speech activities.
Bryan tried to articulage with his mouth closed. This may have been do -

to feelings of insecurity.

Chewing exercises were helpful. The mirror was also a great help.
Copy cat is a good game for exercise of the tongue, lips, and jaws.

Bryan has made great strides. His speech is more easily under-
stood. He seems to have gainee. a certain amoun to speaking confidence.

George

Age 12
I.Q. 45
Developmental
Articulation, tongue thruster, stutters
Articulation progress +2

Although Geroge has improved only two points on the articulation
test, I feel he has made great progress.

George is a tongue thruster; therefore, he substitutes th for s -

and the voiced th for z We have done many tongue and swallowing
exercises. There are many times when he still has difficulty
controlling his tongue.

We have begun some very basic, but indirect stUttering therapy.
-George's blocks are lies severe. I feel that he would benefit it
he were to continue in the speech program.

Dorris
Age 8
I.Q. 45



Dorris (continued)

-Developmental
Articulation and language development
Articulation progress +5

Dorris is a lazy child. Nothing seems to stimulate her. For

all practical purposes, she has made no progress.

Carol
Age 12
I.Q. 46
Developmental
Articulation

,Articulation progress #12

Carol is a vivacious, bubbling child who has a terrific sense of

humor. She relates well to any speaking situation. Carol's language

development is excellent. Her trouble lies in the glottal, plosive,

and some lingua-dental consonants.

Carol is really a hard-worker. Her nother is extremely cooperative.

in doing drill work at home with Carol. I feel that with further

individual lessons, Carol will progress nicely.

Sylvia
Age 7
I.Q. 43
Developmental
Language and articulation
Articulation progress +3

Sylvia is a frail, sickly child who desperately needs medical

attention. She often reeks of sickness. Her tonsils are greatly

enlarged and infected; her teeth are drastically decayed. Her mother .

has not taken her for any medical attention. Sylvia does not eat

properly either. There are times when she is so weak that she cannot

stand up straight without wabbling. Her voice is weak, as though it

is a great effort for her to vocalize. She.substitutes d and b for

most'of the consonants.

*I feel that until Sylvia receives the proper medical attention and

diet,that speech training will do her no good at all.

Lumas
Age 10
.I.Q. 1
Developmental
Language developnent and articulation

Articulation progress +4

Lumas has unintelligible, infantile speech. Tilven though he is a

hard worker, h* i-kas not been able to control his articulators. I feel

he will benefit the most from individual therapy.



Robert
Age 11
I.Q. 39
Developmental
Articulation, lip reading, speech conservation
Articulation progress +19

Robert has adequate language development. Unfortunately, his
speech is deteriorating because he is hard of hearing. In addition, he
is blind in one eye; the sight of the other eye is failing rapidly.
His mother has not taken him to the doctor as of late.

In spite of his multiple handicaps, Robert has done a wonderful
job in speech.; He is able to produce z, sh, 4z, j. His speech
reading ability is progressing nicely, Nevertheless, since his ability
to communicate depends exclusively on the residual hearing and vision,
I strongly recommend that he consult a doctor at once, if not sooney.

Sharon
Age 11
I.Q. 30
Developmental
Speech and language development
Articulation progress +6

Sharon is a very nervous child who shakes whenever she is asked
to speak. Her speech was unintelligible; it still has fhe tonal quality
of a hard of hearing individual. Since her vowels were distorted, we
began working on vowel drills. In addition, Sharon was encouraged to
imitate simple sentence patterns.

In spite of her nervousness, Sharon took an active.part in her
group. She responded well urauditory training with the tape recorder.
At the close of the program, Sharon was much more at ease in speaking
situations. am very pleased with her improvement.

Tammy
Age 9
.I.Q. 47

Developmental
Articulation
Articulation progress +14

Tammy is a lazy child who seems to be proud of her immature
speech and language. She is actually capable of producing all sounds,
but simply does not care to put forth any effort.

Louis
Age 12
I.Q.

Developmental
Articulation
Articulation progress +15

Louis is an inquisitive boy. At the beginning of the term, he asked



Louis (contiuued)

many questions about the larynx, as well as many other scientific

phenomenon.

Louis worked on language development and on many consonant sounds.
He has difficulty controlling his tongue. Further therapy is

indicated.

Marguerite
Age 13
I.Q. 46
Developmental
Language stimulation
Articulation progress *3

Marguerite's main problem stems from her I don't care attitude".

Nothing I could do would motivate her. She is capable of.good spq.ech,

but will not put forth any effort to achieve her goal.
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FOREWORD

by

B. W. Sheperd, Director

State Schools for Retarded Children

With the continued approval of the State Schools for the

Retarded as a proiram eligible for participation under Public Law

89-10, Amendment 313, Title I, plans were completed early in the

year to provide specialized programs in physical education and

recreation, pre-kindergarten, audio-visual instruction, speech

stimulation, summer:term school services, in.Lservice education

and school-hone coordinator activity. ,

These programs were geared to emphasize motor skills,to expand

educational experiences and cultural enrichment opportunities, to

improve verbal functioning and auditory undeistanding, to provide

information regarding new methods of instruction and to tiprove

social stability and educational ieadinest of present and potential .

enrolleei.

This palication is brought to you in order.to describe-the

progress of these activities and to present some of the findings

and results of intensive efforts.in each area. It is hoped that

the findings and results of this program will be helpful to all

who seek-to provide improved seriices for the retarded.

e



MINING CENI3 OPMATING

A SIX WEEK. SULTIM PROGRAM

(June - July, 1967)

TRAINING MINTER
NO. TRAINING CENTEt LOCATION ENROLLMENT

1 Springfield, Missouri- 75

7 O'rallon, Missouri 24

9 North Kansas City, Missouri 89

Kennett, Missouri 60

11 Cape Girardeau, Missouri .32

12 Kansas City, Missouri 90

13 St. Louis, Ilissouri 119

22 Neosho, Missouri 31

36 Hannibal, Missouri 22
Total - .542
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P. L. 89-10
TITLE I

TRAINING PRCGRAM - RETARDED CHILDREN

Aims and Objectives of Summer Program, 1967

I. Reinforcement and continuation of objectives of the State Training

Program for Retarded Children.

A. To develop communicative skills.

1. Language development.

2. Bilmber concept.

3. Functional reading.

4. Writing skills.

5. Wonetary values.

6. Concept of tine.

7.

8.

9.
10.

B. TO develop pride in personal appearance and good health

. habits.

1. Personal hygiene.

a.' Care for hair.
b. Care for nails.
c. Washes hands and face.

d. Bathes himself.

3. Dresses himself.

f. Uses approved toilet routine.

2. Eating. Habits .

a. Eats with proper manners.

b. Accepts a variety of nutritious foods.

II. TO make available opportunities for recreation and other everiences

necessary for the development of social adequacy.

A. To develop greater independence away.from the home setting.

1. Overnight camping
2. Using public transportation.

3. Visit public places.

a. Restaurants and cafeterias.

b. Theatre.
C. Ball park.
d.

C.

3



B. TO develop appreciation of environment as well as aesthetic
and moral values.

1. Cultivate enjoyment of art.
2. Cultivate enjoyment of music.
3. Cultivate enjoyment of nature.
4. Cultivate a respect for authority and

property of others.

5. Visits to Churches, Cathedrals, and Synagogues.
6.

C. To develop an interest in different types of recreation.

1. Swimming.
2. Dowling.
3. Skating.

4. Camping.

5. Biking-and picnicking.
Cook-out.

D. TO develop an auareness of safety habits.

1. Experiences with traffic safety;
2. Experiences with school and home safety.
3. Recreational safety.
4.

5.

4
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MISSOURI STATE DEPARTMENT OF EDUCATION
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for

TITLE I

of the

Elementary and Secondary Education

. Act of 1965

Public Law 89-10
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and
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STUDY OF PUPIL PROGRESS

INTRODUCTION

During the past two years, the teachers working with the Training
Program for Retarded Children in fhe State of Missouri have been asked

to evaluate the progress ef each pupil enrolled in the program. A study
of:pupil progress check list was developed by the staff of the Training
program, Retarded Childrea, State Department of Education in Missouri.

The check list wa3 to be used as an evaluation tool in the training

centers in the State of Missouri.

The basic ideas ofthe Behavior Check List were incorporated in the

development of the Study of Pupil Progress form used for the summer term

of 1967. The summer school program was made possible through funds

allocated by the Federal Government under PublicLaw 89-10, the

Elementary and Secondary Education Act of 1965.

PROBLEM
-

.
It was the purpose of.this study to evaluate in what degree each

trainable mentally retarded child could benefit from a state training

program during a summer term; and to record the growth or lack of growth
from the beginning of the summer term to the end. The check list was
.developed wifh, the expected goals of the Training Program of the State
of Missouri in mind, and was designed to be used by the teachers in

the program.

Importance of the Study. In determining the importance of the
study, one must consider that there are very few, if any, tools of
measuring the progress of the trainable child. No standardized tools

of measuring the progress of the trainable child were available for
the study of pupil progress.

Administration Of the Evaluation. In using this check list, the
validity becomes the responsibility of the teacher who is asked to make

the value judgments. His honest, realistic value judgments of children

in his classroom should produce the most valid report. By no means

should a teacher evaluate a child who is not a day-to-day relationship

in his classroom. ,

Each statement must be taken as a separate skill as each child
must be considered as ancindividdal, remembering that there is no
comparison between children, but that each is measured in relation to

his own performance.

Scoring of the Evaluation. At the right of each statement is a

range of values, from non-proficient to proficient. Example:

Non- Moderately
Proficient Proficient

0 1 2 3 4 5

6

Proficient
6 7



1. The evaluator will award a point value as to how near proficient

the child is in this skill. If he has little proficiency in the

'skill, he could obtain a score of possibly a "1" by placing a .

circle around the number"1", if no proficiency a "0". If he were

totally proficient this would be indicated by placing a circle

around "7".

2. When all statements within-an area have been rated as to point
value of proficiency, the numbers circled are added. This total

ie placed in.the Area Raw Score Total blank. This scoring plan is

to be followed in all eleven areas with each area totaled at the-

end of area.

3. The totals are entered on page 1 of the check list and are added

to give the Grand Total of ali akeas.

In order that an unbiased cross section of a group of pupils
could-be selected for the study, the tables of random number samplings
as provided by Sir Ronald H. Fisher, and Frank Yates, on page 114 of

their book, Statistical Tables for Biological Aoricultural and Medical

Research, were used.

FINDINGS: A sample of children from three age groups were chosen. The

age'groups were arranged as follows: Younger age group, from ages 7

years to 10 years; Intermediate age group from ages 11 years to 15

years; and Older age group from ages 16 years to 20 years.

The ten training centers in the State of Missouri holding summer
terms were all involved in this study. Table I indicates the training

center, its number, location and enrollment.

Table I shows a sample of the Study of Pupil Progress form, used

during.the summer term. This evaluation was administered to each child
in the program at the beginning of the summer term and at the close of

the term. Table II, III, and IV indicate the pupils of the younger,
intermediate, and older age groups respectively who were subjects for

the study. Also indicated are nemes of the pupils, fheit rendom
number.sampling, and teachers name, the training center number and the
raw.score derived from the first evaluation and the last evaluation.

Table V indicates the comparisons of growth in average raw score of

the pre-test and post-test. Table VI indicates the total average

raw score growth according to age grouping.
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, TRAINING PROGRAM - RETARDED CHILDREN

STUDY OF PUPIL PROGRESS , P. L. 89-10

Summer Term, 1967 TITLE I

ate State School No.

pil Name Age 'Teacher.

TOTAL RAW SCORE.

Area I - Communicative Skills

Area II - Physical Training

Area III - Development of Social Independence

'Area IV - Safety

CO

2.

3.

4.

5.

6.

7.

8.

Area V - Personal Appearance and Health Habits

total of All Areas

.

IUNICATIVE SKILLS .
'

NON-
PROFICIENT

0 1

MODERATELY 1

PROFICIENT

2 3

1

PROFICIENT..

1

4 5.

Counts objects to 5

Understands concepts of size (big,
little, tall, short). 0 1 2 3 4 5 6

Identifies nine basic colors. 0 1 2 1 4 5 6 7

Prints whole name. 0 1 2 3 4 5 \ 6 7

Tells time by hour. . .0 1 2 3 4 5 4 6 7 8

Makes change up to 25 cents. 0 1 2 3 4 5 6 7 8

Counts objects to 12. 0 1 2 3 4 5 6 7 8
;

..

Prints own address.' .
0 1 2 3 4 5 6 7 8 9 10

I

8



.

Recognizes the survival words (women,

ma,ane&rtexAtietEj.

10. Knows telephone number.

11. Dials telephone correctly.

NON- MODERATELY!
PROFICIENT

0 1 2 3

0 1 2 3

0 1 2 3

Vage 2

IIROFICIENTI PROFICIENT

1

4. '5 6 7 8 9 10

4 5 6

, _4 5 6

7 8910

PHYSICAL TRAINING

7 8. 9 10

Area I - Raw Seore Total

Runs. .

. 0

.1

i '1

.
.

. .

.7umps. 0 11 2 3

Marches. 0 1 2 3 I 4 5

Hops. 0 1 2 3 4

.

5.

Ski.s

.

234
.

DEVEL PMENT OF SOCIAL INDEP NDENCE

Area II - Raw Score Totat

Follows 'simple directions.

Controls voice and laughter. 0: 1 2 3 4

Willing to share and take turns. 0. 1 . 2 3

Displays sportsmanship. 0 1 2 3 4 5 6

Respects pinvery inf others. 0 1 2 3 4 5 6

Behaves properly-in group activity 0 1 2 3 4 5 6 7 '8

Makes proper reaction to authority. 0 1 2 3 4 5 6 7 8 9 10

Uses leisure time wisely (entertains self
with activir'.es of good taste in accordance.

with his level of understandin 01 2 3 4 5 6 7 8. 9 10

9

Area /II - Raw Score Total

-



Page 3

SAFETY

NON-
PROFICIENT

MODERATELY
PROFICIENT PROFICIENT

1.

.

Displays acceptable behavior toward
strangers and unfamiliar animals. 0 . 1 2 3 4 5

^

2. Responds to traffic sLgnals.. 0 1 2 3 4 5 6 7 8

3. Regards safety practices in work and play. .0 1 2 3 4 5 6 7 8

4% PERSONAL APPEARANCEIAND HEALTH HABITS

1.

2.

3.

4.

5.

6.

Area IV - Raw Score Total

Washes hands and face.

..

. 0 11 2

_

3

Uses approved toilet routines. 0 . 1 2

.

3

Brushes and combs hair. 0 1 2 3 4 5

Bathes himself.
.

. 0 2 1 4 5 6. 7' 8

Cares for nails.
,

.

0 1 2 3

S.

4 5 6 7 8 9 10

Dresses himself. 0 1 2 3 -4 5 6 7 6 9 10

10

Area V - Raw Score Total

.
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TABLE V

COMPARISONS OF GROWTH IN AVERAGE RAW SCORE

-7 10
Age Group

11 -.15
Age Group

110.5 20 9

PRE POST
TEST

PRE POST
TEST

14

16 - 20
Age Group



TABLE VI

TOTAL AVERAGE RAW SCORE GROWTH ACCORDING TO AGE GROUPING

(Difference of Pie and Post Tests)

,
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PARENT JUDGMENT

At the close of the summer term, the parents of some of the

children enrolled in the summer program were requested to complete a

parent judgment form (sample attached). The purpose of using this

form was to get the impressions the parents might have had concerning h

the growth of their children in the various areas of the summer program

.objectives.

Ninety-eight parents participated iu this project and the results

of the questionnaire are as follows:

IN YOUR JUDGMENT - DO YOU FEEL THAT

AND GROWTH IN THE

YOUR CHILD HAS GAINED INDEPENDENCE

FOLLOWING AREAS:

A. Communicative skills such as speech development, and

the value of money.

B. :Personal appearance and good health hr.bits such

vas dressing, and bathing himself.

C. Independence away from the home setting such as
camping, visiting public places, and eating in

restaurants.

D. Appreciation of environment as well as aesthetic
and moral values such as enjoyment of music, and

nature.

E. Various types of recreation such as swimming,
bowling, skating, camping, etc.

F. Awareness of safety habits as in traffic, at

low, and at play.

YES

90

NiS

8

94 4

94 4

97

96 2

95 3

Parents Signature

(Please return to school by the last Wednesday of Summer Term.)
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TEACHER JUDGMENT IN RANKING PROGRAM

OBJECTIVES, SUMMER TERM 1967

The 54 teachers who were involved in the Summer Term, 1967, were asked
to rank, according to their judgment, the objectives of the summer
program. They were asked to rank which objectives were the most worth-
while for the pupils enrolled during the term.

A-Sample of the Objectives Are Listed Below

Review the objectives of the Summer Program and determine, according
to your judgment, which objective seemed most worthwhile - then rank
each one using numbers from 1 throught 6.

RANK 1 - 6: OBJECTIVES:

A. To deVelop communicative skills.

B. To delielop pride in personal appearance and
good health habits.

To develop greater independence away from the
home setting.

D. To develop appreciation of environment as
well as aesthetic and moral values.

E. To develop an interest in different types of
recreation.

F. To develop an awareness of safety habits.

The following page contaias a graph showing the
of objectives of the summer program. The objective
lowest total number of points is ranked as number 1,
objective receiving the greatest: maimber 8f-pöints'is
6.

18
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RECREATION AND SOCIALIZATION STUDY

INTRODUCTION

One of the major aims of the summer program was as follows:

"To make available opportunities for recreatioa
and other experiences necessary for the development
of social adequacy."

With this aim as a guide, the summer program for 1967 developed
. into a summer of very active and exciting experiences. Only the'child-
ren who did not participate in the summper program previously are
included in this study,"a total of 117 pupils.

The activities experienced were many, as Table I in this report
indicates. It is noted that in the ten centers in operation during
this summer, the children participated in the various activities 2,345
times during the summer term. Those pupils having experienced any one
activity for the first time in their lives went on record as having
experienced 583 new activities.

Include in this report is the Recreation, Socialization, and
Community Interaction Questionnaire form used In the study. (See

Table II) Also included is the form used as a parent release for .

their children to participate in the variety of activities offered
during the summper program. (See Table III)
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TABLE I

The information on these pages indicate the total number of times
the activities as outlined for the summer program of recreation,
ocialization, and community inter-action were carried out. The teachers
were encouraged to expose the pupils to as many activities as possible.
In many instances, unfortuantely, time did not permit the participation
of all pupils in each and every activity. Column I, below, shows the
various activities as outlined. Column II indicates the number of times
the activities were actually experienced by the 117 pupils participating
in this project. Column III shows the number of pupils experiencing
an activity they have been exposed to, for the first time in their lives:
(Attached is a copy of the questionnaire used by the parents and teacher.
The material used in this.:report was collected from this form.)

ACTIVITIES AS OUTLINED FOR SUMMER TERM
1967

Stay overnight in the home of some-
one other than a relative

2. Camp out overnight

3. Visit a farm

4. Go fishing,

5. Picnic in a public park

6: Use a public swimming pool

7. Bowl at a bowling alley

8. Skate in a roller skating rink

9. Visit 'such public places as a fire
station, city hall, etc

10. Visit a musuem

11. Visit a theatre

12. Visitla public library

13. Use commercial transpqrtation

14. Visit a ball park

21

Total number times the I

activities experienced
during summer term

Total number pupils
experiencing the
activities first time

3 3

69 49

79 44

36 18

,230 45

437 58

77 35

84 26

818 53

73 58

49 21

53 29

23 7

27 16



TABLE I (cont.)

ACTIVITIES AS OUTLINED FOR SUMMER TERM
1967

Total number times the
activities experienced
during summer term

15. Visit a zoo 74

16. Eat in a restaurant 76

17. Eat in a cafeteria 3

18. Shop in a supermarket 45

19. Wash and dry clothes at e
laundromat 22

20. Visit a shopping center or
department store 70

TOTAL 2,345

III

Total number pupils
experiencing the
activities first time

18

39

1

16

9

18

583



, MLR I
TRAINING PROGRAM -

T
RETARDED C4ILDREN

Summer Term, t1967 . P. L. 8940
TITLE

RECREATION, SOCIALIZATION, AND COMMUNITY INTERACTION QUESTIONNAIRE
(To be completed at the beginning of summer program),-

; Center Wo.

pil Name Ate Years enrolled in TPRC

(First) (Last)

S.YOUR CHILD HAD THE OPPORTUNITY TO: . if-Yes,
How

Oftan?

.Stay overnight in the home of someone other .

than a relative.'

Almmp out overnight

YES NO.

YES NO

Tisit a 'farm .1ES WO

4. Go fidhing YES NO

5. 11.cmIC In. a public park .YES . WO

6. Ude a public swiiming pool YES' *NO

7: Bowl at a bowling alley YES WO

Skate in a-roller skating-rink- YES- NO

9. Visit public places such as a fire station,
city hall, etc YES NO

'ID. Wait a museum 1ES NO

-11. Visit a theatre YES WO

,12. Visit a public library YES NO

[13. Use commercial transportation ' 'NES. WO-

14. Visit a ball park 6 YES NO

15. Visit a zoo YES. NO

16: Eat in a restaurant YES. NO

17. Eat in a cafeteria . 7ES NO

18. Shop in a supermarket YES *NO

19. Wash and dry clothelat a laundromat YES' NO

0 Vis'it a shopping Ceitter or department store YES NO

'Parents Signature

For -Schodi

Use Only *

A

lb A -.Teacher indicate number of times activIties were experienced during summer term.

B Reserve for further tabulation.
23,



TABLE III

TRAINING PROGRAM - RETARDED CHILDREN

Summer Term, 1967

I am the parent or guardian of

Date

P.L. 89-0
Title I

Child's Name
Our family doctor states it will be all right for (him, her) to engage

In the activities which I have checked.

Skating

Bowling

. Swimming

Hiking

Camping

Field Trips

My child is

-My child is

often?

Remarks

is not ausceptible to poison ivy.

is not subject to seizures. If so how

a

0

24

Parent's Signature



EVALUATION OF THE SUMMER SWIMMING.PROGRAM, 1967

Submitted by

The.Nissouri Schools for the Retarded

for

Title I Evaluations of the Elementary and

Secondary Education Act of 1965
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EVALUATION OF THE SUMMER SWIMMING PROGRAM 1967

A summer swimming program was carried out in eight of the State Schools

operating during the s mn-r term of 1967. The program involved 340 pupils

ranging in age from 6 to 20.

Eadh school participating in-the swimming project was asked to follou

various standards set by the American Red Cross and instructions outlined by .

the State Department of Education, Section of the Missouri Schools for the

Retarded.

1. The pupils were to be grouped according to their abilities and

achievements in the water sport.

2. The explanation and-demonstration of water safety rules was to

be given to all pupils involved.

3. The major objectives of the program were to make the pupils a-

ware of water safety, enjoy being in the water, and become more

able to use skills they were taught.

The follouing procedures developed in a program by the Toronto Associa-

tion for Retarded Children of Toronto, Canada:

PROCEDURE

So as not to confuse the children, the same routine should be follow-

ed during the first part of every suim period.

1. After having showered, the pupils should walk into the-pool area.

2. Sit doun on deck at the shallow end of the pool.

3. Director or Head Instructor should take attendance.

4. Bodies and feet should be checked for open sores, rashes, Plantar

warts and Athlete's foot.

5. Director or Head Instructor talks.to pupils briefly regarding

rules of pool safety.

6. Allocate pupils to Instructors.

7. All pupils move to edge of pool, sit with feet in the water.

8. On signal - wash the water over arms, legs, chest, face.

9. Pupils for class instruction, stand up on deck and move with
their Instructors to chest-deep uater or deep water area.

10. Those in shallowruater area, stay where they are and their in-

dlividual Instructors take charge.

11. Pool Patrols ta,:,:t their stations.

12. All new, pupils should be screened the first day.by an Instructor

in the shallow water to determine their level of ability.

,
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TEACHING SUGGESTIONS

1. Ute the same Instructor - child relationship at first. ,Children
looh for a familiar face and build up confidence in one person.

2. Establish routines quickly.
3. From the 1-1 ratio of Instructor and child, develop group instruc-

tion in the shallouruater area, with the Instructors working in
the watei uith the children.'

4. When a child progresses to the chest-deep water area he nay join
a class, then the Instructor teaches from the deck, only.entering
the pool to demonstrate a particular skill.

5. Demonstration and repetition are the keys to successful progres-
sion.

6. Demonstration of every skill is absolutely essential.
7. Give the skill a name, but verbal explanations alone are weaning-

less and a waste of time.
8. Great enthusiasm on the part of the Instructor is a nust. Remem-

ber that this is an activity that has to be sold to these children,
make it a fun thing to do. All children have to be motivated, very
little initiative ii shoun in the beginning. They must be encour-
aged, pushed and applauded every inch of the uay. Bost would be
quite content to play and splash. It takes real fortitude, in-
ventivness and bard work on the Instructor's part to get results.

9. Be positive in your direction, Leap commands clear and simple.

10. Keep the childrea active, teach indirectly-by using the game
approach to teach the basic shills.

11. Review all basic skills at the beginning of each clasi.
12. As the attention span is short, do not spend the entire lesson

time teaching one skill.
13. If the child has difficulty mastering a skill, go back to some less-

er achievement he can do well, and then try again.
14. Give each ehild the opportunity to demonstrate a skill to the re-

mainder of the class: This will be a source of nuch satisfaction
to the pupil, and may motivate others to work harder.

15. Nothing succeeds like success, so give the child the praise and
recognition he deserves.

16. Set limits in the beginning and stick to them.
17. Be firm and maintain.good discipline at all tines. A suinming

program for trainable retarded children presents a very real
challenge to the Instructors involved.

There is no magic key to open the door to success, it is your oun
personality, inventiveness, interest and patience that mill turn the loch.

Good luck:
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The results of the project are as follows:

The program consisted of 340 pupils. The average number of swimming-days

or lessons for pupils in each age group are as follows: Ages 6-10, 8.9 lessons;

Ages 11-15, 9.5 lessons; Ages 16-20, 9.5 lessons. (See graph I) The average

number of skills learned for each age group are; Ages 6-10, 4.1 shills learn-

ed; Ages 11-15, 6.4 skills learned; and Ages 16-20, 7.4 skills learned. (See

graph I)

.Graph No. II indicates the number of swimming days and nuMber of shills

learned for each school involved in the project.

In conclusion, a quote from the report of one of the water safety instruc-

tors seems appropriate. Bt. Richard W. Ridenour, the water safety instructor

at State School No. I made the following.statement, "An important question that

should be answered is, 'Did the swibming program really accomplish its purpose?'

The apparent progress shown by the children indicates that it has. This chance

to get into the water gives many of these children confidence in themselves.

Confidence is an inportant thing for them to have. A secondary reason is that

it enables them to gain-experience that they may never have bad another oppor-

tunity to obtain."

The water safety instructor at State School No. 11 in Cape Girardeau bad

this to say About the program. "It is felt that being able to enjoy swimming

was a big factor with these children. At the end of just a few short ueeks all

were eager and able to have fun at the pool in their own way, whether it be .

blowing bubbles, or kicking while holding on the side of the pool. Also, at

the end of the six:weeks two of the children at State School No. 11 mere award-

ed Red Cross Beginner Cards and all received Certificates of Learning issued by

the rlerican Red Cross."
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CASE STUDIES

and

PUPIL NARRATIVES

Each teacher working with the summer school program was asked
to become particularly familiar with one child who, in their opinion,

'related the most interesting and unusual behavior and noticeable
progress of the pupils enrolled in the class. Then, at the end of
the summer term, the teacher was asked to write a narrative concerning
the behavior and progress of the pupil.

Fifty-four narratives were submitted, but because of self-
imposed limitations to the length of the summer project report,
only a few of the selections could be printed within. The following
examples, interestingly, reveal the impact of the summer project upon'

the teacher as well as the pupil.
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TERRY

The student that I have chosen to write on for my report, I feel,
is representative of my entire class in their achievements from the
summer program.

The main body of my class did not attend this Center during the
winter session. When testing them I found that they were relatively
high in academic achievement, but that they fell quite low in the areas
of athletics and social awareness. They did not enjoy playing or
entering into new environmental situations.

I chose Terry for this study because of all my pupils, he was
actually the lowest in bqh1:areas.

Terry's background was one of never trying a new experience. He
would just sit down, roll into a ball, and say, "oh, phooey". Some
examples of this attitude were: He would not enter a strange restroom;
he would not even put his feet in the water; he would not play ball;-
and last but not least, he refused to even touch the trampoline much
less get on it. These problems are what I had to deal with and work
to overcome.

His-parents indicated on the entrance forms that they wanted
Terry to take part in all of the activities but that force had never
worked; and that he would not respond to it. However, from' my meeting
with his mother, she seemed to "baby" him, and she did not look strong
enough to really move this child if he did not want to be moved.

I followed her theory of coaxing-him into doing these activities-
with little or no success. At the end of three weeks we still had not
found the key to break this pattern.. The Physical Education teacher
and I decided that the program for Terry to date had been a loss; and
that there could be no greater loss of achievement by trying some mild
force to make him accept and participate in these activities.

The first thing we tried was getting him on the trampoline. We
picked him up and sat him on it; and then to help him overcome his fear,
proceeded to join him and play a game. The next time the class
met, Terry got on with no help; but he refused to do anything but just
sit. Ilea, we found that he would climb up to me on a knee position to
get a ball from my hand; however, as soon as he had accomplished fhis,
he would sit back down and throw the ball. By the end of the next
session he was getting on his knees and staying there for a short period
of time. The knee position seemed to be as far as he would go, howevey
and just by accident we found he liked to have his picture taken.
Using this motivation as a reward, he would stand up.

After seeing that he would respond to new experiences if mild
force was used, I put his swimming suit on him at school and took him
to the ppol. He was dressed for swimming at school because he would not
go into the restroom to change his clothes. Once at the pool we picked
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hi up and stood him in the water and two of us walked with him through

the water. That evening his mother reported that he had asked when he

could go swimming again. He is still a little reluctant to get in,

but once in, he will stay by himself and even seems to enjoy doing so.

As I have mentioned, Terry has a phobia about entering strange

restrooms. At the pool we again used mild force to get him in to change

from his swimming suit into his clothes because we were afraid that he

would chill on the bus in his wet suit. There was no problem; he entered

the restroom freely. The next time I encountered-this problem was

on an all day trip. Here he started to enter with the other boys and

then he balked. I offered to take his picture if he would go in the

rest; he complied. Terry's parents would not allow him to go on the

over-night because of this restroom problem. I feel that one of

Terry's problems is that his parents are not making, or letting him

face new situations.

The expression on Terry's face shows the pleasure that he is

deriving by his achievement in the physical and social worlds. Great

success in the academic world will probably never be possible for

Terry and other retardates; but introducing Terry and his classmates_

to the world of physical activity, an area where they may find moderate

achievement and pleasure, will give them new avenues tO explore for self-

satisfaction and acceptance in our society.

KAREN

Although not the cutest, nor the most lovable child, a very perceptive

person is Karen. She has progressed in personal adjustment during

the summer period.

When school first began, Karen would hardly make it through the

day without announcing every five to ten minutes in very clear speech,

her desires of the moment. Some of these expressions included:

"Teacher, I want to go outside." "Let me be leader, teacher." when

she had been the leader only the day before. And of course, that old

familiar, "Teacher, do. we get to take this home." After such comments

and questions, it became quite apparent that Karen along with several

pupils in the class needed to.learn to take turns and consider others.

Learning that Karen had two sisters, I was surprised that this matter

had not been taken care of through normal family channels.

I am quite proud to say that Karen has grasped some definite

and also subtle cues in which she has learned that at school we share

our play things and take turns being the leader ol ihe class. ,Lately,

Karen has been very helpful and fini with the other children.

Yesteiday she, as for the past week, was playing with two other child-

ren sharing a wagon and having no disagreements whatsoever.

Karen issure now that she is accepted and that she will get to do

what others do, if she will only wait her turn. She seems much happier

and does not yell out. This important discovery for Karen in getting

along with others will be greatly aided if the same is expected of her

at home.
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BEVERLY

Beverly is a little Mongoloid. She is seven years old, and this

is her first time in school. She was very, very bashful at first, she

didn't talk at all, held her head down, and made no facial expressions

whatever. The first two days at school, she was very quiet and held

her head down. She only moved on her own at lundh time, and then she

ate very well and handled her fork and napkin surprisingly well. She

had a terrible fear of steps and came to a complete standstill when

faced with a stairway or even one step. She wouldn't get on or off

the bus without being picked up and deposited on the opposite end

of the steps.

Beverly didn't want any of the other children to come near her

or at least she gave this impression by withdrawing even further into

herself in they approached her in any way. However, the other children

are very affectionate and want to play together so that by the third

day of school Beverly had to take some notice of them. All of a sudden

she Picked uP some blocks and placed them around on the table, then

proceeded to seat the other children around the table and announced -

she was "fixing supper"! This was really a breakthrough and was quite

a surprise to me and to the aid. Since ehat day she has reclly opened

up. She talks quite a lot now, and the also has a.lovely smile which

she flashes upon us every now and then. She likes to talk on the

phone (play phone) and talks to herself as she plays as well as

to the other children and to me. She is holding her head up much better

now, although she squints a good deal if the sun is bright. I believe

she has a vision problem and this may havefsamething to do with her

fear of steps. We have made many field trips this sumner and have

encountered literally dozens and dozens of steps. Beverly has

graduated from a camplete standstill when facing stairs, to crawling

up and down them on hands and knees, to holding both my hands, to

holding.only one hand, and finally, if there are only two or three

steps, she naw climbs alone and on her feet. On longer flights of

stairs she still wants to hold one of my hands, but she approcaches

them now without fear. She doesn't hesitate to get on and off the bus

now. Although she is a little slaw, she isn't so much afraid.

Beverly is very independent about dressing herself and about

taking care of her toilet needs. She can almost dress herself. Sh-,0

has some trouble with shoes and socks, but I believe she will be able

to do them before long. This training has come from home, and I think

it's marvelous. It's bound to have taken a good deal of patience and

effort on the part of parents. Beverly's mother has told ne that she

has noticed a change for the better in Beverly's speech and general.'

behavior since She has been in school. She is very Lappy because of

this, and she seems to me to be a mother who is truly interested in

the welfare of her child.
.!:

There has been a tremendous change in this child in six weeks,:and

I'm sure that she has a wonderful future in store for her at the

Training School and perhaps in the work world after her years in school.
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JOE

'June 22, four days after the start of summer school, Joe entered
the classroom, by-passed the greetings of the other children, walked
to the table and sat with his hands in his lap. He appeared to be a
physically sturdy, well-groomed boy with bright alert eyes concealed
behind an apprehensive expression. He moved through most of the
activties--performing well such skills as cutting, pasting and coloring.
He lined up with the others, ate.well, smiled once or twice, but did
not speak. For the most part, he preferred to sit, hands in lap.

Student progress reports indicate a low achiever--low in
communication and physical training, average in social independence

and appearance-. On the basis if his inner appearance, the justification
seems to stem from two factz:

#1. Joe does not speak.

#2. Joe does not actively participate.

This is not to say he lacks the intelligence or co-ordination, but
rather that there is a psychological block preventing his achievement.
For example:

#1. Joe prints his name legibly and with no signs of strain or

lack of co-ordination. However, he will not say his name. His eyes
respond to his name being called--as does the smile on his lips--
but he will not repeat his name if asked.

#2. Joe will pick out the red crayon to color a stop sign when
working alone as he knows it to be correct. But, he will not reach

for the red crayon when asked to do so.

#3. Joe's eyes will follow the ball in a game of "Hot Potato')
but it will bounce off him because he will not--in his turn-- move
his hand to bat it away.

#4. Joe moves through skills such as walking the balance beam
aided or physically pushed with his arms bent as if to protect himself
silently sobbing all the while. When the instructors touch is removed,

he will freeze in position.

There have been times when Joe Showed outward signs of enjoyment
and dropped the look of anxiety. On July 6, during a speech lesson
he was heard singing one line of "Happy Birthday". On July 14,

during a fast moving game of "Hot Potato" he laughed out loud. He has

since made no sound. A trip to the farm, July 17, saw a look of delight
on his face after catching three fish. When asked the number, his
lips moved as if to form the word but never materialized the sound.

Joe will shake his head "yes" or "no" if the questions are worded
in such a manner, but he will not supply answers otherwise.
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The boy tests lower than his ability due to this block. He seems

capable of many things and finds pleasure in new experiences, only will
not communicate and will not.actively participate. Throughout the

summer he has improved in that the frightened exterior has eased, and
he smiles frequently. Often he moves his lips as if on the brink of
sound but always steps back before taking the plunge into speech.

MICHAEL

Michael is an average size child, seven years of age. He has
glary accented eyes, a friendly, interesting face and is neat in

appearance. Both mother and father are of German descent, born in the

state of Missouri. The mother is severly mentally ill and is

institionalized. The father is employed as a mail baggage handler for
the Unite States Post Office.

Michael lives with his aunt and uncle. They have legal custody

of Michael. His legarparents are aware of his behavior problem and
are interested in helping in any way possible. Michael previously

attended regular public school. There is not a medical history avail-

able on Michael. The cause' of retardation is unknown.

My observation of Michael shows him to be a definite discriplinary

problem. He has a pronounced negative attitude toward verbal statements
and assigned tasks. For example, if.you say the calor is "red" he
will say, "It'is not, it is blue." If the color is green, he in turn
will say, "It is not, it is blue." This is done repeatedly. Give

him-a blue object, he yells, "It is not blue, it is red."

During these levels of frustration Michael does not respond to
discipline. You cannot reason with him; good results cannot be
gained through means of punishment of kindness. There are several

moods of impossibility. He kicks, is extremely stubborn, uses
profanity and will readily strike or hit his peers.

Michael does not respond to the formal sta:cement, IMichael don't
do that." He resents commands. He likes the responsibility of doing

a chore. He plays very well with his peers at intervals. He loves to

be outdoors and is a little "rough neck" in playing with the other
children. Michael is very inattentive and unreliable in doing his class-

work. He will not remain in hs seat. His attention span is short.

His paper work is always untidy and incomplete. He does all of his

work in a "big hurry". He will follow the teacher around the room
shouting signifying comments about the other children's work. He has

a slight accent or speech defect. He says "fesh" for "fish."

In spite of oneself, you cannot help but care" for Michael
because with all of these breath-taking traits he does at sometimes
show some signs of "sweetness." Giving him chores to do; leaving the

room with him for a stroll down the hall; a drink of waterand much
perscnal attention will do him good. These few observationi and
prognosis has broaden my personal attitude, and strengthen my patience
in what seems"to me,t6.be, a more satisfying and.intelligent manner.
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RODERICK

I. Subject
Name of child: Roderick

Birthdate: April 30, 1956

School No.: 13
Location: 455 Lake Street, St. Louis, Mo.
Summer session attendedl 1967
Length of time in school: 1 year

II. Special Information:
Roderick is a small Negro mongoloid who has protruding eyes, a

rfrequently runny nose, and breathes with his mouth opern. He

lives with his mother, sister and"brother.in a clean tastefully

furnished apartment; where he is,accepted as a contributing

member of his family. He is also accepted wholeheartedly by

his relatives especially his paternal grandmother who attends

parents meetings.

III. Outside Interest:
During infancy, Roderick had several serious'illnesses, but since

his health has improved he goes to the clinic only in case Et

new illness arises. His health is such that there is no need

for special care. The school has little if any authentic
information concerning the cause of Rodericks' condition.

Teathtr-Obsetvationsl''
Roderick's home life is as normal as it can be where the parents

are separated and the mother is the main support of the family.

He is obedient and responds when spoken to but is usually too

inattentative io perform to his capacity in the classroom.

However, recently he has become more active and vocal in the

classroom and on the playground. He still rarely finishes any

assignment he starts. In the housekeeping area he is practically

helpless. His response to people!, classmates, teachers, visitors-

is much improved and more natural.

V: Learning:
.While he is uncertain as to what is expected of him, he does

attempt to execute all tasks and assignments given him. He

accepts discipline without rebellion. He needs much help with

personal hygiene and anything in the self-care area.

VII. Home:
At home Roderick is assigned chores that are within his ability

to perform. He naturally depends upon his mother more than his

father as she is the one who cares for him in practically all

areas.. He talks about her at some time during every school day.

VIII. Conclusion:
While Roderick is still a small mongoloid boy who appears very

dull, a spark has been ignited; and he is graduaily comingto

life.
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SANFORT

Sanfort was born February 21, 1950; attended State School for TMR.

at 455 Lake, St. Louis, Missouri; attended summer session of 1967;

has attended this school for seven years.

Sanfort is fairly well developed physically although he does not

stand straight and walks with'a slight ling. rathei loudly

at times and likes to imitate the preacher from his church. This is

not an attempt to gain attention but rather a method of self-entertainment.

Sanfort's father is deceased, and he lives with his mother who

immeks. He is well accepted and.carries on minor responsibilities at

home. He gets on his mother's nerves with his loud talking and

preaching. The home and environment would be placed about in'the lower-

middle class.

Sanfort is cooperative in trying to do any task placed before him,

but his.attention span is rather short. He seems very agreeable to

occasional reprimand and readily attempts to correct his error. He

follows simple directions but if he is distracted, he will start talking.

When meeting strangers, he will run to them and wani to shake

'hands. He has learned to do this in a more pleasant manner.

He takes part in.all group activities and.is. very easy going.

He appears to be on equal terms with his classmates but will not

fight back. Only on rare occasions will he return a blow or get mad.

He has no evident frustration level but will continue to try or work

until he gets tired or distracted. He is never a behavior problem.

As far as academic work is concerned, there is not much change.

Me can copy his name and can write it correctly if someone spells it

to him, but when writing alone he cadonly write "San" correctly. He

knows his numbers to 10, but is able to make very little use of them.

He recognizes very few words. He knows the basic colors.

His most noticeable problem is his speech. He has a prOblem .

saying s and th sounds. Consequently, he cannot even say his first

name clearly. If he is not understood, be will try to speak slower

and explain what he is trying to say.

He enjoys talking very much and when speaking to you he must

have your full .attenti6n. He is always anxious to talk of things that

interest him like the Fourth of July fireworks or some trip on the air-

plane or train. He needs to learn when is the proper time to taik.

Therq has been a,slight improvement in his use of numbers and the

writing of his name. His attention span'has improved slightly.
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HERBERT

Subject:
Herbert
School .13 455'Lake Avenue - St. Louis, Missouri
C.A. 9, M.A. 3-10, I.Q. 44.
Age when tested 4 years - 4 months. 1-19-1966
Length of time enrolled in school - %mouths.
1 month - Public School 8 months State Satool for

Retarded.

Herber is average in size for his age. His appearance is good,
but he walks with an awkward gait. -His speech is poor and indistinct
with infantile phrasing. He performs better on tasks requiring
comprehension, rather than ability in expression. He is hyperactive
with a gross lack of motorcoodination.

,Very friendly towards peers and adults. Finds it very difficult
to respond to simple verbal suggestion. Status of Rapport - waits
to be told what to do. Attention Span - Herbert has moderate
distractibility. Cooperates well.

Lower middle class home, comfortable but not elaborate. They have-
only the necessities of life, no luxuries. This is a very happy home
of seven children, including two sets of twins. Herbert is accepted as
a part. of the. family unit, but not as, a-special child. Parents lommt,

only to the second grade in MississiOpi. They moved here for a
better life for their children. In spite of little schooling, the
father is trying to buy a home for the children, keep the mother in the
home, and do what he can to make-life bappy for Herbert and the other
ix childreA. All of the other children are normal. The father is
employed as a track worker by the Missouri Pacific Railroad.

He enjoys schbol very well, although at first he did not talk.
He would point to indicate his wants. He was told that he would have
to talk as I indicated that I did not understafid'his pointing and Sign
language. For a long While this was difficult for him,:but the message
finally got acrois. He started making sounds WhiCh I could not
understand, but accepted as a reward for his efforts. Herbert was
31 years of age before he uttered a sound that could be understood.
On one of my home visits, the mother was asked if she would encourage
him to talk and not accept his:sign language. Later-when she made a
school visit this:summer, she indicated that she was trying the method
suggested by the teacher and that she was pleased with his improved
communication with the family and peers at hcme. His mother is very
anxious about his future. In school the teacher can understand enough
of his words now to interpret the ones which he cannot pronounce
understandably.

Responds well to all group activities, but becomes frustrated
when others cannot understand what he is trying to say. He is taught
at home to respect authority, so there is little or no problem in the
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matter of discipline. Enjoys housekeeping chores in the classroom,
uch as picking up from the floor or mopping spilled liquid. This
is an exception to his "waiting to be told what to do". Once when
"counting" the lunch money he remarked, "When I get big like my
daddy I am going to work and have money to buy food".

Herbert is under constant observation by the Doctor. All
children go to the clinic for regular health check-ups. They go to
Children's Hospital Clinic.

I feel that with continued hoze and school cooperation, Herbert
can develop to his fullest potential and possibly become a good candidate
for a sheltered workshop program. It is my feeling that he needs
Speech Therapy and continued supportive counseling from.the teacher to
assist the parents further in understanding his problem which is
different from the other normal siblings in the family. Oral language
will help him better adjust to school, homeand community.

JOAN .
I have chosen Joan to Write on because I feel that of all our

children her potentials may be greatest.

Joan comes from a home where there is sufficient money to provide
all the essentials but none to spare; telephone and grocery bills
present'ever-present prOblemsi Both mother and father seem-to be-
energet.lc, hard-working, quick tempered, happy-go-lucky until
disturbed by financial pressures. There is a teen-age brother, Tony,
who is earning his own money this summer,-two younger brothers and a
sister about joan's age. These children are all very alert, active,
and busy with their own affairs. They use the expression, "even joan
can do that". She is often excluded from play with the neighborhood
children, bit she it included in everthing the family does. They do
discuss her retardation very frankly in front of her although her
father is still finding it difficult not to expect her to be able to
do the work of a regular school as the other children do.

Joan is a very pretty, dark skinned, dark eyed child with curly.
Irma hair. She is large and well developed for her age of nine years.
Recently she has gained a good deal, now weighing 152 pounds. She
is quite active, expecially excelling in swimming. She has a good
memory and can learn songs easily and can sing very well. We rely on
her to carry the others along in our music especially our programs at
Christmas and other special events.

Joan speaks clearly and uses good English with complete sentences.
She cares for her own personal needs of dressing, bathing and even
wa-shes her own hair..%She can prepare her own simple meals, wash
dishes proficently and do many household chores quite efficiently.

However, all these assets may be lost because of her personality
traits which are O complex. Joan veers from one extreme to another.
At times she is really charming, kind, happy, sympathetic- without
warning however, she may change, as a cloud coming over the sun, into
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a gloomy, irritable person unwillini to cooperate, rebelltous even given
to such violent rages and sly little cruelties that she is really

feared by the other children. She certainly cannot be trusted alone
with the little ones at such times and even When she is apparently in
a good mood, she will pinch or pull the hair of those children that

are most weak and helpless. She seldom bothers those older, stronger

ones who would be able to fight back.

She does very poor work in the academic area, being barely able

to print her name in a scrawling manner. Simple numbers and beginning

reading are beyond her. She does well in the story hour being able to
express herself fluently, and remembering events. She can tell
imaginative stories based upon very little truth. At times she seems
unable to tell the difference between truth and fantacy.

During this summer, it has been my goal to see that this type of
program, with lessened ptessures; and a relaxed happy atmosphere in

which a deliberate effort was made to reduce frustrations. The enjoyment
of successful experienceswith less academic emphasis and an
intensification of activities at school and in the community seemed
to have a beneficial effect-on Joan's personality and attitudes.

TROY

Troyis,..a-lowI.Q. (Est. 30) Mongoloid, non-verbal.boy, 19 years.

of age. He is 5 ft., I in. tall and weighs 214 lbs. He has enormous

strength.

He enrolled in our Training School in March, 1959. Until that
time, he had remained at home with his widowed mother and had seen
very little of the outside world. I taught him as a primary pupil,
and am now teaching him as an advanced student. He has had three

other teachers.

His first few years in the Training Program were very frustrating
for him and for his teachers. Although he was 10 years of age at
the time of his enrollment, he wasn't toilet trained and he had been

allowed to eat his food with his hands. Also, his diet had consisted
of sandwiches, peanut butter and craaers, potato chips, and such
foods that could be eaten with his hands without too much mess.

He was eager to please his teacher, his toilet training was
relatively easy. WheneI discovered he wasn't toilet trained, I
started taking him to the bathroom every 40 minutes such as I would

an 18 month old child. He soon learned Why he was going to the

bathroom and enjoyed this experience (He had an outdoor toilet at

home). After about two weeks, he started finding the bathroom by

himself. He still had to have hclp with iis Clothing.

However, his feeding problem was another situation, as he had
never developed a taste for vegetables. I spoon fed him for about

six weeks.. When I gave him a bite of vegetables, even mashed potatoes,
he would gag as though it were castor oil. Alter swallowing the food,

be would open his mouth for another bite (and gig again). It took
about six weeks for him to develop a taste for foods and to be able to



swallow it. He developed an enormous appetite and I found it difficult

to feed him fast enough. So; I decided it was time for him to start

the task of self-feeding. I put his tray of food in front of him,

put a fork in his hand, and walked away from him. He would lay the
fork down, look at me, point at his food with one finger and yell to

high heaven. I repeatedly placed the fork in his hand and walked

away from him. After repeating this routine several times, he got

the message. He was hungry, there was the food and fork. He started

feeding himself. He was quite messy ans spilled food for some time.

His enormous strength created another problem. He wanted to
pick the smaller children uP and love them as though they were rag

dolls. He loved them so hard, he would hurt them. If I called out

to him to "stop" or "No; Troy", he would just drop them. The children
began to ihy away from his and at times, I bad to isolate him to
keep him from hurting them. This was very confusing to him. He

was very affectionate and only wanted to love them, but he didn't

realize his strength. The fear was expressed constantly, "I'm so
afraid Troy is going to hurt one of those children". He finally
resigned himself to stand back and watch while on the playground, or-
play "catch" with one of the teachers.

Because of his size and strength, be was placed in my room with
the advanced boys three years ago. His eye sight is very poor, his
fingers are so short and pudgy, his inability to talk and to follow
instructions handicapped him in being able to engage in the activities
the other boys were doing.' Having 12 and 13 pupils in my room gave me
very little time to do individual work with him. So, Troy has been
content to "follow the boys" and engage in what few activities he could.

When we were busy at activities.he could:not take part in, I would
give him a box of spools to thread and he was very satisfied and happy.

This summer I have bad an excellent aid to help me in the
classroom and to also take charge of the physical fitness program.
I shall refer to him as C, He will be a senior at Memphis State next

year. He is working toward a degree in Biology with a minor in

Psychology. He has a vast knowledge of medicine since his father is

a medical doctor here. He has studied the causes and research work
that is being done in many areas of mental retardation, including
mongolism, but has never had direct contact with a mongoloid child.
Troy has been a challenge to C,.and.he has spent every spare moment
doing individual work with him. The results have been amazing.

At first, Troy thought he was just another one of the boys wanting
to play with him. I told C he would have to be firm with him and let

him know he meaut business. I advised him to repeat instructions until
he wa's sure Troy understood him and to stay with him until he did what

he told him to do.

He has learned to do several finger exercises, to "Indian
Wrestle", to hit the softball (although ha.throws his bat and runs
to 3rd. base instead of 1st. base when he hits the ball), He took part

in the hike, when previously he sat down and refused to budge when he

became tired.:
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Although I feel I could write a book on this subject, I would
like to relate three incidents that have occurred this summer.

I told C Troy could wrestle and designated the three boys he
could wrestle with. I cautioned him not to let him wrestle with the
others as I was afraid he would hurt them. C decided he should wrestle
with him first to determine his strength. He was prepared for Troy's
strength, but wasn't aware of the swift use of Troy's feet-- as a result,
C was throWn off the mat on his face and his nose was bleeding when he
got to his feet.

We took the children camping overnight and each child was required
to make their own bed immediately on arrival and put their clothing
in a designated place. We used six cabins with one to three adults
sleeping in each cabin. We then divided into groups for games. Troy
was assigned to the softball game with C. After about 30 minutes of
play, Troy was missing. C alerted the group and a search was started
for Troy. He was found in five minutes in his cabin, on his bed,
fully dressed in his pajamas. He had put every item of his clothing in
his box. Up until this time, the boys had been helping; him dress and
undress for swimming, as we_didn't think he could do it alone.

Troy's first experience in the swimming pool terrified:him.
He "squalled" until you could hear him three blocks. He wrapped his
arm around the rope and fought until it took C and two lifeguards to
unwind him and get him over to the spit rail. He stood at the spit
rail the rest of the morning and refused to budge. However, he looked
the situation over.and decided the other boys were having:fun. The
next swimming session he walked in the water and splashed water on
the other boys. The sixth swimming session, Troy learned to float
on his back. The boys were thrilled to death and laughed at him.
He knew he was the center of attention and really "hammed" it up.

I asked a friend, who is an amateur photographer, to come to the
pool today and make his picture floating; but the larger boys were
letting Troy "float"..them all over the pool today, so by the time the
photographer arrived, Troy thought he was the instructor. C worked
with Troy about 15 minutes trying to get him to the top of the water in
a floating position. At each attempt, Troy would cup,his arm in the
bends of C's knees and bring him to the top of the water in a
floating positionOur time in the pool was running out and the
"Photographer's tine was running out, so-- you guessed it--in the
picture, Troy is the instructor and has C in a floating position.

Troy's emotions are motivated by the circumstances evolving
around him. If everyone is happy, he is happy and lets us know'it.
If someonels angry and harsh words are spoken, he 1Mmediately becomes
quiet and has a drwan look on his face. If anyone cries, he has to
console them by loving and patting ihem. If they continue to cry, he
will cry also. His compassion for animals is great. He wants to
love them too. However, he will not approach a strange dog. He
stands back and looks it over. If the dog makes a friendly gesture,
-or one of the Other boys pats it first, he immediately comes forward
to pat the dog.
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We have had very much fun with.this experiment this summer, and,

I feel, have accomplished much more than I had anticipated. But,

it leaves me with a very sad feeling--Troy has only one more year in

the program. What then? It also leaves me with this question in

mind--If Troy had received this "individualized", "specialized"

training for the past five years, how much more would he be capable

of doing now?

Troy's mother is 66--She is a widow. She has asked me numerous

times to see that Troy is put in a "home" if he out lives.her, as

the wouldn't want her daughters-in-law to have to care for him. Where

do we, in Missouri, have a "home" for our Troys?? po we want him to

regress in an instution?

RONALD

'Ronald was born March 30, 1952 in St. Lottis, Missouri. He

lives with his parents, four brothers and three sisters. He has

attended State School #13 for five years. This is bis second year

in the summer school.

Ronald is a tall, thin, angular.Caucasion boy who weighs 130

pounds and is 5 feet 7 inches in height. He walks with a jerky,

uneven gait, holding his neck and back rigid as he shuffles on his toes.

When he walks, he looks up 4nd around, his pale blue eyes focusing on

nothing,in4articular.. His,vocabulary is-limited. He talks,in-short,

sentences in a high pitched immature voice. When sitting he mumbles and

makes hoarse noises.

I visited Ronald's family and learned that there are three

siblings who have learning difficulties. Robert, who is enrolled in

our school, Kathy, a sixteen year old grammar school droupout, and

eleven year old Susan, who is in a special class in a neighboring

grammar school.

The family lives in a four room brick flat located in an old

area in South Saint Louis near Busch's Brewery. ,The smell of hops

pervades the air.-The.flat is connected to others on either side-,

in railroad style, being flush with the sidewalk; the small yard is

in the rear. Thetmother is evidently a good housekeeper. Her small

living quarters were clean and orderly. When I introduced myself

to the mother she was diffident, but as we talked she became more

friendly.and invited me to have coffee. The mother and eldett daughter

seem to be clever with hand crafts and crocheting. They make objects

and sell them from door to door. I noticed some of their crochct. work

In the livtng roam. The mother talked freely about her children's

deficiencies, and she seemed proud to inform me that her youngest child

vas keeping abreast with his classmates in sdhool.

Ronald is hyperactive; roaming the room, looking out the window

Or slapping at other classmates. When.disturbed he displays excessive

emotionalism. He is never quiet, not even while sitting for he rock's.

in his seat. ,Although his attention span is 'short, he listens and

follaws directions. He enjoys cleaning floors, washing tables and

z
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helping with lunch preparations, but he must be surrvised or he will
play. He playfully slaps other classmates and when they retaliate,
he whines. He hugs strangers, but he has improved in this area. This

is especially noticeable on our trips. He has learned to refrain
from speaking to strangers and extending his hand for a handshake.

The family interest is church attendance. The parents cooperate
with the school as is evidenced by parental attitudes. The mother
encourages her son to help with the house chores. He washes dishes

every evening, and helps keep the home clean. As I satst the kitchen
table with this mother and her two daughters, I observed a closeness
between them. They seem to be congenial, happy people despite
their economic limitations. The father, a truck driver, and a
nineteen year old son support this family of ten persOns.

WILLIAM .

'William, seven years of age, is the son of a Rocketdyne employee.
His mother has a hearing deficiency. He has several brothers and

sisters. He has regularly attended the Joplin Cerebral Palsy Center

and the Joplin Developmental Center.

Willie has poor coordination. There is a small bony bump on the

lower left spine. When he crawls on his hands and feet his right
knee does not.come to the floor easily. If he is crawlin&with his.
stomach on the floor he does not use his legs Or feet to push and it
is difficult for him to pull himself with his hands alternating.
When he beats the "rom-Toms" he alternate his hands only with help.

It is difficult for him to swing his legs high enough to mount a
"swing-horse" easily. He did learn to do so. He learned to climb
ladders to the slide and to go down, to teeter-totter, to ride the
Imerry-go-round", and to play games. He had difficulty looking very
long at anything, expecially at people. If someone giver him a
glance, his eyes will shift. We attempted to help him look at the
pupils of the eyes of other persons while he practiced counting to
five. At first this seemed to tire him. He grew able to hold his

gaze while a teacher explained something to him.

The first day of school Willie banged the desk and made loud
vocal noises. When he found he was placed in a chair away from the
circle of pupils, he began crying to get back into the circle.
This increased the time of isolation. He soon found he could have
more enjoyment behaving. He laughed most of the time, especially,
when he failed. We insisted that Willie be quiet instead of laughing
then he coud pay attention and better direct his energy to learn.
He would sp't angry and cry when he could not pull up his swim shorts
or untie his shoes. We insisted that he keep quiet, that he should
control himself, to wTatch how others worked, to ask for help, pay
attention, then try to figure out the reason for the difficulty. He

was able to dress and undress himself most of the time except for
his corrective shoes. He learned to unlace them easily and was
grateful for help in laping and tSring.them. In ihythmics Willie was
quite absorbed watching other children. With constant help and

411 .1.10...11MW 4111.
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insistence, he learned to do many of the rhythmics when he watched

the leader. He enjoys rhythm and music, and shows aptitude for them..

He sings some of the words.

Willie had a fear of the water until he found enjoyment in

trying the various.swimming skills. Later he would ask for more help

to accomplish them. In trying to do the flutter kick, it was almost

impossible for him to do it alone. He would kick a foot.about three

times then after a lapse of time, he was able to kiek^the other foot

likewise. He wanted to be able to accomplish the exercise alone

and worked dilligently to do so.

His table manners were poor in that he woUld hold a sandwich to

.his mouth constantly nibbling until it was mostly consumed. Showing, .

telling, and insisting on the proper method had to be reinforced

by turning his chair away from the table for him to "rest" awhile.

Later he was more able to resume eating correctly.

.His speech is slurred. He needs work on the f, th, and v

sounds. Heztalks in Short sentences and partial sentences. He

enjoys help in speech. Words set to familiar tunes helps him to

get the idea quickly and happily.

Willie'watches mechanical objects closely and, remembers to tell

about such things as the children's trains, cars, rockets, power

mowers, and hackhammers, etc.

During this six week term, Willie learned:some discipline,

manners, the importance of concentration, rhythmics, swimming, safety,

playground skills, and games. Academically we worked fifith pennies,

nichels, dimes, clock hours, counting, recognition of his name,

dramatization of stories, community life, and better speech, numbers

and colors.

QUEEN

Birthdate: December 28, 1949

Center No. State School No. 13

Location: 455 Lake

Summer session: June 19 to July 28, 1967

Queen is a 17 year old Negro female. She is 5 feet 3 inches and

weighs 112 pounds. She appears very normal. Queen laughs very much

and walks swiftly and runs often. She hai a tendency to cross arms

and legs and rock when she is upset.

fier mother seems very friendly and interested in Queen's welfare.

She is a cOok in a large hotel. The whereabouts of Queen's father

is unknown. The mother's second husband is deceased. At one tiMe a

cousin two years Queen's senior lived in the home. Queen referred to

the cousin as her sister. The home is clean and the neighborhood ismice.
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Quegri has not always lived in the home. She is a native of

Mississippi, where she lived with her grandmother. She seldom attended

schoOl. Alter the death of her grandmother .she came to live with her

mother. She entered the Public School in the educatable class. She

graduated and went.to high school for three months, was was not able

to find her classrooms. .

Queen entered the program at State School No. 13, January of 1967.

Queen has both a family doctor and attends Washington University

clinics. Her mother said prior to her entering this school, she was

very nervous. After coming home from school she wceltd just shake her

.head and rock. She was under the care of a neurologist.

During the summer session she was given a tuberculin test and

was positive. Queen and her mother had an X-Ray, and now take tablets

three times daily.

Queen performs very normal both in the home and.classrooms

Atademically she reads, writes, and can do third grade afthematic

and the work problems.

She is-very shy. Everything is'funny. If she is corrected,

she cries and keeps her head down. She is very kind to her peers, and

will buy them soda. If there is something wrong she is a great teaser.

She feels superior to her classmates and often feels that and says,

"this is baby stuff"; in the classroom and workshop'. She rejtcts

authority sometimes. She will complete a task only if she feels it

is necessary bat will do enough to let the teacher know she can. She

can follow and read directions. Queen is constantly wanting to

do something for the teacher. Interested in the boys and would like

to stay in hall hitting and playing with the boys.

She is reliable in doing the task if she considers it to be a

task. She can remember well if she listens. A good worker if she

feels it is important. Because Queen has to get herself ready alone

and meet the bus, her personal hygiene is not the best.

Ameen has become an extrovert. She has learned to stick with the

task and complete it. She wants association not to be different.

She is in the classroom with the girls that she is in the workshop

with; therefore, she wants to act like them. She combs and brushes

her hair and'even tries to style it. She-has acquired interest in

her appearance. The girls help her to keep her underslip up.

She is now talking about new styles of clothes and wants to go shopping.

She has benefitted from the Sutmer School Session greatly.

ROBERT

Bob is an extretely fascinating individual. He may be-described

as a perfectionist at every task he approaches. All behavior exhibited

by this child may be traced 0 this perfectionist quality.

Bob is a ten year old Caucasian male. He is the youngest of

six siblings. Although his father is not living in the Lome, Bob
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is well accepted by the other membeis of his family. Bob is the
product of a normal birth, -although it was soon learned of his inability

to suck. Weight gain for the first three years of his life was slow.
Physical development was retarded. At four years of age, Bob began
gaining weiett rapidly--approximately two pounds per month. The

result may be defined as extreme exogenous obesity, complicated by
cryptorchidism--undescended testis. Bob's hands tremble when he
becomes nervous, and he also begins picking at his body, often drawing

blood.

Bob entered State School No. 12 in September 1963, only to be

excluded in October 1963. He exhibited temper tantrums and such

infantile behavior as crawling under the.teacher's"desk.accormadied'by

loud screaming. In. September 1964 he was re.renrolled and has been

allowed to continue.

Bob prints his whole name quite legibly. He can associate a
numeral to a specific number of objects_up.to fifteen. He can tell'

time by the hour. Bob cuts and pastes well, completing his art work

with a pleasing over-all effect. His verbal communication is quite

good, although his speech is often unintelligible. /le has uncontrolled

nasal emissions and often speaks with a gutteral quality. Bob was

presented with color, animal, clothing, and household article cards
from the Peabody Language Development Eit--Level 1. He was able to

identify far beyond the majority of these cards. Bob is interested in

the.current events of. his local,area-an&community, and often.sharea
such events verbally or brings in newspaper clippings regarding
such events.

Bob is extremely attentive to the "whereabouts" of his class-

mates and their belongings. He is very reliable. He carries ehrough

a task assigned to him, providing such a task is geared to his ability,

(and his desires). There are times when he must be highly motivated to
do a task, but this is easily accomplished by placing a premium of
superiority on such completion. Bob strives hard to receive the'top

!grades" in the class and becomes quite easily upset if he does not.

Because of Bob's obesity problem, he tires easily and was unable
to carry through the demands of a portion cif a motor-perceptual
survey which was being conducted in his class. Since his competitive

nature demands that he be "tops", he became very hostile toward the
demands imposed by such a survey.

It is felt by the teacher that some of Bob's problem with
physical work is based on a tendency directed toward laziness, stubbornness,
and fear. .Apparently Bob has not been given many chances for physical

activities by his family. He was frightened by swimming. and cried

at the first of the summer session but later entered the water
willinglyand even had fun. Likewise, he was frightened by skating
and cried, but skated with one foot fhe third time he entered the

skating. rink. Upon over coming his fears, he seems.to:gain confidence

snd pride.



Bob wants very much to have his own way. He refuses to recognize

authority if it does not parallel his own demands. In many instances a

pat on the shoulder and a reasoning session may correct the situation.

In other instances, Bob may yell loudly and sass. Bob has an uncontrollable

temper and if he becomes enraged, he begins throwing and breaking

all objects in sight. This then, is a good case for a "time-out"
period where he is removed from the classroom and'allowed to cool off.
If Bob is deprived of a specific activity as the result of a temper
tantrum, he is able to reason the cause and effect. Subsequent behavior

is then adjusted accordingly by him.

Bob is a very clean child. He takes good care of himself at

school and has had excellent training in cleanliness apparently from

home. Bob takes pride in his appearance as a result 'of many of his

own efforts.

Bob has academic potential which can only be developed through co

control of his temper tantrums. It is the whishes of fhe staff Inembers

working with Bob this summer that he may be directed toward higher
accomplishments in accordance with a strict program of discipline. .

Continuation of speech therapy is also a must to aid in Bob's ability

to communicate with others.

STEVE

On JUly 12, 1948, Steve made his entrance into thii world by

Caesarean birth. He was a six and one-half month baby. At the time
of birth the doctor informed the family that there was the possibility
of brain damage because of the lack of oxygen. Steve weighed only

four and one-half pounds at birth and was afflicted with jaundice.
As ie true with every mother, in spite of the above facts of which she
was aware, Steve's mother kept hoping that Steve was of normal mentality

and ability. Steve was her third child, the other two being much
older and normal. Thus,,the mother was quite able to recognize and
tell the difference between normal and abnormal development. When
at six months of age Steve could not grasp a toy or his bottle nor
could he even begin to sit by himself, the family began to admit fhat
the doctor's diagnosis of brain damage was probably correct. From

that time until now, at the age of nineteen, Steve has been slow in

everthing he has done. He didn't walk until he was two and has

always had foot problems. The family feared that he might be dwarfed,

but he isn't. He was also two years of age before he talked, and

has not ceased cince. 'This is a near literal statement as Steve talks

almost constantly. No situation is too .small or too large for a

comment from Steve, be it an appropriate.comment or otherwise. At
times these comments,make fairly good sense while at other times they

are foreign to the topic being discussed. For example, the other day

we were discussing safety rules when Steve babbled the following, 1My

mom combed my hair fhis morning and I took a shave by myself. I got

some shorts to go on our vacation. I got one whole.pair at home. We're

going to California."
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Steve's span of attention is quite short doing most things,

expecially if he has to keep his mouth closed. Be watches T.V. for

very short periods of time,' but amazingly he will sit for two hour

periods working jig-saw puzzles, talking constafitly to himself.

Steve is a very sensitive person, getting his feelings hurt

easily, but never becoming angry when hurt. He craves acceptance by

both peers and adults. He is well accepted by his family which consists

of mon, dad and his materal grandmother. Alter being gone for only

overnight on a camping trip Steve remarked, "I bet my mon will be

glad to see me. I've been gone for a long time." Each Monday night,

on his night off from work, his father takes Steve out to eat.

Steve is allowed to choose the place which is usually a hamburger

stand because hamburgers are Steve's favorite food although he calls

all meat "steak". He insists that the men teachers bring steak

sandwiches in their lunches, although this has been true only once.

Occasionally the mother accompanies Steve and his father on the supper

sprees.

Steve is an overly friendly young man. He never meets a stranger,

be it person or animal. On our trips this summer, the minute we

arrived, Steve would go to 'anyone he saw, entend his right hand and

offer a verbal greeting. While on the playground one day Steve saw

a man, accompanied by four children, walking by the school. He

called to the man, "Are all those kids yours?"

Steve is allowed to go to the grocery store, two blocks away, to

shop for his mother. The list is carefully made out, not trusting to

Steve's memory.

Steve has one job that is his and his alone. He puts a piece of

plastic down in the living room each evening fcr his dog. He had been

known to forget it before going to bed and has gotten up, of his own

accord, and petformed fhis task. He has been doing this for a

lengthy time now and has never forgotten it before going to sleep.

Many times Steve says just the opposite of what he means to say.

For example, _we were doing some pasting and Steve had used an excessive

amount of paste and pretty well messed his work up, whereupon he

remarked, "I goofed. Didn't I use enought paste?"

Steve never lacks for words. One day when we went to the swimming

pool one of the girls didn't have her swimming suit on. Steve said,

"Aren't you going swimming?" The girl replied, "Ro, I didn"t bring

my suit." Whereupon Steve shot right back, "That's all right. You

can go in like you are. You won't melt."

Steve never stifles a thought. When his birthday was approaching,

he asked me what I was going to do about a party.

You ask--what of Steve's future? He will always have to be

closely supervised. This, the parents know and face the fact realistically.



Steve may be able to work in a sheliered workshop situation. But
Steve, and all of his kind,-is the responsibility of his family
first, and if they cease to function effectively will become the
responsibility of society.

VERA

Vera is a ten year old girl who lives with her brothers and
sisters and mother, but the father has deserted them. Her mother
receives A.D.C. but does not provide much of a home for her children.
It would appear that the children receive very little attention and
guidance in the home; and have very little chance to learn much in the
way of manners or morals by example set in the home.

In school, Vera has been placed with a group of girls ranging in
age from tea to eighteen. She seems to have more in common with this
age group. She is the only ten year old in the group, but her actions
are just as mature as any of the other girls. There are times when
she displays.the fact that she is the youngest in the class by her lack
of interest in learning and-her unwillingness to work with the group.

Her verbal ability is very low but with this limited vocabulary,'
she is able to .convey her meaning. She reads very few words and has
perhaps learned one of the survival words this summer. She does not
count objects correctly and does not yet know all the number up,to
ten. She seems to have little conception of numbers and their meaning.
Her understanding of pictures in a film, or thiags she sees, seeltW to
be unusual. She can explain what She sees with very few words but
never uses odd words that she makes up or that have no meaning.

Vera is anxious to try any physical endeavors but does not listen
ixr watch demonstrations well. She cannot follow directions to any
extent and has a very short attention span. She does not perform well
in group activities, such as ball playing or relays. When working
on.the balance beam, or on the mat, she wants to try and wants her
turn, but does not-pay attention when others are performing.

There is a very stubborn side to this child. Her smile could win
anyone over, but she wants her own way. She has had three upsets
this summer, and all of them have been during the rest period. Each

time it has been of Shorter duration and without prolonged raction. We
have had fun together, but she is learning gradually that school
required certain actions and she must do what is required of her if
ihe is to have fun with the group. She seems to dnjoy all the
activities, but finds it very hard to sit still or be still for any
length of time. However, she can, when she wants to do so, entertain
herself with almost any object for quite long period of time; if just
left to herself and not given any attention.

Vera is inclined to fuss and be ugly with two of the girls in
the class. These two are loud and seeking attention so that it
is natural that other girls resent them. She gets along well with
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most of the other girls and is especially well behaved at the lunch

table.

Since there seems to be little interest or help given in the home,

it will take longer for this child to show progress in school. She,

like each of the othbr children, needs more of the teacher's time to

work with her individually. I feel that the group is so diversified

that work should be grouped in smaller sections for real learning

to take place. Her slow progress is not all her own fault. She

loves school and people, and can be won over with the right attention

and motivation.

For a final example, proof of the pudding was in our last

swimming class, which proves how much they do learn by association

and observation when we do not realize they are doing so. She had

shown little interest and some hesitance about getting into the

water, but enjoyed watching some of the girls and myself as we held on

to the side of the pool and learned to kick our legs. Near the end

of the term she finally came in beside me and proceeded to try

without anyone showing or asking her to do so. With encouragement

she was able to work with us and found much satisfaction in learning-

that she could get her feet up and kick almost to the top of the water.

She wanted to make her feet splash like the other girls did, and she

tried harder than I have ever known her to do before. Vera is proof

that hope must never be dead in the teacher's expectation; and her own

satisfaction and happiness over her accomplishment is enough.to

gratify any teacher.

CYNTHIA

Cynthia is the kind of child about whom stories circulate from

school to school. I had heard that she was an extremely hyperactive

seven year old who was ziven to temper tantrums and abusive language.

Uncontrollable at home, she had the previous year been sent to a

residential home for retarded children where a ,great deal of the

time, energy and affection has been expended on her social education.

During our first face to face encounter, I was surprised on two

counts: she was larger than I and almost as tall; there was an air of

somber gentleness about her person.

During the first week Cynthia displayed great hyperactivity and

lack of concentration in games, speech and simple academic activities.

The turning point in our relationship came on one afternoon, just as

the children were getting on the buses. Angry because she could not

take home a doll she had been playing with, she threw her lunch box

on the floo4 and swung out with both fists. I grabbed her and hung

on for deat life. " you!" she screamei "I'm going to tell

Mts. Lloyd." "Fine," I anawered "I thin',s you should do that."

Suddenly bile stopped-kruggling and put her head on my shoulder.

When I suggested that she pick up her lunch box she did so quite

calmly. A moment later the incident was forgotten and Cynthia was

happily on her way home.
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Her hyperactivity(in the classroom decreased during the following

weeks. However, on field trips she seemed to lose all sense of form.

On these occasions we kept her with an adult to keep her from

satisfying her great curiosity by pursuing every diversion that

crossed her path.

She demonstrated her "abusive" language on one other occasion.

I noticed then that the words were spoken with great innocence;

outside of their shock value, they had no meaning for her.

Unfortunately, Cynthia was not allowed to go swimming, and I can

make no comment on her reaction to-this important activity.

During the past week and a half Cynthia and I have reached a

new level of communication. With tenderness and affection she now

refers to me as "Big Barbara," a very funny title since we are of a

similar size. I see this familiarity as a sign that Cynthia feels

more at ease in her environment. The summer program provided one

opportunity of affecting Cynthia's adjustment to her social world.

DAVID

my first contact with David began January 1, 1964, when he

enrolled in State School No. 12. He was a disturbed child with a

slight sight problem. David came from a home life of turmoil and

confusion. From substantial evidence the parents through illiteracy-

and a possibility of some retardation seemed to have very little

affection or understanding of their children.

Because of poor care and suspected brutality in the home, David

and his twin brother Mike were shifted to foster homes and even cared

for by help from Family Service in their parental home.

David was transferred to my room a few weeks after enrollment.

Because of his insecurity, he sought attention through bad behavior

and had to have firm positive guidance. David has a twin brother Mike,

who is also retarded, and a younger sister, who is au DIR. I visited

the home a number of times and found a Very disturbed home life.

After the family moved farther away from sdhool, David had to

ride much longer on the school bus. The bus attendant was unable to

control his wild antics so he had to be terminated from school, but

we were able to keep Mike.

Finally the children were removed by court procedure from the

bome and placed in a home for retarded children in the city. This did

not bring satisfaction, improvement or proper care for the children

as there-was evidence.of poor care and little interest. At that time

Mike came to school hollow-eyed, with unironed, soiled clothing and

ugly marks on his body. Fortunately this home was closed and David

and Mike were sent to the Crest Lynn Home, which is directed by Mrs.

Ensel Lloyd. In this home they have found love, security, care and

training.
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David and Mike enrolled in our summer program and were in my room.
I have found outstanding improvement in attitude and behavior in the

twins. David's behavior has been excellent and he has taken an interest

in school activities. David still has a slight fear of zoo animals.
When we were at the zoo,.Mrs. Lloyd met us and immediately David
ceased crying and remarked, "I'm not afraid. Mrs. Lloyd won't let

the lions get me."

I think the training and security found in the Crest Lynn home has

been the salvation of the twins,,and I hope that they will be able to

remain there. It is heartwarming to see them finally have a chance.
Let us hope that after the turmoil that they have been through that

it is not too late for them.

BILL

William, or Bill as we know him, ii quite a boy: a rather slim

boy for about 5'6" and 15 years old. He's quite different from what

most people Would expect a mentally retarded boy to be like. He's

full of life; constantly bubbling with excitement. He's somewhat
mischievous; not fhe harmful, troublesome type as often is the case,

but a playful, enjoyable type.

Bill lived each day for swimming this summer. Every morning the

first thing we wert; usually g reefed with was "Are we going swimming
today?" And, Billy had very good reason for asking; somewhat slender

for his height and somewhat better coordinated than most of the others,
he had no trouble acijusting to the water; in fact, he was quite at

ease in the water. Bill would try anything in the water. He enjoyed
it enough and had enough confidence in himself that he wasn't at all

afraid. Sometimes he had to be reminded of the safety rules, expecially

when he would start teasing in the water. One reminder was all that

he needed. He accepted correction well, but when it came to swimming,
he was usually on his best behavior. By the end of the program,
Bill was swimming the length of the pool and diving off the diving
board: he had earned his beginning swimming certificate according
to the standards set up by the American 'Red Cross. We were all very

proud. of Bill, but not near as proud as he was. Before it was all

over, Bill was doing work sort of an an assistant to the instructor.
He would help the other boys and girls with skills such as floating.

Bill proved to be a big helper fhis summer. There was no task

fhat he wasn't willing to perform, or at least try to. We could well

depend on Bill to be responsible for doing something and know that

it would be done.

Each morning after the boys and girls arrived we had P.E. Bill

especially enjoyed this part of the day, and he was quite proud of

his new gym, suit. He was usually the first dressed and ready to go.

He tried to do all the skills introduced, and because he's well

coordinated he was able to perform a large part of them. He was

always eager to know "What's next.".
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Bill was a real joy to work with this summer. He was eager to try
to do what was asked of him, and he usually giowed with excitement about
the daily activities. Bill had his ups and downs, but he almost
always carried a smile with him to cheer up the day for everyone.

BRENDA

Brenda is a quiet, withdrawn sixteen year old girl who blossomed
this summer. Her blonde hair and blue eyes add a soft glow to a

. recently acquired smile.

Brenda's limitations are many. She is a frail, timid child who
has been a tuberculosis patient at Mount Vernon. One lung is
collapsed. The father is a disabled veteran who is hospitalized
several times each year. The mother, being a domineering, suspicious
woman, discourages any sense of confidence Brenda attains. Consequently,
Brenda is plagued with a complex mixture of environmental misgivings,
mental retardation, and physical handicaps.

Swimming has been of great importance to Brenda. This is where
she has gained most of her 'new found confidence. The first day we
went swimming she would not put her face into the water. The second
day she put her face in, and the third day her head under, but still
holding on to the rail. Now Brenda does the front and back float,
,bobs, sits on the bottom of the pool, and the back and front row.
All of these, because of her physical handicaps, have been especially
difficult to master. Swimming has been a challenge. She is now
aware that she can overcome her limitations and succeed.

Skating is a new activity. Brenda is not the least bit shy on
roller skates. The first day she held to the rail and walked, and
the second day she was able to balance herself. Now she is confident
and is able to do a fair jou at skating.

Camping was the highlight of Brenda's summer activities. This
was her first experience at camping, and also at being away from home
at night. Brenda's mother called the school to ask about her daughters
progress, and informed me that Brenda wanted summer school to Last
eight more weeks so that she could go camping each week. We were
fortunate to camp overnight two different times. The second time
Brenda was more excited than the first. The day of our last camping
trip she was sick but refused to stay at home.

At the beginning of summer school Brenda was a shy withdrawn
girl who kept to herself, and very seldom smiled. The summer program
has brought her out of her shell and into a world with light and laughter.
The activities have been so numierous and exciting that it was impossible
to stay in a shell. _Swimming, skating, camping, hiking, picnicing,
movies, cook-outs, plus physical fitness and numerous other activities
have completely filled her life. Brenda's problems are many and are

.441.-4".604.4./P.ISS=Cnra*".
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not nearly solved, but there is now 6nthusiasm and willingness to

participate. The past six weeks has changed a very shy withdrawn

girl to one that is really a part of the group.

CHRIS

Chris is a quiet ten year old Mongoloid. It was reported that

he had been ill and uninterested in entertaining himself at home

during the weeks prior to the beginning of summer school.

There has been quite a change in Chris since thdt report was given.

The summer school program seems to have been the best thing

that could have happened to Chris.

He is no longer uninterested and has thoroughly enjoyed his summer

activities. He is still usually a good quiet boy.

I must admit I didn't notice the big change in Chris until the -

summer program had reached the halfgay mark. It was the day.we.

took the children horseback riding. "Giddy up, Go, Granny, Go,"

was the delightful cry from Chris, as he had his first horseback ride.

One probably wouldn't believe this happy ihout came from very

reserved Chris, but.it did and he was smiling from ear-to-ear.

Fram that day on it seems Chris had a new outlook or at least

he expressed haw he enjoyed everything much more than before.

Chris has also became a whole-hearted bowling champion. The

past few weeks he's learned how to place his fingers in the ball

correctly, and will not attampt to bowl unless this is done properly,

then a couple of good swings back and away the ball goes for a strike!

Yes, Chris has made several strikes with his unique swing of the ball.'

Chris has always been able to entertain himself alone in the

classroom whether it be waiting for morning classes to start or at

rest time after lunch. Here lately he has found a friend to join

-him in his own special corner of the room. He and his friend will

play quietly laughing and talking and having a good quiet time together

Chris has participated in all activities this summer, even

though his guardian didn't think he'd be able to:

-His roller skating has improved a great deal and he is quite

proud of himself skating without assistance.

In swimming he was most cooperative and has become Very at ease

in the water. He is eager to wander down into fhe deeper water just

to see what its like.
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Not once have I ever had to ask Chris twice to participate in

any activity. He is always willing and eager and will try anything

he's asked to do.

On the whole, Chris has improved in every possible way and has
accomplished a major goal: Showing that he really enjoys himself.
Even though it may be working to accomplish a skill in locomotion, or

tumbling. He prides himself in showing what he can do when asked to

demonstrate.

JAMES

James is a very active little boy. He is 13 years old and small

for his age. In many ways he is very much like a so-called normal

child. He can carry on a good conversation, has a great deal Of
common sense, eats with excellent manners, can dress himself and has a
terrific amount of rhythm.

James is the youngest member of his family and has been babied a
great deal. After his mother died about three years ago, James began
to really become a problem. His fafher would not discipline him becauie
he was the baby and because he had been so close to his mother.

Since James was a mamma's boy, he missed his mother a great deal.
He now began to say that mamma was still at home. Everything he made

he took home to mamma. When I explained to him that mamma was not at
homethat she was.gone, this made no impressioni everything was still
for mamma.

This small innocent little boy really seemed to feel the distinct
need for a women around fhe house. At school, he would only have
something to do with Women, and he only wanted to play with girls toys
and with the little girls. He was always wanting to hug or kiss
either me or the little girls and seemed to thrive on any girl's

attention.

Since summer school has started, James is beginning to get out

of this attention for girls. In so many of our activities, the boys
and girls are separated.

For instance in swimming, at fiist he would not put on his clothes
by himself because he wanted my attention and help while he was
dressing; now he dresses himself and then will help with some of the
smaller boys. When it came to the water itself, this too presented-
problems, he would scream at the top of his lungs, and would have to
be made to get into the water. Now he is able to walk through fhe

water, duck under, and even pick up objects under water.

This great sense of:rhythm that he has is helping him a great
deal with both swimming andskating. He seems to be able to balance

himself so much better.
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When started skating, he did not even know how to put on the
skates. Now he is doing very well; in fact, I think with about two
more trips to the roller rink, he will really be skating well.

Both in the classroom and on field trips, James has become
more independent. While we were camping out, he played ball with the
boys and was so pleased that he could do such a good job. When we ate
our meals at camp, he would eat and did not seem to even notice the
girls.

James is still a problem in that he is very stubborn and wants
to do things in his own way and at his own discression. When he is
in a group situation he still demands much attention from all those
around him. However, he has really made a great deal of progress
during this summer session; and I feel that it has been a good step
forward towards adjustment. The summer session will certainly aid
the child in attaining a successful regular term in the fall.
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P. L. 89-10
TITLE I

MISSOURI SCHOOLS FOR THE RETARDED

SUMMER TERM, 1967

Because of funds allocated by the Federal Government under the
Elementary and Secondary Education Act of 1965, Public Law 89-10; it
was possible for the Missouri Schools for,the Retarded, of the State
of Missouri to carry out several studies during the summer term of
1967.

Of the ten training centers in operation during the summer term;
personnel from several of the State Schools e:Tressed their desire to
complete an independent study. A variety of studies were suggested
and the following were submitted.

1. Springfield Mr. R. Kirkey

11

Study on Transportation

7. O'Fallon (Mrs.) Jewell Stevens Case Study on Eugene

9. North Kansas City Mr..L. H. Simmons WASP Filmstrips of
Functional Words

9. North Kansas City Violet Ranum The Place of the.(Mrs.)
Volunteer in the Summer

9. North Kansas City Ut. C. Curry An Art Study with Train-
able Retarded Children

10. Kennett. (Mrs.) Berniese Wilson Study of Physical
Education

11. Cape Girardeau (Urs.) Betty Heisser Physical Education Study

12. Kansas City (lirs.) Phyllis Geppett Motor Perceptual Survey

12. Kansas City (Mts.) Don Parsons Report on Speech Curriculum

13. St. Louis Mr. J. D. Ellington Educational Rhythmics

22. Neosho Oirs.) Helen Moss Study on Education Rhythmics

36. Hannibal (Mrs.) Pauline Daugherty Special Project in

(Mrs.) Edna Carrol Educational Rhythmics
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STUDY ON TRANSPORTATION

State School No. 1

Springfield, Mlssouri

Summer Term, P.L. 8940

Material compiled by

Mr. Richard Rirkey

Teacher in Charge
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STUDY ON TRANSPORTATION

The possibility for study in the area of tranportation seemed
limitless, and the teachemat State School No. I have provided the program

with several good ideas.

Included in this study are the use of proper manners while traveling,
correct amounts of money to be used, safety, an introudction to the use

of road maps, some of the early means of travel, the various ways of
traveling, as well as the use of trucks, trains, planes, and buses
for transporting products of all kinds.

The children were encouraged to make scrap books on travel, and
other crafts using what they had learned from this unit to correlate

art proidects.

The children were all familiar with the bus they come to school_
on; therefore, a good beginning for the unit of study had already

been established.

This was reinforced with trips to the bus and train terminals,
and to the airport where the pupils bad the opportunity to watch a jet
liner rise, magestically to the sky. One of the girls was heard to

remark, "I want one."

Primary and Intermediate Age Groups

The intention of this unit of study for the primary and intermediate
age grouped pupil was to develop the following objectives:

1. To develop an awareness of environment.

2. To develop a greater independence in using public transportation.

3. To make available opportunities for growth in discirminativ4 skills.

4. To foster the use of supplementary skills and to relate these
skills to everyday living.

Safety habits involving the bus, train, plane, truck, and automobile

were discussed. Safety habits for both traffic safety awareness and
safety procedures as a rider were discussed and demonstrated.

The pupils were exposed to transportation by becoming involved in
the following activities: Taking hikes and using safety signals found

on the road; looking-through safety books; general discussions; reviewing
film strips; role play or play act various situations, and related home

safety habits. The field trips which the pupils were involved in
consisted of the following; city bus depot, city storage for school buses,
commercial travel service of the Continental Trailways, actual bus trips
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to nearby towns, and the daily travel in the school buses.

Some of the classroom activities which related to transportation

included: cutting out pictures from magazines of trains, buszs, and other

modes of transportation and pasting them into a scrapbook; discuss and

show pictures of various types of vehicles; colcr mimeographed pictures;

draw, paint murals; role play; film strips; use tape recorder and

record player for sound effects; build clay models; compare the various

modes of transportation; and various field trips to indicated the

transportation needsfof all the community.

In evaluating the pupils, the teacher observed their actions and

reactions and recorded them individually for future references. The

pupils were also tested on their ability to retain the information,'and

it was observed that in most cases the child's overall behavior and

attitude towards transportation was changed for the better.

The intermediate age group of pupils followed a similar program

.as indicated above with a few exceptions. The fact that in most cases

the intermediate age pupil is more nature was the reason why more

sophisticated activities could be carried out. Delving incc the

means of transportation which transports.food, clothing, and other

everyday needs seemed to be important for the intermedate age group

pupil to understand; Discussing the development of transportation from

simple walking to modern jets was another activity developed. The

problems of transportation in7nlving the weather, distance, and safety

were of great importance for this group to discuss.

Young Adult Aze Group

The major objective of this study -Jas to aid the young adult

trainable pupil in the development of an awareness and knowledge of the

importance of transt,ortation and its reality to mati's life in the past,

present, and future.

The history of transportation seemed to have more neaning to the

young adult group more than the primary group. This4fght be due to the

maturity that usually comes with age.

In the discussion of the history of transportation the pupils were

exposed to the importance of the invention of the wheel. They were

encouraged to discuss the variety-of vehicles in use today and the types

of fuel used in theia. Th ,! distinction of the basic parts that go to

make up a vehicle were discussed.

Many activities such as, wood burned plaques, field trips, and

map observation were part of-the teaching process.

The 'various field trips to such places as the bus depot, the air-

port, and the train station added to the pupils acquisition of

knowledge in the area of transportation. It is felt that all of the

pupils involved in the summer program at State School No. I gained

greatly from this study on transportation.
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CASE STUDY ON EUGENE

State School # 7

O'Fallon, Missouri

.Summer Term, PL 89-10-

1967

Submitted by

(Mrs.) Jewell Stevens

Teacher in Charge
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CASE STUDY

.SUBJECT: Eugene - Born 8-4-52
Daily Narrative, Summer School, 1967
State School #7
O'Fallon, Missouri

TO: State Department of Education

FROM: (Mrs.) Jewell Stevens, Teacher-In-Charge

Special In.formation:

Eugene is a tall, thin child with brown hair which is usually
long because of lack of money to get it cut. He is 15 years old and

lives at home with his mother, two brothers and two sisters. His

father died a couple of ;ears ago. He was very fond of his father, and

he waited on him hand and foot for months while he was sick. It waS.

rather hard on Eugene losing his father. It seems that-he is capable
of understanding what death means and that he will not see his father

again. His younger sister got married last year, and he thinks her
husband is just about the best.

I have had Eugene in my class since he was 11 years old, and I

feel that he has made tremendous progress. He was quite a "baby" when
he "was first enrolled and would sull up at the least little thing and

cry. It didn't take too long to get him under control, but he would

sull up or throw a fit for the aid or bus driver. I asked the aid and

bus driver to tell me when he does this. I have not had any trouble

with him in the past couple of years.

Eugene loves to do things and to be praised for doing things the

right way. There arenottoo many sounds that he can't understnad and
almost any word you say to bdm, he can tell you what letter it begins

with. Be is doing arithmetic very well now and seems to really enjoy
problems where he has to carry; in fact, he mai:es 100 almost every
day.. He knew very few letters of the alphabet last fall, so I told
him I would buy him a gift if he could learn all of them and in two
or three days, he knew every letter and he didn't just memorize them

he still knows them. He can write all of the letters. He isrow

writing his full name and seldom ever prints.

I have been interested in and proud of Eugene.for the past
couple of years; therefore, I decided to do a case study on him this
summer and-was very pleased with the results. He really enjoyed

summer school this year. He has attended camp every summer until
this yea't, and he stated that he liked summer school much better.
You will note from the daily entries that he did exceptionally,

well in recreation. He was allowed to be "teacher" a few times
this summer and from observation, it was noted that the children
responded to him real well.

_:,;47..---11021111/111NUalhow.,
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DAILY ENTRIES:

June 19 Eugene's mother brought him in to enroll. He was very excited
as he didn't come to summer school last year.

June 20 Eugene was very excited this morning. He wrote well and did
'arithmetic work. He worked on speech and was tested. He ate lunch
early; he had a big lunch. We went swimming. I tested him on the
progress in swimming list, and he accomplished everything on the list.

June 21 He worked on language development and reviewed new fiLm-strips,
and he did well. In crafts he made a letter holder.

June 22 He went skating today and performed nicely. He said that he
had never been skating before. He fell several times, but still skated
better than any other child in the school.

June 23 We went swimming today, and he.really was very good. In crafts

he made a comb-case.

June 26 He did arithmetic and writing. We had a ball game, and he
really hit fhe ball herd. In crafts he made a key ring for his mother.
Some of the children take two or three days and sometimes more to
make an art project; but unless it is very complicated, he will finish
his in a day.

June 27 I took Eugene bowling, and he excelled in this activity also.
He had to use the 16 lb. ball because his fingers were too big for
the other balls. He can really push that big ball down the alley.

JIAne 28 He worked well today. He knew he was going to go swimming,
and he loves to swim.

June 29 We worked on speech work fhis morning. He also started a

bracelet for his sister and worked on it until time to leave to go

roller skating. Re did a much better job of roller skating today.

June 30 He did his seat work and then rode the new bicycle exerciser.
He was able to obtain a faster speed than any other child in the class,
up to.30 miles per hour. He did much better swimming today.

july 3 He finiehed the braclet he had started for his sister.
Eugene has three sisters, but there was no doubt or hesidtation as to
which one the bracelet was for. He did a marvelous job of bowling today
and even got two or three strikes.

july 4 No School HOLIDAY

July 5 He was very disappointed today bec:iuse he didn't get to go
swtmming, 'but he realized that it was too cold and.told me that if we
went swimming we would freeze. Some of the children couldn't under-

stand why we didn't go and Eugene told them it was too cold.



July 6 Eugene was excited today because I told him that Mr. Bilyeu
and Mr. McKee were coming. I asked him to show Mr. Bilyeu how smart
be was, and thii really thrilled him. I had him show Mr. Bilyeu how
good he is with sounds. I also asked him to show how good he could
roller skate. He loves to do things well and have you brag on him.
He began skating backward today and did pretty good.

July 7 He said 211 of the alphabet and counted to 100. He did his
writing and arithmetic and made 100 on his arithmetic paper. We
went swimming, add he hardly needs anyone to watch him swim as he
swims very well.

July 10 Today we all came to school one hour early, and Eugene was
very excited because we were going for a train ride. We went to
Kirkwood and rode the train to Washington, Missouri. Mts. Merrell
(Alan's mother) went with me to help watch the children and Jane
Egelhoff and Shirley Melton drove the busses down to bring us back.
Eugene said that the train ride was very interesting. We spent an
extra hour at school today, as we had to come early to make train
connections so everyone was tired when the day was over; and this was
the hottest day that we have had as the humidity was 987..

July 11 He did writing, arithmetic etc. and rode the bicycle
exerciser. Jane Egelhoff put more tension on the bike, and Eugene
said that it was much harder to paddle. He went bowling again and did
a fine job.

July 12 He did his seat work etc. We worked on speech work and then
we played Uncle Wiggly. I had him read, or try to read, what the card
says instead of just saying the number that is on the card like the other
children do. He again did a good job of swimming today.

July 13 He came to school very excited today, and when I asked him why
he was so happy he told me that he likes to go roller skating. He
did a good job of skating backwards.

July 14 Eugene was very well behavea today. Alter we did our work in
the classroom wd had a ball game. Eugene really enjoyed swimming

today as the swimming instructor played with him. The two of them
played tag in the water. He dived off the bank so many times and
swam so much that he appeared to be work out by two o'clock.

July 17 We had to come to school an hour early today and let the
smaller children go on the train ride, but when we got to school we
found out that the trains were-on stiike, and they didn't get to go.
We went to Babler.State Park and Eugene was really a big help. He
helped the little boys in the barthroom and was a big help getting the
children up and down the hills on our hikes.

July 18 Eugene did egood job today telling me about our new
film-stips. He enjoyed bowling very much. He was very excited because
we were taking movies of our bowling, and he really did a good job of
bowling. I kidded him and tried to zet him to use a lighter ball, and
he told me they were too light for him.
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July 19 He said that he wanted to go swimming today and race again

with the swimming instructor. We went to the pool and it began to

raidso we sae in the busses and waited until it stopped which was
about 15 minutes. Eugene was very excited when it stopped raining and

we told him that he could swim.

July 20 He really skated fast today. After we cleared the floor, I

chased him on the skates, and he really moved fast. I went over to the
side and one of the ladies who had been helping us wanted to know if I
neededany help to clear the floor, and I told her that we had all of the
children off except Eugene; but she thought that he was running from me

and wouldn't stop. I told her that Eugene was one child that all I had

to do was say stop and he would. I explained to her that I was just

giving him a little more exercisd, and that he was really enjoying it.

Ja4.11 Eugene ripped his swim trunks today, and it really embarrassed

him. I told him to stay under the water, and he did. He didn't want

to dive any more the rest of the day. I told him when we get out of

the water for him to put his towel around his suit instead of around
his shoulders, and he certainly didn't forget; he grabbed the towel and
put it around his swim trunks swiftly and tightly.

July 24 Eugene was really excited today as we were going to Holiday

Hill amusement park. He rode everything that the man said we could ride.

He loved all of the rides and expecially the ones that were daring and
thrilling. He loved the Dodge-Em-Cars.

July 25 Today we went to Grant's Farm, and Eugene was really a big help.
We had him in charge of the men's barthroom to help our little boys.
He did a very good job and got them all out except one little fellow

who decided he would rather play than come out, and Eugene couldn't make
him come out; so I had to guard the door and let my aid go in after
him.

July 26 -We had to come to school an hour-early again today, so the
little children could go on their train ride. I had a visitor come in
to till out an application to have her child tested for the Training
Program, so I let Eugene be the teacher; and he did a good job.
passed out Lotto Cards, and Eugene took over. The children played two

games, and Eugene related that Linda lottoed first in each game.

July 27 Eugene made a pair of horse heads of plaster paris. He really

did a fancy job of roller skating today as he knew wer were taking

movies. Quite a bit of the movie involved Eugene because we feel that
he has done wonderful this summer. We took four complete rolls of

movie film of skating.

July 28 "rhis was the last day of school, and we cleaned our room and
wrapped the things we'had made in order to take them home. Eugene forgot

his swimming trunks this morning. He didn't like the idea of sitting on
the side of the pool, and when I said I would call his mmther to see
if she could bring his suit, his face lit up. His mother did bring his

clothes to the pool, and he really enjoyed his last day of swimming and

summer school'.
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WASP FILMSTRIPS OF FUNCTIONAL WORDS

State School No. 9

North Kansas City, Missouri

Summer Term, P.L. 89t10

1967

Submitted by

Lawrence H. Simmons

Teacher
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WASP FILMSTRIPS OF FUNCTIONAL WORDS

Ater using the Wasp Filmstrips of functional words for six weeks,
it has been found that the students ability to recognize and understand
functional words has improved to a great extent.

Only one of eleven boys knew more than two or three of the words
or_phrases at the beginning of the experiment; these being, stop,
bus-stop, and keep off. One boy, Terry knew about six of the words
or phrases. After the six week experiment, most of the boys knew
almost every one of the words and phrases listed below.

It was found, however; that the kit couldn't be used exactly
as it was meant to be used. It is concluded that it "wrould expedite
matters, and allow the students to learn the more important and necessary
words quicker if, the instruction or teacher's guide book with its
totally unappropriate suggestions for discussion.were done away with.
Also, the film strips could be condensed iato a few in number, using
essential words that these particular stnents need to know and will be
able to retain. In short, it is felt that the kit contains much
unnecessary materials for teaching this type of child. The film-
striOs are good in that the pictures help the students place the word
to be learned in context; and the different examples of the word,
typewritten, large type letters, and chalk written, helps the students
recognize the words in different situations.

Words which were concentrated on:

Danger High Voltage
Poison Explosives
in - out Keep Off
up - down Wait - Walk
Bus Stop Fall out Shelter
Warning. Private Property
Caution Left, - Right

_Exit School Crossing
Emergency Flammable
Drugs

z
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THE PLACE OF THE VOLUNTEER WORKER IN THE SUMMER PROGRAM

State School No. 9

North Kansas City, Missouri

Summer Term, P.L. 89-10

1967

Submitted by

(Mrs.) Violet Ranum

Teacher in Charge
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THE PLACE OF THE VOLUNTEER WORKER IN THE

'The names ages, and hours of work given by

Diane Justus 15 years
Lynn Bridges 15 "

Christie Grisham 14 "

Carol Gould 14 "

Derrell Gould 14 "

Pat Gould 15 "

Judy Thomas 19 "

Barry and Steven Campbell, one day.

SUMER PROGRAM

each worker are listed.

over 60 hours
over 40 hours
over 40 hours
over 40 hours
over 40 hours
over 40 hours
over 15 hours

Lynn Bridges first asked for a chance to give some time as she
feels she will be a primary teacher. Her.mother also made a request
as did Mrs. Justus for Diane. Before the session was over, Diane was
certain she wanted to teach handicapped children.

Two helpers not listed above were trainees from the Job Corp.
Jean Berger and Janie William keep the hours of an aid. Janie is
a born leader and an inspiration. She plans to return to New York and
college to prepare for teaching.

Mrs. Gould and Mrs. GrishaM were the cooks At the school and
their children helped in the kitchen when not assisting the teachers.
Christie Gresham voiced this ()Pinion, "1 think every teen-ager
should work in this type of school. When I start fussing at my
parents for this and that, I remind myself of how thankful I should be
for good physical and mental ability."

The two boys, Pat and Derrell were much help in the swimming
program. They helped with the more capable children; teaching better
strokes, improving their dives and form. Also the work on the trampoline
was more enthused and more motivated with these boys as "spotters"
around the trampoline.

Lynn, Carol, and Christine helped more with the beginners in
swimming lessons. A teacher could take one or two pupils, tell the
girl.what should be practiced, demonstrate method and leave the
Volunteers to repeat and repeat. This was done, using the nursery
rhyme "Ring Around the Rosy" to get timid-f:hildren to put their
head under the water. Also used to practice blowing bubbles, kicking
off from the water, etc. Several children accomplished the feat -
"jump into the po(51."with this individual help.

On the over-night Camp-Out, the two Gould boys and their older
brother, Fred, were great help. Fred is a Scout Leader. The boys
set up the tents, helped cook, play ball etc. Then after State Schools
#9 and #12 had used the camp, they took the tents.down, folded them
correctly, and returned to owner. Anyone who has struggled with tents
appreciate the effort here. Fredwas so glad that his day off from
work came on a Friday so that he could participate.
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Two rooms of the oldest girls had a slumber party at the school.
The one Job Corp girl requested that fhe instructor write to her
counselor for permission for her to stay the night. This was granted
Janie. After this very successful event for eighteen trainable pupils,
two teachers and four volunteers, Janie thanked the instructor for
the privilege of participating. This was the atmosphere throughout
the whole summer.

.Being in the greater Kansas City area, the school took advantage
of the wonderful Swope Park. But the teachers decided to make fhis
trip different from previous times, by allowing the children to ride
the mlnature train, ponies, and elephant. With eight teen-age
volunteers, aids and bus drivers, a ration of two children to each
adult was obtained. Sa, the thirty-eight youngsters of ages six through
eleven appeared to have had a splended day. From this experience, it
seemed that the teen-agers gave the retarded children more confidence.

These young people were found to follow directions very well and
yet were not prone to go too far on ideas of their awn without asking
or consulting someone. They do not have theories or favorite
psychological tricks of their own to wish to try as some adults might
have in the same situation.Y--

These boys and tirls set a wonder pattern of dress, grooming,
and acceptable behavior for our students.

They were not shocked by our occasional some-Wftat different
behavior. The volunteers considered the children as very normal and
so apt to enjoy What they enjoyed.

The teen-ager has sufficient energy to meet the demand of the
strenuous summer of activities.

They often supply notable short cuts and worth while ideas; but
of coursetneed guidance and direction.

Job Corp girls and Diane were on duty daily. They were placed
with a specific teacher. The teacher who kept the non-swimmers
(physical or other reasons) had one girl as a steady assistant. The
other two were in rooms having a hyper-active Child demanding extra
attention. 'At swimming, the volunteers knew irdhich class and which
teacher they were responsible to. Volunteers of this age must be
kept busy or else foolishness may start. Many times they were appreciated
for their swiftness in catching a quick child.

It is felt that the experience with these ten young people proves
that Youeh.today are truly searching for acceptable ways of utilizing
their energy - both physical and mental. It is suggested that
Missouri,expeciallythe M.A.R.C. look further into the possible
estiblishment of youth groups such as Texas has. ("TARS" - Teens Aid
the Retarded") This group is interested in learning more about the
causes, characteristics, and needs of the mentally retarded. TARS
are interested in finding ways to help these handicapped people live a
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fuller, happier life by assisting in the various community programs
already in exxstence. Also, as volunteers who participated in State
School NO. 9's summer program are the TARS interested in exploring
the opportunities for careers in the field of mental retardation or
related vocations.
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AN ART STUDY WITH TRAINABLE RETARDED CHILDREN

State School No. 9

North Kansas City, Missouri

Summer Term, P.L. 89-10

1967

Submitted by

Mr. Charles Curry

Teacher
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AN ART STUDY WITH TRAINABLE RETARDED CHILDREN

Purpose: To note behavior of three retarded children during painting
sessions, and any change in their behavior.

Terri:

Whether Terry is excited by color, or painting, or whether he is
just excited about a lot of things - he talks about all of the.tive
while in the room. He likes to use contrasting colors with dramatic
strokes. His third painting required all the period. Covering almost
all of the space with black leaving a square about hand size. This he
painted yellow. When asked if.he would like to tell me about it,
Terry said "this is a window". When asked if we were on the outside
or inside, he replied, "inside."

During one picture painting period "Chris" another boy from
Terry's class visited and painted. This day Terry lost interest in
painting the picture. He painted the pins holding the paper, fhe
handlcs of brushes, the wall and the floor. He was very talkative this
day, constantly remarking "I'm going to jump out of this window",
I'm going to Kill Mts. -." "I could shoot myself in the head." For
some reason the presence of Chris seemed to cause Terry to be unsually
stimulated, to talk and other nervous actions. Terry was much calcer
the next time with Chris no.t there, but carried on a monologue during
his painting. "Die heart attack", "Blood (Red paint on hand)"
Is Mts. bad?", "I think so." "Aarry went home early, he wet his
pants", "I'm mad at my neighbor - he called me 'punk'." "Is punk bad?"
"I wake myself.crying every night."

Terry asks questions at times, like ''Do you like me?" "Are you
mad at me?"- Almost every remark I have heard Terry make has been
negative or bad news. He painted a large red stop sign and seemed
very pleased with it.

Larry

The first day Larry painted a tree full of aprles; but after this,
all work was Indian type designs. He appears to-be a very good natured
boy. 'Me smiles quickly and does what he is asked. He wants to shake
hands often as though it is a way of communicating that would compensate
for a lack of speaking.

While he is painting if he notices the instructor watching, he
stops and grins at him. It is not certain whether he wants approval
or had rather not be watched.

AfterAarry was shown that he could put the paper on the floor
and sling.different colors on it, he began to methodically sling paint
until fhe colors fused together, lost their hue and became muddy. When
asked to stop before this happened, he understood and made a very nice
three-color painting using this method. Larry made eleven paintings
in all.
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During the last week of school', the pupils mixed some clay and
each student got about a pound and a half. Larryl?egan at once to make
a man and woman. On the third time, he made a canoe with a man and
woma4. Good detail - such as the Foman had long hair, and there were
saddles in the canoe.

Marcia

The first thing one notices about Marcia is that she draws
quickly with the brush and communicated by whines. She holds her hand
to her ear as though hard of hearing. Marcia comes into the room ready
to paint without looking right or left, and is impatient if she has
to wait for paper to be put on the wall.

She is not concerned about repeating a color or about the whole
space being covered with paint. She always changes colors with each
line or shape. She mostly likes to draw heads of ducks. With these she
makes sounds of "quack," which are some of the very few sounds made
by Marcia during her painting times.

Most of the time ghe would like to paint longer. After Marcia
painted her third duck, she was asked whether she would like to paint
something else. She said, "Bunny Rabbit", which were some of the very
few words she had spoken to thtpoint. At first she refused to
draw more than just the head. Later she painted more of the animal
and began to make good compositions. Sometimes she paints heads of
people - gmiling faces. Marcia accidently knocked a can of paint off
the paint ledge splattering about a cup of yellow paint at her feet.
She became very aggitated making her rapid whinney sounds. After
she was moved to another paint place and the paint was wiped up, she
would look over at-the place and worry about it. The next day she
seemed worried about the place where the paint had been spilled.

She seems lost in her painting until some gets on her finger, then
she runs to ne as though it were cut.

Marcia communicates very little, but works quietly. Does not respond
when talked to. -

She was offered some clay. She did not like getting the wet
clay on her hands. She punched holes in the clay with a stick, then
wanted to paint again.

She was given some water color felt pens to paint with. She
drew a large:head and colored it black.

It is.the opinion of the instructor that a study of this nature
would be of valuepye-wided,the teacher knew the students over a longer
period of time and if-the study were much longer in duration.
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STUDY

on

PHYSICAL RECREATION

STATE SCHOOL NO. 10

Kennett, Missouri

Summer Term, P.L. 89-10

Materials Compiled by

Berniece R. Wilson
Teacher in Charge

assisted by

Charles Peck
and

Donna Cole
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When planning a physical fitness program for a summer school term, the

planners and instructors may find themselves torn between administering end-

less, intricate achievement tests with copius statistics, or planning a num-

ber of activities with just the aim of having fun. Optimally, the two ideas

should be combined to form a program in which tests are administered and

records kept, but also it which much enjoyment is derived by the children.

This is what we have tried to do, and even though our program does not really

approach the non-eAstant, "ideal" program, we feel that it comes as close

to this ideal as the bounds of practicality would allow.

To plan a program is one thins to administer it is another. As the

session progressed we encountered many difficulties -which had escaped our

conjecture during the planning stages. Many times we were tempted to play

softball when we should have been taking achievement tests, and, to be very

honest, we would usually play softball in such a situation. Many times we

would rather have had water fights than learn the breaststroke, and we

usually would end up having the water fights.

But, there were several areas in which we chose to keep rather accurate

records, one was swimming, and the other was in the field of motor-percep-

tual problems. In the latter area, me decided to concentrate on balance

and the accumulation of basic skills, using a special motor-perceptual

survey devised by Hatthew E. Sullivan, a Physical Education consultant

for the Special School District of St. Louis.

a
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All the while that we were administering these programs, we were trying

to make them as enjoyable as possible--for us as well as the children. We

tried to make games of the achievement tests, to whet the children's spirit

of competition. As could be expected, our scoring of the iesults leaves some-

thing to be desired, but we did all we could to eliminate any systematic

errors and rater bias.

We also had difficulty in determing just why a certain child could not

perform a particular excercise. Had he suffered neurological damage, or was

it due to an orthopedic handicap? Was it due to enviromental deprivation or

a low level of phsical fitness? Was his problem "motor" cr''!perceptual?"

These and other questions we have been unable to answer with any real

degree of certainty, and in this type of uork results are many times hard to

come by, but we at least feel that we have made a beginhing in treating a

child's problens and teaching him more proper ways to respond and adapt to

his environment.
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SKILLS SURVEY

The purp of this survey was to observe and record various simple

skills, most of which a "normal" child would take for granted. The survey

was divided into three parts--lOcamotive skill, stunts, and ball skills.

The locoMotive skills were mastered fairly easily by almost all of the

students, though several could not skip and most could not march to the

beat of music.

The stunts included si4le tumbling activities and step climbing.

These skills were performed quite well by the older groups, but the young-

er ones had considerable difficulty.

Almost all the students showed some degree of proficiency in ball

skills, but again the older ones performed best. The younger children

seemed to enjoy bouncing and kicking a volleyball, although many of them

could not even come close to shooting baskets with it. The older children

would rather have thrown or hit a softball than play with a volleyball or

basketb-all.

As in all other activities, the physically handicapped students turn-

ed in the poorest performances. Some could perform with help from the other

children, some not at all. Again, as in other activities, the performances

of the girls were more impressive than those of the boys.

Since ihe performance level of many of the children varied greatly

from day tio day so as to make rating levels all but meaningless, we chose

to record whether the child had mastered the shill or not rather than jug-

gle useless statistics. li fairly accurate indication of the child's abilities
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in these areas can be obtained by merely noting the number of skills attained.
.

This is also the scoring system we used for the suimming program, but for the

balance beam survey the zero-to-three graduated systen proved to be the most

useful.
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SOFTBALL

Softball proved by far to be the favorite activity of the older (14-19)

children, due partly to the competitive aspect (boys vs. girls) and partly to

the degree of individual proficiency achieved by each child. After some ex-

perimentation, it was found that the children enjoyed most the games uhere

the,boys played against the gir1:3; the sense of competition was heightened

and a great deal of team enthusiaam developed.

Since the children varied considerably in natural abilities, special

rules were devised to compensate for these variations; each batter uas given

as many swings as necessary to hit the ball, no baserunner could advance on

an error, and substitute runners uere provided for those children with es-

pecially debilitating physical handicaps.

The levels of proficiency attained by some of the individuals uere im-

pressive, especially among the girls. Only three of the boys could hit the

ball mith any degree of consistancy, but two of them hit drives as far as 300

feet uhen allowed to do so. Almost all of the girls hit uell, five of them

.being able to hit the ball out of the infield, but many times they reached

base due to fielding errors by the boy's team. The girls fielded fairly well--

much better than the boyp--and by the end of the program they had just begun

to master the double-play.

Softball activities provided an e=ellent opportunity to observe any

motor-perceptual problems among the children, especially in the area of spatial

organization aad recogniaon. In almost every case, it seemed that any inability

to throw, catch, or hit the ball was due to an orthopedic handicap or infamil-

iarity with the game. Each less-capable child seemed to know what he was
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expected to do, to sed the ball uell pnough, and to understand directions, but

his physical handicap (obesity, palsy, general J:railty) prevented him from per-

forming uell. In other uords, their difficulty seemed to be more "motor" than

"perceptual."

.

..
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SKATING

In no other activity did me actually see as much progress made by the

children as in skating. Our first trip to the skating rink was considered

a nightmare by the instructors and a comedy of errors by the children. From

our inquiries, it-was found that only one girl has ever even worn a pair of

skates before, much less learned to skate. Furthermore, we had neglected

to contact our volunteer helpers, leaving only five of us to instruct some

fifty-two children. Many of the children actually spent more time on their

bottoms than on their feet. Men our time uas up all of us instructors'

clothes were covered uith fhe handprints of falling children, and ue mere

all convinced that the hardest thing about skating is the floor, uhen you

come right down to it.

With the help of our volunteer uorkers, ue began to get results. Sev-

eral of the older boys and girls caught on inmdeiately, but everybody improv-

ed. We skated only four times, but on our last visit no less than twenty of :

of the.children were skating perfectly by themselves, and almost all the rest

could stand alone and skate with some assistance. The owner of the rink was

so impressed uith our achievements that he donated several dozen pairs of his

old skates to our school. After a little repair uork, we plan to nake skating

an integral part of our recreation program, using our gymnasium as a rink.



SWIMING

The suinming program proved to be one of the nost enjoyable and successful

activities uhich we chose to underta!-.e. We swam every Tuesday and Thursday,

weather peroitting, and all but four of the children participated. Theariming

periods lasted from thirty to forty-ave uinutes, with time allowed for shomer-

ing, dressing, and instruction.

Upon entering the pool area, the children were instructed to sit'in equal

groups on the edge of the pool. Several local girls had volunteered to help.

us mith the program, so un usually had about two instructors for every six

children. Upon the signal, each of the instructors would move to their respec-

tive groups and take the children into the mater, one-by-one if necessary. One

teacher or aide, uho stayed upon the pool decl:, ues assigned to each group to

keep records.

At first, many of the children seemed to be uneasy around the water, but

me were pleasantly surprised to find out that none of the children actually

refused to enter the pool. After two trips, even the subtle uneasiness disap-

peared and our problem then uas to keep the children from jumping in immediate-

ly upon arrival.

The progress of some of fhe children was amazing, especially among the

older girls. After mastering the basic swimning skills, several of the child-

ren learneg to dog-paddle and then progressed to the more advanced stroltes.

At the end of the program, some of the girls had learned to dive from the div-

ing board.
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Ile cannot help but feel that every child achieved some degree of progress--

those who were at first afraid of water overcame their fear, those who could dog-

paddle learned the side stroke, etc. The records we kept certainly bear out our

assumptions; but we did everything possible to make swimming fun and not let it

become one long series of tests and chartmaking. One nongoloid boy who was orig-

inally "cautious" of the water, not only began to enjoy his swimming experiences

but eventually learned to teach the other children how to float on their backs

even though he had trouble performing the feat himself.

The results of the study on swimming progress are included in the combined

swimming studies which were carried out through the state.



MOTOR-PERCEPTUAL SURVEYBALANCE

Good balance is important in the satisfactory performance of nearly all

movement skills. This survey included itmes for evaluating static balance

(stationary) and dynamic balance (moving).

For the floor activities, the children of each class were lined up again-

st one wall of the gym. The stunts were demonstrated by several of the more

skilled students while one of the teachers coordinated the activities and

another kept the scores. For the balance beam activities, the children formed

a line behind the beam and performed as their names were ,called.

This particular survey provided an excellent chance to observe the bal-

ancing abilities of each child. As in other recreational activities and surveys,

the great variation in abilities of the children quickly became apparent.. Some

of the childrea performed the activities perfectly upon their first try, while

others could perform only after much.practice or help from a teacher. Need-

less to say, those children with organic brain damage, neurological impair-

ment, and orthopedic handicaps did most poorly on the balance beam, while

several of the other less-capable youngsters showed generally poor body coordin-

ation. However, it should be noted that the poor performances of many of the

yoUngest (6-13) children could very well have been due to lack of development

of normal body control and the abilities that this control entails, including

balance. Hence it is difficult, if not impossible, to derive meaningful data

from this survey on motor-perceptual problems of children of the youngest age

groups except in the cases concerning gross motor impairment.
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. HISCELLI1NECUS ACTIVITIES

Besides our regularly scheduled programs, the children enjoyed several

other activities which ue conducted, either in our scheduled P. E. classes

or on our campous.

However, due to the great differences in natural ability and the physical

handicaps of some of the students, it is e=remely difficult to decide upon

an activity in uhich all of the students can participate equally. When play-

ing the usual playground gacies, we find it necessary to devise special rules

to compensate for these individual differences.

Like most other children, our students seemed to enjoy dancing, especial-

ly after roller sating or during free class periods. However, unli%e most

"normal" children, they were not nearly as inhibited as one would imagine them

to be. The Tuist seemed to be the vost popular dance among then6but several

of the students who seemed to possess sone inate sense of rhythm, could do al-

most any of the contemporary dances, from the Bashed Potatoes to the Bug.

In our P. E. classes, the young children preferred volleyball activities,

especially kickball and dodgeball, uhile sofae liked goal-shooting and relay

races. Dodgeball proved to be an especially good activity for the younger

students, since almost all of them could play, regardless of their handicaps

or size.

The older children usually played softball during their P.E. classes,

but several tines they asked to play volleyball or kickball. They also enjoyed
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playing an odd game which seemed to be a cross betueen keep-away and basket-

ball. It vas usually a boys-against-girls affair and the eNcitement that these

games generatad among tha students was tremendous.
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PHYSICAL EDUCATION STUDY

State School No. 11

Capp Girardeau, Missouri

Summer Term, P.L. 89-10

1967

Material compiled by

(Mrs.) Betty Heisserer

Teacher in Charge
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One of the special projects for the summer program at State School
No. 11 was to begin the process of establishing a physical education
program at the center. Up until this time there had been no type of
physical education program .set up for the children. What physical
training they received was not in the form of a well planned and
balanced'program. After some research and study, it was decided to
attempt to extablish a basis upon which to build an adequate program.

It was planned to test the children during ahe first week, work on
the various skills needing testing, and conclude with testing the
last week. It was quickly found that the children being tested were
lacking even in the vary basic skills.- This included expecially the
older boys and girls. Thus the base upon which to build a program
was developed. Each child was considered individually at the beginning
and at the end of the program. Each child was rated according to
his ability to perform a skill. The boys and girls.were worked
with individually and also in small groups. Between 30-45
minutes was spent each day, as soon as the boys and girls arrived, on
the program.

It is felt that because of this study, the school now has the
basis for developing a program that can continue over into the Fall
term. From this point, it Is felt that the program can grow and
devetopAnto a more adequate physical education program.

Testing included that set up by Matthew Sullivan, Consultant
Physical Education, Special School District of St. Louis County.
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FIRST WEEK PRIMARY

*-411

Chris Gerding--very cooperative. Needs help in coordination and b'asic skills.

Mary Lou Gramlisch--very uncooperative; must be forced to activity, but can usually perform after
being given a demonstration. She's more coordinated than many other children.

George Hopper--somewhat chubby, &lad somewhat lazy. Cooperated most of the time. Needs help in

basic locomotive skills: leaping, hopping, galloping, and skipping.

Vaughn Kasten--eager and willing to do all activities, but unalbe to perform due to physical

handicap. Needs physical therapy.

Sammy LeGrand--somewhat stubborn, but will participate if forced or "talked into" it. Needs help

in coordination and basic locomotive skills.

Lillian Martin--Very good, relaxed in all activities. Good coordination. Eager to learn and to

participate. Needs work with skipping, leaping, and galloping.

Debbie Monaham--wants to try all skills, but needs work in basic locomotive skills.

Keith Schattauer--eager to participate, but awkward. Needs assistance-in basic locomotive skills.

Robert Thomas--Big-boned, stock boy. Somewhat lazy. Could do fairly well in all skills. Needs

some help with galloping, skipping, and backward roll.
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Randy Volkerding--eager to participate. somewhat uncoordinated in leg movements, needs physical

therapy.

Riess Waggoner--reluctant to participate. Needs work with basic locomotive skills.

..
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SIXTH WEEK PRIMARY

Chris Gerding--Shown improvement through enjoyment of skills. Chris has participated in activities
more than every before.

Mary Lou Gramlisch--Still unwilling to participate in group activity, but is somewhat better. Can
do most of the skills quite well, and understands directions.

George Hopper--Has been absent for almost two weeks with the mumps. Would usually cooperate and
tired all skills.

Vaughn Kasten--Has shown much improvement: arm aild leg movements; coordination. Differentiates
between walking and running now: walks more quickly for running than before. Muscular
Dystrophy handicaps him a great deal.

Sammy LeGrand-7Has shown improvement in all areas. More cooperative. Has accomplished all locomotive
skills except skipping.

Lillian Martin--Has made some improvement; more of a desire to want to do things correctly. Has
tried to accomplish any skill demonstrated, more work with locomotiVe skills.

bebbie Monaham--Has made some improvement; more of a desire to want to do things correctly. Has
tried to accomplish any skill demonstrated, more work with locomotive skills.

Keith Schattauer--Very little improvement in basic locomotive skills. He has improved in ball bouncing.

Robert Thomas--Still a tendency to be somewhat lazy. He did participate in and -accomplish most of
the basic locomotive skills attempted.

Randy Volkerding--Present only first three weeks. Seen very little progress.

Riese Waggoner--Has improved in participation. Enjoys tumbling. Will accomplish more if not asked
to participate, but allowed to join in when desires to.

lo



FIRST WEEK OLDER GIRLS

Pat Beal--A small girl. Generally uncoordinated. Cross-eyed which limits her performance s great
deal. Jerky movements.

Marilyn Chitty--A mongoloid girl who watches her weight. Could perform most activities sustained,
t was uncoordinated and tense.

Jeffry Fowler--A short, overweight mongoloid. Performs well in areas pertaining to locomotion and
movement exploration. Weight is greatest hindrance.

Kay Friese--An extremely heavy mongoloid. Her actions are generally unsustained, uncoordinated
and tense.

Cheryl Goza--Gernerally coordinated and relaxed. Performs well at tasks involving simple neurommscular
skills, and could work on perfroming activities involving complex neuromusiular
skills.

Becky Landgraf--Unable to perform many activities. She is too easily distracted in a group setting;
therefore, activities must be performed in solitude.

Bobbie Schmittiehe--A cerebral palsied girl. She no longer wears her leg brace and is able to
perform activities with assistance.

Dorothy Seyer--A large-boned girl. When wearing her glasses she is generally relaxed and well
coordinated.

Clary Lee Thompson--A tall, lanky, young girl. She is relzxed, but somewhat distracted in.group
work. She needs work toward greater body and muscle strength.



SIXTH WEEK OLDER GIRLS

Pat Beal--Pat has a good sense of humor and is willing to try all the activities. Although not
much improvement was noticed, Pat enjoyed herself. In the future progress should be madeby capitalizing on her strengths and trying to help overcome the weak areas.

Marilyn Chitty--Marilyn has attained greater confidence and pride. As a result she is generally morerelaxed. She likes to exercise, in fact it has become part of her daily routine.

Jeffry Fowler-SMost improvement shown in the area of balance. She has an ever increasing desire to
perform well.

Kay Friese--Kay has achieved greater perseverance. Highlydetermined to succeed.

Cheryl Goza-sCheryl can perform most of the activities sustained, coordinated and relaxed. Allowed
to demonstrate activities to the group. Better adjusted to the group.

Becky Landgraf--Becky presents a real challenge in working on an individual basis. She has learned
some skills through constant repetition. She is becoming more aware of her
environement.

1

Bobbie Schmittzehe--Bobbie achieved success because for her it was the first time she experienced
the satisfaction of completing a tasr. She has gained a feeling of importance
because of the interest and attention centered on her.

Dorothy Seyer--Dorathy greatly improved in the area of balance. She just recently lost her glasses,
and it has affected her performance greatly.

t

Clary Lee Thompson-sClary needs work on an individual basis. Clary has just attained puberty,
which should bc helpful in the future.

/10



FIRST WEEK OLDER BOYS

Steve Armstrong--Steve has difficulty understanding simple directions. Very good in the bauic
locomotive skills. Quite light on his feet. Skips with toes first. 11a3 difficulty
performing simple calisthentics.

Wayne Bell--Well coordinated. Performed most activities sustained, coordinated and relaxed. Has
difficulty with balance mid simple calisthentics.

Mike Bodine--Quite slow because of medication. Extremely poor posture. Has difficulty in most
areas.

Charles Brockmeyer--Charles is overweight. He has difficulty with simple calisthentics, skipping,
performing on the balance beam, and floor activities. Gone two weeks for
summer camp.

Billy Holder--Overweight. Difficulty with basic locomotive skills, balance beam, basic calisthentics.
Coed with ball skills.

.Johnny Huckstep--Overweight. Difficulty with basic calisthentics, basic locomotive skills, and
tuMbling. Some trouble with balance.

Arthur Martin--Enjoys P.E., especially "showing off". Well coordinated. Difficulty with balance.
Especially good with tuMbling.

William Pennington--Very well coordinated. Relaxed. Enjoys thoroughly. Needs to be introduced
to more complex skills and games'.

Ronald Ponder--Has a definite problem with his legs. Very poor coordination. Difficulty expecially
with basic locomotive skills, balance, and tuiablint. Excellent spirit and tiiea.
extremely hard.

Johnny SmithQuite well coordinated. Thoroughly enjoys P.E...Difficulty with skipping and hopping,
and balance.



gai

Jerry StatlerA tall big-boned boy. Somewhat awkward because of his size. Lacks training in basic
skills, but can perform most skills to a limited degree. Difficulty expecially with
skipping, galloping, hopping and leaping. Does fairly well in calisthentics. Balance,
is good.

FIRST WEEK owia BOYS

Steve Armstrong--Still hurries in his performance, but has slowed down some. Has greatly improved in
the area of balance. Continued difficulty understanding directions and performing

ssimple calisthentics.

Wayne Bell--Has shown improvement in balance: backwards and cross step, on balance beam, Needs
work with floor activities other than balance beam yet.

Mike Bodine--Still slow, but has improved in balance. Worked very hard at the ball skills.

Charles BrockmeyerImproved in aclisthentics, but needs attitional work with balance.

Billy HolderImproved with basic locomotive skills and balance beam. Still has difficulty with
the calisthentics. Very mischievous!

Johnny Huckstep--Shown a lot of improvement with balance. Tried very hard with the calisthentics,
but just couldn't perform the skills very well. Improved basic locomotive skills,
especially hopping and skipping.

Arthur MartinArthur has been absent the past few weeks.

William PenningtonWilliam hurried in his performances. Got him to slow down considerable and take
his time somewhat. Bill enjoyed the games played and largely benefited ;from them.

Pronald PonderDespite his leg problem, Ronald was able to perform the b-asic.locomotive.skills of
hopping and jumping without falling. This was an extremely big improvemeftt for him.

Johnny Smith--Especially improved on the balance beam and floor activities. Jbhnny is doing better
in the way of sportsmanship.

JD)? Statler--Showing improvement in the basic locomotive skills, as well as the calisthentics.
e IP
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SPECIAL PROJECT, SUMMER, 1967

State School No. 12

MOTOR PERCEPTUAL SURVEY

Using "Motor Perceptual Survey" by Matthew E. Sullivan, the staff at

State School No. 12 did a pretest on 42 girls and 39 boys and a

post-test on the same subjects at the conclusion of a six weeks

summer program for the TMR. The pupils, who had a variety of handicaps

as is usual for these children, ranged in age from six through 19.

After the initial testing the pupils occasionally practiced on the

survey items but most of the time was spent on other physical

activities such as swimming, baseball, skating and games, field trips

and classroom work.

This particular test was selected because it was simple to

administer, it did not necessitate the use of equipment other than

what was on hand, and a similar test by Sullivan was used last summer

under similar circumstances, (See sample page of survey attached and

indicated by (A) ).

This project was selected because "retarded children have definite

motor deficiencies when compared with normal children" and Should have

the opportunity to improve them. A iood foundation in gross motor

activities aids in learning the fine motor activities. In general, it

is believed that training in motor development will raise the child's

degree of well-being, alertness and attention span with the'result

that he will have the benefit of more awareness, greater perception

and thought:

The final survey showed the follawing scores: (graphs are attached)

BALANCE

Boys' final peak score
Girls' final peak score

26 points
16 points

SPATIAL ORIENTATION

Boys' final peak score
Girls' final peak score

22 points

19 points

AWARENESS OF SELF

'Boys''final peak score
Girls' final peak score

53 points
45 points

maximum 36

maximum 24

maximum 81

(29 of the pupils tested did not participate in the program last year.)
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(46

ADMINISTERING THE SURVEY

Scoring: Unless exceptions are listed under the instructions for a given
survey item, the scoring will be as follows:

0unable to perform the activity.
1--performs the activity, but unsustained, uncoordinated, and tense.
2performs the activity, sustained, but uncoordinated, and tense.
3performs the activity, sustained, coordinated and relzxed.

-BALANCE-

Good balance is important in the satisfactory performance of nearly all
movement skills. The survey includes items for evaluating static balance
(stationary) and dynamic balance (moving).

For the floor activities the class can be arranged in any manner that
gives each child sufficient space and which places him in a position to

be easily seen by the teacher. The teacher or a skilled pupil should
demonstrate each item.

When using the balance beam, have the class iit facing the beam. Pupils

perform as their.names are called. More than one beam may be used depending
upon the number in the class.

Crouching on Tiptoes

Equipment: Stop watch.

Directions: Stand on tiptoes in a semi-crouched position with the knees
flexed approximately 45 degrees and arms extended horizontally at the

sides. The feef are parallel and shoulder width apart. The eyes are closed..

This position is held for 10 seconds.

Scoring criteria: The arms are to be kept straight in an essentially
horizontal position, but movement of other parts of the boey to main-
tain balance is permitted.

and Stand on One Foot

Equipment: Stop watch.

Directions: Stand motionless on one leg for 10 seconds. The ankle of

the other foot is placed above the knee of thessupporting leg.. The palms

of the hands rest on the outside of the thighs. After a short rest
period, (30 seconds) repeat with the weight on the other leg.

Scoring: tio exceptions.

Walking Forward on Beam

Equipment: A balance beam 10' X 4" elevated 4"off the floor.

Directions: Touching heel to toe on each step, travel the length of

the beam moving slowly. Feet are kept in a straight line.

Scoring: No exception.
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On the whole the results were approximately the same as last
year's survey inasmuch as the boys; scores exceeded the girls and
the scores rose and then began to taper off with the young adult.
The peak scores were obtained by pupils in the age bracket of 12 to 14
with the exception of a seven year old boy who excelled in balance
'and awareness of self. His IQ was in the educable range; however,
he was cultrually disadvantaged and had behavior problems but probably
did not belong iu the program.

In general, the survey showed that special training in motor
development does show results in immediate improvement in balance,
spatial orientation and awareness of self. A more thorough study of
the possibility of increased attention span and alertness as a result
of the increased motor development would be worthwhile.

Lillie, D. L. The development of motor proficiency of Educable
mentally retarded children. Education 'and.Trainino of the Mental].

Retarded, 1967, 2, 29-32.

Note - As a climax to the summer program many of the survey items
were performed by the pupils at an outdoor'program to which the parents
were invited to attend. Approximately 75 people attended and were
pleased with the performance. erhe program is attached indicated by

(B( ).



"nay and aecrt3atien are essential to the education, traininz, and tharnpy

of the 7teiltally retztrdod, Through active participation in these activities

them- rze satle in physical Iiell-beins redirectIon of drives, ;uida.lce in

enotRnita ch-,71:)p:tent, reshanin3 of habit patterns, and establis"rnent of

sociany acc_teptablt; attitudesG" from Racreation and Physical Activit... for the
00.401 ,.71.4.1 *mow womr:W.17.01.C.,0s: 10.4...

Mentally netapdad by the Council for L::cepti nal Children and American Associat'on
iducati n and M-!creationo

1)*. u:../..11.01o

Greetings . Mr, George Oabornes Area Sunervisor

R aPI ra
Roon 2 :It's. Joatta Carlobell, teacher ltnd rs, Corinne anrible a5.d

bus at -.-7,1ant

Elzator , Conerine Boyr.ton, DracIcett, Charles Burroughs David

DonCarlos, ti Ttn Lonez, Irio1i, 1.41slie Tr vaille, Sonja
Ilas!lington

S.... 3.

Clutch i3allO*:,
s.
*am ~r helh, aide

Sheryl Carte.'s
Regina Taylor,
Gievh

.
- r

: y db. Nrse, ,..,?Afeara :Leirrison, teacher ana oharon

Jr..,r3an, Arthur Nolsoa, Do4SI.as Roors, Dani Smiths
G.therine Th-.,end, Shelly Fitzgerald,

IfiTzai.i4DIATg

Rone Juvipirs", Uonoy lUar, teacher and
(other pupils in ild:!rlo room appz-ar in

(-ntiti:z1 4Afr'llb1"1.1 PIllin., V.04

ilrop (ola Dudycha, aide busdriverr

othrj" na-i+s ar the prrt;rr-1")e. 1 V Nor..,

Dam Johnson, Tere:a O'Laughlin, C.,rnthf.a nr.i.rovo 745.2y
-Bob

Bar Dt-ills
11V140.09 a. a.. -A ....MS

?ass C--ntsv tP-terer and lass Clara$

ilarbara 01B- 1-1.,

Dro.e7.1$ aids

Gary YounE, Ellrneat UoCcers -jarrv Elliott, Cynthia ilnrrlasys 3:;en Robinst)n:,
Joe Jones, James Uickbals-, Daniel tallianss LaRee Smith, Ji'irly Basors and
Paul i.-1;317-ns

Bala:rice Pea.:1 .., Miss Roselija Cari:er,ft.A.,..s, 'O.. 30 t, z .11.z.-.ft
ousf.:.rIver

teacher aqd 'Ars. Ella Yaa Kitchen,

Carol Tinnin. Itary Cr?.y, Vera Villiar,s, D,J. Bodine, Linda Sr'th, Tr=cy
Julia ib:.0-,1214. Kathleen Castor. Kathryn iandacim. Jinkins, Edd-ce ".1.ae
Siza:lonx. lianesza Rashz:.w, Tena Unsserst!:,,:in
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BOUPC:1 na Hrs. Sharon Johnson t-lar-lor aud iirsg. AJugenia Tye, aide -
, ;

cusdriver

Jaine,te tt, Idnda Hurst 10-qsa Reynolds. JoAnne Stina

;ht Work . Tr Ken k. elinc, Physical klucation SpecIalist

Darrell Jordan, Jerry Elliott, Farris Devereaux, Sue Davidscn, Uioky

Roberta Sm,dden, Vanessa RashaN, Cattcy Dal-rah, Helen L uis and Lifidr SmIth

Three-Lei-,,-Pd Race and 1 Vs a., !z a:l iec1in, teac er and itos
..

; Helen... ow, . 111011...0 Valr.a1141 .1II :044,410,..= LOP 9

Teen 1'd-,

LattE:, Ai chard Or..ocy, Karl ilcuard, 1Le fliller, Ray' Dover, tes th Kra.lse2

PaCt. Xerr and Vernie Boonershine

Pall'lelrty and Uheelbarrw,T Race ;Ire, Jana Estt.s, teacher and ;tr. Dudicha.. "
alce

Karle 1:yr,!:;, Steve DeJochel Nike Green, Jerry London, Anthony Prio Willie

Taylor 1i:.bo Culbertson and Mark Haven

Flag Rh.rtl tics - Mrs. Pat :jai oh' -rd IniTertIr ,ide%.02 er.t. jp IL

erW1101.t....,04.

Bobby Na1i. Joyco Cham-to.i, Lavonne Davison, :lieu TIoore, Larry
Kenneth SI.c.:l-on; Patsy- alith, Sylvester Thuman, Kelly Eppard, Nary Rpxoon
gild Sheila Ro cU

COMUSION Hrs. Phyllin Cvpe..-t Teaclier in Charge

:ftel' the proram the pupils min ret.Irn to their rooms,. and the par-ants art,

invited to visit tle rooms to see the childrenls craft vork, Free Pensi-Cola
furnished thr:.)ugh t ccrirtesy of P csi.Cola Bottling Cor:pany is availabl to

the parent3 in the 1,orksho., in the basemnt,

Siems £m an() prorPrar were raue cy .1.rs, Pz.--..rsms .10E:021k S,--mci?' jet, . .

Other st*.f.f.' ma:Ibers fah the surrier prozran are: Yrse Helen Hurst, :ieeri!tarY,

1-118::3 3arba.m i;olfe, cle.-k; ilrs, Ressi-1 i3rock, Hoe-Sch ol Coordinat. r,

Hrs... Ruoy vp., cook, i. Ruth VarTs. bus attendant; bus driven; iit a&iticn, . a / ..

to aide-bu f. drivers p::sviously nantiot:ed arc: rvi Watson, :kr, Eugel,u Ivey,

and Yr. 3a qble,

12-8



-SIC6:Itat% SO.1,111.00.121-va try\
Vlack
Red ?oitesr

I I r .ilfl......WIVIP ... WWW1W. s mew.

............ WWWWWW a. .1............ . Wor............................... ............. ........... ............ .1........ ow...

I

............_ .......____................._1s ..........,...................r........r..............._ .............,................3 ,

34 ...._._ ,mm....mmammat.1- .../......... ,............, n 1 I 1 I 1 '1

33r._........_Fl..............H..........1././........1.....11........./......Heow......1i !_...._,..,_
!.........,....... ....................... ...... a.m. WM,. ..a. ..... .0 W. ........111 ....AM.... ............. .......... .......132. I

JP '3 i ............... ...ore... ... w ........n... '.. 4.'`.''....".......' ..-".. ........." 4"...''"*. 1 I "..-.......i 1
el..01.110. .......l.ara,1 YoMe. ..,..er........... o ........... *ma mofa. ....W.., . .1. 17

I ill 1 1 1 i i I i 1ni_ _ ...... ........... ...... ....... hc. , cme a .maamals...., v.,

1..........................w WO . a ............... ............. ............we ........wwity .....................s

2 ----......----_-_.... ..----- ............... .......... ...WY.. .... ........... .................41 MAW... N......e ... .0.1..r.. 1............... ...me...wpm,.i
sera.. ,.... 4WWW. W. 0 .......r. ........... WP.1... ............. .....0........... .............' ....' ....".....". P............. .................................y./ 11)11 111111..[ ...1

if

11

I1 I I I2 : _ ............................, ............._ .........J.............._ ............. .. a WO...WM . mmr....,.......th.............. ..........,......,.. .................... ..................1 IIIIIIMIII. 1 I3q ____-.......--......_ ............., ............. ............, W AVM.... .. ..M.W.P... wp, Magi. M. , . .,svL eVT.,
17:3;......,*,..et - ,..a. mann1. Sle.... 1.....................L...............,11 A We il.WwW. 1

2,1 I 1 I 1 r 1 1 1 1 I

2.1 1-- 1._____ _-__ ._ ........1-_-..- ,i I I i
f

f

I f__ - . ,.....__.... ...WO ................... PWWwWW ......w.... !m.o....gm,.

OM ........ *we.. W..

........... .............. em........... 10.11...P.A.

)0
-

,.........*,.. ,...... e.1Li 10.
itil ........ ..,, 21. I m MC IM, i W.. la WWI W.

riCh
3

........................... ...a...wawa

I
1

18 ..............1.1..a.no .7. W......... WM ........ ............................ ....Wow MINIM MI,. ....... ... wow. aP.m. ... - ...MOM., mr,a .404 ,..

1 r i 1 iri i ........:WW. Wa 1.1........001WWWWW te.........400. W............., ....................... Waw........ .....w..... ..........,. wwwwwww

0 II I er.e....P. ............._1_1_ ._____.1_____. yoogl,.....

I V I I I I I I... .......... v.. mall.m0. 1.080. .............P.W....-...... ........................./ 1 I i 1 1

F
.1

.._._11_1
1

1

1 1 i1

... ., , , i...._(4 .......... I way. wow., ..e.....e..

............, W.0.4. OW WM.

...........
113 rm..... W.* .

I ................ I......-- ............ _. .-- ........
i

. .......... . qww,........ .......... ....11.1.its'
1 1

..,..t.i............_t_.....r....._....._
i I I 1 I I 1 II1,---- .0.1.1.1..a. WWW - ........70 ..................

10

'3

2

I.

..10± .!....r .10,LoIiIa...ft i ,.I. .1 4

I

I 1

,
I 1 i

I

I.

1 .0

1
i 1 I

I

i
.....,......._____ _. 1

..._ ................. ___.
1
1

.............;.......--..... ............. ... 1r.-,..
1, ...... O. a a ..... : .........,... .............., '

I .
......... .......................*

1:
1

.

.

. ...._ ___i

If...Ir.. Ai,. a. n u --....... . .v,

oc. a....4.

10 II iz 13 iLf 15 1() 11 I s' iq
1 0 5- s- 3 3 . 3 o o

129



_ Ttte[t1iiii

(ed it

I

C

C

:
S's

1 8 k ii i 13 IL( Ic 14' (7 I' I'-(

3 1 L141 o S 333o
130.



0 ...
...

,

4.
"-

.

ta
.f

 4
1%

'O
'f*

T
.7

.7
'4

1.
...

.4
4;

V
:1

**
4"

4"
E

t..
...

St
ab

ai
g"

;I
V

-`
41

:6
13

.-
ea

.1
/F

11
11

11
 I

ll
1

1
1 

ni
ii"

JT
IL

ID
 1

T
.

...
. .

..W
O

 W
O

. =
 0

.1
10

10
M

.. 
M

O
M

.

ft
W

I
I

1 
I

I
ill

i
I

.0
1

1.
ii-

--
1

1
1

n-
-1

1-
--

...
..1

1,
...

.::
...

...
...

...
.:.

...
...

...
h.

. 12
Y

iL
ei

.:W
4 

1.
..1

1.
11

4 
tt

w
re

ll1
=

11
1=

4:
44

14
11

11
11

11
11

16
11

1.
10

01
11

1~
10

=
 "

".
..'

 ..
.I

."
' .1

r
11

11
 .1

I
1

1
1 

"
1

i
i

i
i

1

1

I
1

IH
M

III
IM

31
.4

.8
11

 a
 4

 a
w

iim
np

ch
al

ac
i.

,
.

1
I

I
I

1

...
.

1
i

1

C
M

.1
11

1
n

1 
i

..t
..t

r.
.,

. "b
e 

1 
b*

%
O

M
.

4 
. .

. .
..

...
. -

 .
.e

., 
ai

ls
 la

. .
..A

u.
**

*M
O

O

...
.3

ar
t)

;..
..i

...
...

.s
...

o.
..s

.
...

 ..
...

.
...

.*
 c

a.
e.

..m
...

pd
e

to
o 

.0
 ..

...
...

...
...

 o
 o

w
..

aa
. .

...
.L

ai
. t

ow
.4

...
...

 0
...

...
;_

:L
. :

:,.
..t

ra
.

...
...

.n
...

...
m

T
r.

,
.1

...
._

..L
._

.

1 ...
,1

..I ..
.I ,..

...
...

..T
 iT

r.
..i

.r
ni

.n
..,

.1
li

H
i

ill
im

id
...

..
.8

..0
 A

...
 o

es
4.

8
.

W
O

 O
.

.
.

"
71

46

w
a

.+
.

II
I

Li
E

e4
D

H
1

ra1-
79

1
L

i 1
1

I
'T

1
I

I
.

1
I

I I
I

01
11

N
U

M
M

I
.

.1
1

1

0 .
...

..i
lM

ill
 .

'
r1

11
10

 I
11

12
0)

...
...

...
.4

11
1.

11
11

. .
 1

41
.0 l."

1.
11

1
i

H
ili

t/1
11

1
1

1
1

Il
li 

.1
1C

O
11

11
1

i!
L

C
I 

r
1.

.4
i

1
1

01
,,,

A
)

im
m

...
..s

."
..4

4,
...

...
...

...
...

.a
.v

uu
 .

re
p

t,

Fr
oo

ri
T

oi
. r

as
 p

iA
st

ai
ih

1+
04

19
14

7M
m

ai
a.

rr
ir

1
1
i [

I .
n

1

1
T

rre
".

. 11
."

""
".

"1
1

.
I

1

lir
iz

i
gl

ki
ki

t

1
6.

...
.

.
...

..
. -

 ..
...

...
 ..

...
...

 ..
...

...
...

..,
...

 ..
 ..

 ..
...

...
.t 

...
...

."
.

O
de

 ..
~.

.1
11

11
01

1.
10

1.
1.

 O
W

."
 ..

...
.:

..4
.

...
...

.
...

..,
,

to
a

.,c
 . 

...
...

...
...

...
 ..

..
.r

...
..

...
...

.
...

. 0
1.

 .,
.

.. 
.

...
,

.

.1
11

10
 1

0 
4 

...
..

IN
I 

1
la

na
lf

tGE
M

IE
W

11
11

.
IM

M
O

.
.

S.
".

4.
10

:1
10

11
01

1.
10

1.
I

m
rs

om
m

a 
A

 a
o.

P4
1#

4.
tw

av
os

si
so

.4
.' 

re
ar

e.
...

ar
id

aa
s.

I
4.

4
1

1

ev
ol

m
or

a 
*m

om
.

I

.
r;

13
ro

(-
)

F
.

71

..1
11

11
.1

1
11

1
00

1.
1.

10
00

...
N

M
 O

M
Ja

s.
...

,
1.

1.
!

ri
(A

I
ei

pp
ag

er
o 

sl
ay

 lb
w

t I
nn

SI
M

t1
1

W
am

ot
-a

pi
ff

ilm
`

"
'

."
. .

..
I 

el
l L

am
. m

e.
. .

ft
en

,
gr

ow
w

ilm
q

,
11

/1
11

.1
1"

M
ir

 "
II

N
IM

M
O

M
A

IR
M

O
M

PM
01

11
10

11
.0

1.
1.

11
0M

 t

11
11

,1
LL

.I.
L.

LI
1

[L
I-

L
.

''''
";

'1
...

;'1
1.

,T
"°

"-
1

1 
1

I
I E

n
.

sl
i'

I
Li

I
I

.
I

IL
L

I
i

)1
r

IT
FT

'
i

n



..kottRafilit

.3TatiktiniitjleoTet. 12-,_71 s7107 titmer...2t-P3
Mack = fre6sr
Re3 postesr

/ es... ..........................-.......
/

............
I I/ I m0,.

1

I I

1 . I
r

Ihi,..
OW*

INN..

i I
i

.......

16 ripIMM.,,......

;S. /................Lww.

I I i

......._

I I

I.... / ........1
I

IIIMNI.

it
i

O.

-

1

MillIV.01IIII ...SW.

4.

1 i

Ini
32.1.----

........

f I-1........1
I

i, ....

I I 1 i i

I

_....L..._1

....

J.
.
_,.........._

.........,_
ol....

I

L

......

_

.....1....__

AY.

_
1

I

............tar.............,.........._
1

.
........__________,............___---

.

-----
fallow . , .

t31......I...1--...........,...r--11...i.--1............r.............................1
Ll

lip

1.54-1
el11......r.
1.3

.,
LAY.

Li

LO

iq

I.ll4
*
1E1
Nit

13

.

81

it ,,......-........1............

1 il

II

1 1

I6 ir___
5 1,....

It

S

1

/

..O.

I I I

..0 .4. - 1 of re. end .

I I

dU ....10 . .

I I

.. ., am.. ...am

I

./....1m.~10.11,..__.
i

1

eft

Ii.........n.................i......4.....1._.............1.......
I

Am....p.a....5._
I

I

ro .. . rj
I 1

1........,J,...,)_,
am.it1o.

I4-----1.0..........,
I
L............,.....-...........

OW,

.........
I

_

I1

I I

1
.--.... .I

..

--..---1
.

1 .....
..................._r.............hi,...1......_

0.......

I

......J.r
1

1
.... I

......._.-11

1...........t.. . ,.......--
I I

1,0..11............1.........

! 1 Imoo.//I.....,......J

I ..................1..........
I...r1I

I I I I

I I I
.

I I
1i I

I

I

1.. ..,..sS.w....... I
...............lswiss

1

I....as...as.

I

.........;solir...............................

I

..
1

.

i 1

.

...............

I I

.

I I

. wL
I

.
I I i 1 I

1 I
4

.
II

I i

.
I
II

1
0 1

.
I

a

... .........--, -.1......-. -...-.--....L..........."...

........
I

i

0......... ftl.....11.... .. ./....... 1

i

i

--
..........t. 1

2

ii
malia,.........

I 1 I I

I ..............1

......../

......_ .............

-.......- -

---.
...........

.............

...---
.

4
V

I

1 .I ........-.

..........

i
1

1 amP

........_

1...w...ft..

i
1

.........

. '4 . 1

.............

0
, .............. ...........

a
Ii

/
......

0

y...........

1/

.........

...Y...../.

..........

/....1mamma,.

damp.,

..........

....

I...m.2

MM., ......

.............1

00 ...MM. ww.

t

L
1 ft

...W.p.m.,

..,.......

_.....

.......

...........

........0 QM

sa,../...-

1.------,--- ...

:...........

14.1 .m.

.0.110.

......
._

/

1...L...........t............

/

___...

. ampl,.

...........

.............,

.............1_ .........._0 4mm...we.

........................

7. ..
t
St i0...MOft,

.1

. agm.+..

i ....
................

1 .........

I mow.... ft...00Y

....... YE.. .P0.

....MY.

..m.0....

0.6...W...

.....0

[ am ammo.

........

........J...... dam*.

Mma.... an...

mi.
1
IIII/v..

MY.. .00.00..

3

a

11 (3 I14 (s ft 11 is

6 41 3 2, . z -3 o I I

132



't 1 

bi 1, 
. .._.... _ _It _r____ 1 

1 

I _ ____ _ . : 171 

..........1 
3 
.$ 

1 

1 - - - m. ......... 

...........1. 

a...... .'....1......;' ........ 

......... my..... ...mow 

. 
S ; 

i 
i 
. 

: 
I 

! 

...........i 

. I: 

1. 
r 

1 - 

... 

.....,..... 

.. 

ir. 

r 

.......... 
I; ........... ,..........m. , 

!....,..-..... 

i 

-.! 

I 

.. 

_..,11__J5 - 

- 
1 f m 0 

! 

............. 

........... 

I 
..-....:--); 

1 
i 

. I 

May 

t 
T 

§ 

yr... 
.114404;. i 

t veyj9 

....my Emmy r ............,........... ............. 4: ...........- .....7.1............ 
I II. I 1 1 

I . I : 

i I 
i - - 

r----, 
1.--1 .....,......._..........J._ 

9. 

yaw-mama ............ owm. ....awfm.l. 1....... 1. .... I 

I 

.: 

I 

I 

I 

1 e, 

,.: 
I- 

::. 

r...* 

11 

IL 1:7_jig: I 1 

--,, _______Ii___i___.1___, 11 

.,-2:17......:1 
.....'"7= T.:17...6 j 

! / I I i 
1, 

y..../,.....wol 
0 

F yew sm.. arymay.. I..' 
mmelymmylm 

Ymaymmyryld 1 q I Ljf ,YMIIMmmma. ...A.m... ...WY., 4 1 

if 

........Y. / 
. 1 

.e. _ ____ _rmy mya.Mayym . ,........... ...............r...1...... j e . 0; 
1............... lin 

............... ................ . . . . . .. . . . . . . . . ,. . , . . . . . , . . ........... ,,,,,,. if= I 
- 

II I 

_i_isi I 11.,,, 1 

I., .._i 

._......1. I k...._....._ ....._........4 
T. rt 

v! 
-. 

I 
I -. - nisi 

--_-__ ..............-....-- 
-- /1.111 ....- ....-1-.....-............,... I .-....-/ I 0 ............ 1 1 
_ , 

....... _ 

...................... ____+H i_H 1-----t ....__IH...H 1 1 
.......______ 1, ,7 . 

_.....T. 

I _ i_r_....1.1___91 _________ ______ 
. ,.............a..4.0. YaWymor 

Yo.........) 
.. ..... 

i__Jb' 
__T.* III ii!.1 ... 

__I___ _ r i I i 
cI__r____Ii................r .......: _. 

..., 

i. ' 
,,,________..............__.............. ...... 

... -1 fa I _________./.YOMI......... P411=010.0. aleePm.o.01PYIN00,y,........04. .......0 ...........y ti.,......1/ 
l i L..... 

yy.... , 

.__J I 

.....,__I 
_.......onala.... 

/ -.J::D ,............... ......... II I I 
Ana anSYS , ....i_hr 5 11 .1 I P 11 d 

Ir....._ ......_ 1............4.......1.,....47.1.n..a 1....MMOMM.01H:M.+ TM.M.T........1.......di 
1 ..f....40.1 

.11...........alyMar 
..ia. .....1 4 M.M.M.MMMYY 

.....maymytyyryoymem. 
..MaYMN ..... 

re f.eesaM... ear. 

1 I I i 

......mayay-s........ayy ,.,...,.......... ........................... . yi.M.Y.4.0 ........... s........... yymYmy, wy............ -../..Y.W.O......y. 

.my.M.mmr 

I 

1.1yyl way.................I.M.IVIVM.Yr MIM.IMY ,...Tramafty. .............. r M. ....._,.......d.............t........±.......... 
I J ,.............L1 

.......... ______ 
Y. ............... 

................L____ 
____ 

1_____ 
....... 

1 1 

.4a../ NNO.aNNO. Yaw ....ymy ...ymyYra, ...Ow MY. 00..... 

/ I / 

yo.........a. 
/ / 

II ___1 L. 
_ ammaymyam......m...Y.........y...... ..... ............. ............ .... .... 

............ -. yam.. illi II _ _ 
I 

a. 

Lawaytts.ao.r....1..____ 
I L..11........11.. 

_Li 
LL:c.Dr_J . J----1 1_1_1_ 1_1_ II 1._C-1 I J__1=1_______1_1___ 

LT_ 
_ 

I- El __ 1-1 lc__ J I I 

I 1 ._.1.__1. I_ ... 

...-37:_ 

ECI 

1 

01 

- 

17 0 cis 

...11.1.1. . ............ 4: ...Yam, 
1 

11 r : 
: 

law.. ...Yr ............1 .a. ! :. s. 
r. 

(:' 

11 El 

M.D.. 

isatsod pa Z1 

151p4c) 
2 WV 

d--`4a(Arttriy-t r"31-.5Tiraty 
gljf? 

tilly4T11W. 

------ -540a r0Wt-Z:;"-kaf:MSr.tj?X6d::ADsryr 



LA 11 Bieck
415 go Red postest

e:161-71- 711 1-1-- IL-----I"_I 1 l 1 IT jr __I lcri.*1
1 1 1

..._ ..... 01.1............ .1=0.01i 1

1

i I .............t

I I ' 1 1 J

i I 1 I 1 1
6b_ L 1-1---1-1-1--iVasa0w0=1400 ...*000.0.0... WI Ma I61.

I I 1 1 I r00.0o!
ft

060.M00.10.4001 ../M 0 vaSP. ...Ia.

t ild............1 I I / I /
I
I ......1_1

1 I 1

..--,,_
I

.I' ....... a.........., 1111 1-1- 1 1 1sg,....; ..._.... ....._ ......_ J__................... _
...

..,....._ ,._ ........ I

do________I L.1 i 1 ------------ 1

AL. 1 011...41. #.0.4 0..#.10
:
: 1 / Ir 1 1

i, I: I .1 i

or 4_,....._ ........_ ............. MI . /I NI. NM .11. I: aNV011...., ...,..............- ..... ..,,.. 4110/
1.10........0 ........0.0.M0000,114.0040.0111.100.00410.0-00.. 7*.C...... 2 0.000.010.......0 ,T10.00.1

1 / : 1 . I ..,.1

1 I Ievi___ 1 -- .............. =0W. 0000./0.00.0 ./............, 004.02 004Y004-0. 0.010.1000,.. woweaM0.0 4/0.0.......

1

I 1 - I j____:._. i 1 i 4-__ _____..........._........
5
$ 1 ......E...--- ----Illp_____ ..____

0.,/#4,..,....4.0......,...0010.N 0 .....N1I i t .0"..1.1/.........

1 1 1 I. i____! I I - I 1

1
1_

1 I 1 1 il 1
....._.......:

f . I 1. _--11r... .1..... '. ...Am .10. .... 00 0 00000.040.1.1Ms ..00000:

13,..._ I____ _ir ! i i : 1_ ....._

34-1-- . .......1. .01.404 /nor .04 0
!

!
I

wow,

I....01..* 1.............2/ :
1

,

1 t ... )
;

..1____ .......

3111-----.....1...........:. .-...............-.......- 1 !
,

--__ ___-i__...
____....... _ i

".

i

......,........

....".....1
1 ..1...a.ftsum ..y....w

I . i /

I: .0. c.o. ,. vramow

4 -

......._

23L---I--.
: g i

....001004 PayMm:
0 Nr ..mr....now.

1

I .
. .A

1._:: .-1..... _
i

3.-
. :I

_
_

4....n.00 00/00//a/11,00..0
.

I
4
t.

I .
a

Amman...my..

lir
1

24HI
1

S 14 :wal. 1 .......r.
A

1

.1 1--
_
___ ._ ____.:_--.

4

I IF %damp...NO*0. r j .0..0.1

/

#:., r.lima.w

#.

Iil

3
.%..........
i

' P ,........
ti

11 ................1

1 r . :z , i
........

J____1 ..._____.,___i

i

, t , I1
3

--
al--1 1

,..........F ..

20 .0. 10 1 0 ft/4...w.* 0101000 RIMMIa# I.

I I #

f .M. 00..0

I :/II 0/.40 MI.

0000 70I

PO M.0 :I.'. .0,6A V I: . 11.:..W

i a ii
M:,....

.11

i if

)
A .

............
A

i 0Y1.4 00..044.0. 0..
:

i 1

0,00% 0 .01101.. :::...0.....y 0, : 0.001001:....._. ........ W.. ..........

I ....'......1.4P,.. IM..0.....M. ....0......W.I !I
t

- i '1.-
pL0:00.1.00/ .001 0 i

st! 1
------------------

..10000 00 ... am /
.4.10110,. 00,016.e.m.

.04...000Y

ill I/ I

fir--1 ,......... 000/0.a.. 0
1

0401.000. 1.
/
1

1

71.........

OCA 6
ii. (S 14( ii '1-(4. ri"-- (6 11

1141.1.1/

arIIRIVal,IMINII 1110.

f10,111,

1,.
b.,

:010.0.,

S's 0

0000.: ....11.. 240

000.0040

6 q 6 3 2: 2 3 0 I I Z.

134



REPORT ON SPEECH CURRICULUM

State School No. 12

Kansas City, Missouri

Summer Term, P.L. 89-10

1967

Submitted by

(fts.) Don Parsons

Speech Specialist

135



REPORT ON SPEECH CIRRICULUM

For the first time, an intensified speech program was included
in the cirriculum . for summer school at State SchoolNo. 12. Each
classroom was worked with as a group, rather than taking the children
-on an individual or small group basis. Each classroom received speech
instruction for a twenty or thirty minute session one day a week. To
be beneficial to the children in the area of actual.speech correction,
more time is needed for speech work. In order to work in the other
activities scheduled for the child:en, the time spent in classroom
speech work was necessarily limited. However, the speech specialist
was given the opportunity to go with the children on many of their
excursions, and was able to easily apply the speech work to these
trips. By working with the complete classromm rather than a few chosen
children, all.of the children enrolled in the program were able to
benefit in the area of speech.

During the speech sessions, the Carnival of Beginning Sotinds,
songs and rhythmics requiring group participation, and leSsons taken
from the speech book prepared during the fall term were used to
motivate the children. Also used as teaching methods were short siiple
skits. The most familiar one used was "Going on a Bear Hunt". The
instructor read the script, and the children dramatized it as the
story developed. Another very effective skit dealt with the vocalization
of animal sounds in a given sequence. The children derived great
pleasure from this type of work, and.it was less difficult to
coordinate speech work with these activities,.

In addition to the classroom speech sessions, four assembly
programs were presented to the students and staff during the six week
term. For the first program, six children sans and dramatized a
story about a "Ding-Dong, Ding-Dong Choo-Choo". The participants
did quite well at coordinating the words and movements. The next
program dealt with the Fourth of July celebration. The speech specialist
wrote a short, very basic story-poem which explained the beginnings
of our country and our flag. As the script was read the children
carried out the necessary actions. The third program,..WaicSI was

presented just prior to the children's trips to a form,,was a script
also prepared by the instructor. Seven children participated in the
presentation. The final program consisted of taking the entire school
on a bear hunt, with five children chosen as leaders. The assembly
programs were very rewarding, both from the participants and the
observers points of view. The only difficulty in this sort of speech
work was finding adequate time to rehearse before giving the program.

As far as actual speech correction goes, the children seemed,to
profit far.more from individual or small group sessions than they did
from the large group sessions. The children did profit from the listening
experience, the learning to take instruction from someone other than
their regular teacher, and the group participation. Many more discipline
problems were met in the large groups than the small, and this detracted
greatly from the effectiveness of the speech classes. As mentioned
previously, each class did not receive nearly enough instruction
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time in the classroom, but this was an unavoidable situation. It is

recommended that if the speech program is used again in summer school
teriNthat it be done on a one to one or small group basis, and with

the children who could benefit most from it. It is felt that the

other activities, such as swimming, fishing, bowling, and so on
3hould not be eliminated or cut down in order to give the children

more classroom time. The objectives in working with the mentally

retarded are to give the children as well-rounded and "normal" a

life.as is possible. Certainly the development of recreational
interests should play a great part in the work of a summer program.
The children cannot help-but benefit from the exposure to the new and

different, and there is no better time to achieve this than during a

summer program.
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St. Louis, Missouri

Summer Term, P.L. 39-10
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Submitted by

John D. Ellington

Eusic Teacher



I. The study was concerned with rhythmic techniques proposed

by Ferris and Jennet Robins in their book, Educational Rhythmics

For the Mentally Handicapped Children.

II. The following were pupils involved. (See attached Progress Chart

for more information concerning the subjects..)

1. Willie Chapple
2. Dianne Cummings
3. Donald Goodman
4. Sandra Martin
5. James Mingo
6. Shirley Niblett
7. Mike Dremier
8. Debby Reynolds
9. Cardell Sinclair

10. Darla Swope
11. Tammy Tripp
12. Yvette Cohen

III. The Pre-Test:

The pre-test involved a short warm up period with the children

participating in free mvement to music. The teacher performed the

skills with the children imitating his movements. This.was done both

group wise and individually.

IV. Scheduling:

.The schedule consisted of five half hour lessons a week for six

weeks. Ten rhythmic exercises were introduced the first week. These

exercises incorporated all the skills which were to be developed over

the six week term.

V. Therapy Approaches Used:

Educational rhythmics were presented to the child in the most simple

suggestive fashion without drill or mysticism. Along with movement

and music the exercises utilized various motivational aids, such as:
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tamborines, maracas, Easter baskets, gayly colored flags, pictures

and stories. A great deal of patience was used by the teadher in order

to get maximum results.

Description of the Therapy Activity: For variety some of the exercises

were initially presented by having the children imitate the teacher's

movement step by step without music. Then, for the second exposure,

a recording was used. Other exercises began with music and for the

second exposure a demonstration without music was conducted. Either

way it was possible to spot the child's limitations and help him by

placing his limbs in the proper position. The brighter children enjoyed

helping the slower ones in an activity such as described. By the end

of the fifth week several of the children had learned some of the

exercises so well that they were able to lead the class. This was

one of the teachers long range goals. The teacher gave praise for

any accomplishment; no matter how small.

VI. The Post-Test:

The post-test was conducted in the same manner as the pre-test, except

that it was.conducted in a two hour period. This type of evaluation

provided that the teacher have time to evaluate each child individually

with the necessary time needed for a valid evaluation. The steps of

the evaluation involved going through all of the exercises learned.
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VII. Summary and Conclusions:

At the end of the six week period, eleven children had mastered all

ten motor skills. One had mastered nine. Nine were able to recognize

all ten colors presented, three pupils had advanced to *four colors, five

colors and eight colors.

Debby was an extremely shy child who would keep her face averted when

she talked to anyone. Debby has developed a much greater feeling of

confidence through her achievements in Educational Rhythmics, and

will now speak to others face to face.

Mike is a hyperactiva.boy who was considered an incorrigible by his

classroom teacher. Throughout the rhythmic course Mike's behavior

has been impeccable.

All of the children exhibited increased attention span.

As a result of this study it is felt that inner equilibrium is enhanced

by stimulation from outside through motoric movement to music.
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ADDED ACTIVITIES IN MUSIC

In addition to the studY in Educational Rhythmics this summer, two

enrichment program were conducted; singing class and a.band class. These

classes met each day for one-half hour.

Singing Class:

The singing class was composed of twelve of the best singers or potential

singers in the school. The pupils were exposed to simple ear training exercises,

past singing experiences, listening experiences, and sings chosen on the basis

of musical value and whether the children could relate to them.

Band Class:

In the band class stress was placed on rhythmic and instrumental experiences.

The fifteen children in the class ranged in age from eight to twenty. Some

of the instruments and aidS used were: piona, base violin, guitar, dance

band drum set, bugles, parade drums, and various rhythm band instruments. All

of the children were given an opportunity to plan on each instrument before

the term concluded. A dance band was formed with singers and a drum and bugle

group was organized. In developing groups such as these, it was found that

the children acquire immense satisfaction out of being able to sing or produce

music.from an instrument; and to perform for their fellow students.

With painstaking repetition, patience, and adaptation of musical principles,

it was found that a greater number of the children, than was thought possible

ten years ago, are capable of acquiring both short and long range benefits

(mental, emotional, esthetic, and physical) from a well planned music program

geared to'their level.of comprehension. Some of the pupils have, to an extent,

approached the so called "normal" level of proficiency in singing, playing,

listening, and reacting to musical experiences.
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STUDY ON EDUCATIONAL RHYTHMICS

The rhythmic study conducted at the School for the Retarded
in Neosho, Missouri proved to be an enjoyable activity during the
summer term.

A schedule was developed and followed as closely as possible.
The program consisted of twenty-two (22) periods of rhythmics. Each
Thursday of the week was devoted to cook-outs; therefore, no practice
took place on that day. Also, no practice occured on July 4, a
national holiday.

The proceedures presented in the outline of the study were followed:

I. Objectives
A. To have a pleasant, but thorough exercise period

each day.
B. To develop large muscular movements.
C. To develop small muscular novements.
D. To develop listening skills.
E. To encourage'group participation.
F. To increase the attention span.
G. To increase the vocabulary and the ability to

demonstrate by suiting action to words.
H. To encourage some individual freedom in expression
I. To help overcome shyness.
J. To develop better coordination.
K. To increase enjoyment of music through rhythmic

expression-.

L. To increase appreciation of a felling of well-
being brought about through physical exercise.

II. Participants
A. All children
B. All teachers and aides (to observe and score)

III. Time
A. Daily
B. 9:10---9:30

IV. Materials
A. Record Player
B. Records--Sing Do Songs, Sing 'n Do Company, Inc.

Ridgewood, New Jersey

1. Album 1
a. "I'm a Ding Dong Ding Dong Choo Choo".
b..- "An Indian Song"
c. a Little Puppet"

2. Album 2
a. "The Lazy Little Hen"
b. "I Am the Wind"
c. "At the Rodeo"
d. "The Clock Song"
e. "Johnny Jump Up"
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3. Album 4
a. "In the Toy Shop"

b. "The Little Rag Dolls"

c. "I'm a Little Chinese Doll"

d. "rhe Sanpdragon Song"

4. Album 5
a. "Little Scraecrow"

b. "Pumpkins on Parade"

c. "You'll Never Catch Me"

d. "Down on the Farm"

5. Album 6
a. "Twenty Little Rabbits"

b. "The Swing Song"

c. "The Drummer's March"
d. "The Cat with the Wavy Tail"

C. Daily Progress Chart

D. Rhythmic Progress Summary Chart

V. Procedure

A. Space children for maximum freedom of movement.

B. Teachers and aids are located so as to best

observe their group of.subjects. Use the daily

score sheet-.

C. Method of instruction of a new song:

1. Listen to the new song through once.

2. Discuss and explain new words, and show the

actions for it. (Follow the manual, and add

as many other exercises as possible to each

song).

3. Practice for a few minutes on the more

difficult movements.

4. Play the record and have the children follow

the leader.

5. Encourage the children to use large,

exagerated movements, to stretch, twist, and bend.

6. Use praise avd emphasize that the exercises are

fun to do.

D. Review preceding day's record, and proceed as

above mith a new number.

E. As soon as several songs are learned, the first

ten minutes may be spent in doing these. (The

children may wish to choose some to do). The last

ten minutes should be spent in learning a new song.

146



VI. Correlate as many other activities as time permits.
A. Pictures to illustrate.
B. Objects to illustrate.
C. Flannel Board
D. Art activities.

VII. Scoring and Evaluation
A. A daily progress chart will be kept on each pupil

his daily observer.
B. A Rhythmic Progress Summary chart for the six week's

term will be compiled.
1. Three copies will be made.
2. One will be sent to the central office, one for
th the area supervisor and one for the child's

folder.

The teacher and aids kept check sheets on five or six children
in a group. The sane children were checked by the same people through-
out the study; and through this close observation, it was felt that the
teachers came to know and understand the children better in many other
areas besides fhose which were being checked.

The scores of the study were rathet law, as a whole, on the
singtag; but this is to be expected as it is really difficult for
these children to sing and follow the rapid changes in the exercises
all at the same time. Also, singing was not stressed as it seemed
to distract some, and make heart-1g the records and directions
difficult.

The rhythm records were used in the school last spring, and it is
the plan to xontinue with them this fall. The check sheets will be
used also as this is a good way to record each child's strong and weak
points in the various areas. As a result of the interpretations of
the check^sheets, special help can be given in the areas indicated.

It is felt that the children gained a great deal from the rhythmic
program,,and that the objectives of the study were met as well. In

most cases improvements were even better than anticipated. The summary
charts enclosed will show the evaluation andprogress of each child
who riarticipated in the.study.
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Name

State School #22, Neosho

0:

t-C
44

0
4.1

CO9 -1

22 5

21 2

EDUCATIONAL RHYTHMICS SUMMARY CHART

Date

Grade skills learned on 0 to 10 scale

CO

4J
00

>0
a

'00

ttO
14

174

144

44 1

6

6 1

.
Cynthia Badgley 5 8 8 5 5 I 5 5 1 3 3

-1

Carol Bradley 5 7 7 6 -6 1 6 5 I 5 5
i I

Rhonda Clark . 21 L 10 10. 10 10 10 10 .10_ 10_
1

Brenda Daugherty 20 i 8 10 10 10 1 10 10 10! 10 10 i 10 10

Sue .Isham 22 1 10 10 101 10 10 10 101 10 I 10 1 10 10

. Annette Klinge , 20 1 2 6 6 5 1 6 6 1 5 5 i 5 51
Dianna Russell 21 6 10 10 10 10 10 101 10 10 9 8

Katherine Russell__ _4,.2.2.A__ p....1_ Jo 10 10 3 10 101_ 9 I 9 .., 10 10

,
Donna Weston 22 1 5 10 10 10 10 10 1 101 10 10 8 1 8. I-- ...

IDebbie _Wetzel 1 19 ...9 9. 10. .10 10 .3 9. 1 10. 8 ,... I._ .8
,

,

Lula Bell Youngb19.04 1,8 4. 5 5 .5 5 4 ...._.5 .1._.4_... 3.____2_ 2______

;
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PrA,D,A'

State --hool #22. Neosho

EDUCATIONAL RHYTHMICS SUMMARY CHART

_Date

Grade skills learned on 0 to 10 scale

Name

Willian Cote

Jill Davies

Max Fedde

Ruth Fullerton

Ray Donald Miller III

Murray Moenkhoff

Ray Pogue

Joy Starmer

Susan Tharn

CU

4.1

UI

UI

0

0

bO

Cd
4-4

0
44

44

20 4. 4 5 5 3 3

19 7 7 9 9 9 6- i 4 5
,

17 8 8 8 8 8 8 8 8

22 10 10 10 10 10 10 10 10

20 4 4 5 5 5 5 5 5

21 j
7 7 t, 8 8 8 8.

22 3 3 1 1 1 , 1. 1

23 9 9 1 9 9 9 9 9 9

21 9 9 9

Charles Vari Volkenbur 22

1r

4.4 0
0

0
S 0

0
Cd

>

O e%
4-4 r.4

.44 443
O r-4

0
O k
44 0

W 4-1
4-4 m

0

8 1 7

10! 9

5 2

9 8

9 1 9 9 9

8 8 8 8 5



DUCATIONAL RHYTHMICS SUMMARY CHART

ade skills learned on 0 to 10 scale

I.

01
tw

3 3 2

9 9 5 5

8 8-18 8 8 8 7

MID

Zie:r1.4

Oa

. ^ -V.- -V.-

1 10 10 10 1_10 I 10 101 9

I 5 5 5 5 5 5 2

8 8 . 8 8 8 6

7

9

2

6

9 9 9 9 9 9 8

9 9 ! 9 9 9 8 8

8 8 : 8 8 8 5 5 5 5

7

9

2

7

9 9 9 9'.

2 2 2

3

_2 _

6 2 4

.8 1 2

1 1

6 6 6 6
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8 8 8 8

8. ...8 8

5

1
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2 6
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SPECIAL PROJECT IN EDUCATION RHYTHMICS

Six children were chosen to participate in the project, three
girls and three boys, all of whom needed help in varying degrees in
muscular coordination. At the beginning of the session, each child's
abilities, from A to J as listed on the accompanying chart were
checked.

The lessons began with the rhythm sticks--the simplest instrument.
The tune, "Did You Ever See a Lassie', a tune in 314 time with which
they are familiar and which has a pronounced beat, was used. Also
used was the march, "We Are Little Soldier Men" which is in 414
time with no dotted notes; and the possibility of using stick beats
on every note..

Each day the six children performed in front of the group.
Their hands were guided on the sticks. The instructor took one
child at a time, guiding his hands so that they would get the feel
of the rhythm. Five minutes a day was used during the-first week
on this exercise. The pupils then became a part of the entire group
for the rest of that day's-session.

The next step was to concentrate on fhe tambourines, using the
same routine with the six children chosen. The tune "Frere Jacques"
(Brother John) was used.

The drill consisted of learning to hold the tambourine in the
right hand, .while tapping with the left hand; to count eight counts,
then tp the tambourine on the left elbow for eight counts. During
the next eight counts, the right arm holding the tambourine, is
held straight up while the left arm is extended to the side and held
straight. During the last eight counts the child turns completely
around twice while the arms are extended as in the previous eight counts.

Since Maracas were not available, a calisthenic type of exercise
was used with special emphasis on arm movements and exercising the
fingers.

It was discovered that most of these children were not able to
use a marching instru-ent such as a tom-tom or drum and at the same
time, keep in step by marching to flu: music. Therefore, no effort
was made to do both, but instead to work entirely on the foot movements.

With the help of records expecially made for skipping, running,
marching, etc. Those who were able to marched with the same degree
of skill were grouped together. Special attention was given to the
others who needed help. Running was not much of a problem except to have
them takesthe short quick steps as indicated by the music. The

skipping, of course, was another pro7lem. The same six children were
help2d and drilled. Craig was not able to do anything but gallop.
The aid and the instructor stood on each side supporting his forearms
and elbows to get him to lift himself off the floor by hopping. The
instructor bent first the left knee, then the right; to put across the
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idea of jumping up first on one foot and then the other. Craig was

the :slowest:of the other children in this respect and never did

entiiely learn to skip. Several of the others were able to skip on

one foot simply by using this same routine mentioned above. At

first they hopped on each foot and felt the rhythm enough fo

perform a rather acceptable skip. Steven's feet turned in to such an

extent that he sometimes fell when walking. Skipping was very hard

for him.

By way of introducing the ballet exercises all began by stretching

to the music of "Blue Danube". Instead of the calisthenic type of

stretching, the children were urged to "be as graceful" as the dancers

on T.V. Concentration was given to arm movements such as: pretending

to gracefully pick up Objects from the floor; hold object up at arms

length. The leg movements were in the nature of a dance step --

including two steps to the side, then back. By the time the children

were ready to do "The Tree" these movements were no prdblem. "Going

to Market" gave the opportunity to kneel, stretch, and walk gracefully.

"The Clock" was an excellent study for arm movements. Many of

the children in the class who did not participate in the project were

able to make much improvement in keeping arms straight in doing this

rhythm. Also, "Wave the Flags," which consists entirely of arm

movements was one of the exercises.

Since the period of tiue for the project was only six weeks, it

was felt it would be better to concentrate on just a few studies and

do a more thorough job on them than to introduce the children to a.

wider va:iety of activities.

On the attached check list the names of the children and progress

in the various ability levels are indicated.
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ACTIVITY VI

TEACHER INSTITUTE

_
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ITLE I

of thi
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, Conducted by the

MISSOURI -SCHOOLS FOR THE RETARDED



TEACHER INSTITUTE

A teacher institute was conducted at Drury College in Springfield, EIssouri,

with the intention of providing an in-service training for professional staff

personnel of the State Schools for the Retarded; involving 150 teachers and

supervisors of the Tal.R.

In preparation for the institute,arrangements uere made with Drury College

by Contracting services. Also, arrangements for lodging and food for all en-

rollees were made with a local hotel and motel firm in Springfield, Nissouri.

After the necessary arrangements were made and the college prepared and mail-

ed out the program to all possible en-conees, (See attached program) a letter

concerning lodgir.g,travel, and food e:zpenses was mailed out to all possible

enrollees. (See attached letter).
-

The amount of time of teacher (enrollee) participation was 24 clock

hours of classroom instruction plus outside preparation beginning at 1:30 p.m.

January 23, and ending at-12:00 p.m. on January 27, 1967.

The theme of the institute was, "New Trends in Curriculum Developmeat

for Trainable Mentally 1Ztarded."

The format of the program was followed daily by having lectures and

demonstiation in the -u.orning and early afternoon sessicas.(See accompnayl.ng

speeches) Following the early afternoon sessions, pre-assigned gronp.study

meetings of the ten curruculum areas uere held. The enrollees of the in-

*stitute met with consultants in each of the ten curriculum areas. (See

4 ,as.1,u,mr)attacaea -r-
.



One of the objectives of the iristitute was to apply the new trends in

curiiculura develoToent to the present curriculum of the Missouri Schools for

the Retarded. The speCzers and program of the instutute aided in the revision

of the accompanying Curriculum Guide for Teachers of Trainable Mentally Retarded.

In the teacher evaluation of the instutute the follouing questions were

answered:

1. What features of the program helped you most?

Most.of the enrollees agreed that the speakers did..

2. Of the speCters you heard, rate the top three in order of

preference.

Most enrollees agreed that Dr. Bobby Polk, Mr. Matthew
Sullivan, and Dr. Geraldine Fergen rated as tops.

3. Was there too much emphasis, too little euphasis, or just
enough emphasis on ideas and techniques which can imme-
diately be applied to your work?

Most enrollees agreed that just enough emphasis On
ideas and techniques which can inmediately be applied
to their worl-..

4. What session or sessions did you consider the nost
worthwhile?

Nbst eni:ollees agreed .that the demonstration presented
by Mr. Matthew Sullivan uus the most worthwhile.

5. What changes in materials, progranming, timing, length
of session or sessions, subject matter cr presentation
do you suggest for future meetings similar to this one?

Most enrollees agreed on nore practical demonstrations.

The full report of the teacher, evaluation of the institute is attached
. .

to this report.

One way of measuring the success of such a conference is to listen to

what theyarticipants"had to say about it. The following are letters to

this effect.

-2-



"Hr. Sheperd,

Just a note to let you know we enjoyed the InStitute. at Springfield.

We, of course, profited from our meetings with other teachers, and the

exchanging of different view points.

It was a felief to find that you are doing things the way the 'experts'

in the field feel that they should be.

Yr. Sullivan and Dr. Polk impressed us the nost.

The only thing we wanted different was perhaps some filmstrips and

materials available for teachers to browse through if they wished. Also,

we would have enjoyed seeing those movies Dr. Dabney told us about.

Respectfully yours,

Nargaret Campbell"

"Dear Br. Bilyeu:

I think Dr. Palk would probably be my choice as the highlight of the

institute, but he vas really in good company and it is hard to decide who

or what vas the best. I certainly feel this was the greatest opportunity

we have ever had to become better informed and to fraternize with other

people who have the same interests and problems. The hospitality of the

College and the local Training Center and the, hotel where we stayed was

amazing. I think the teachers will have nore pride in their profession

and feel that they arc a part of a great and successful movement to im-

prove the lot of our THR citizens. I think the pupils of Eissouri's

Training Centers will benefit directly from their teacher's having attend-

ed the institute. I know I brought back more to my pupils from this week

that from the nine weeks I spent in Summer School last sumer.

-3-



Thank you for the help you gave our committee; I think ve may have

monopolized your time, we certainly felt we needed your help. Thank you

for sending the material I requested.

Sincerely yours,

Verelle Penis ton"

"Dear Nr. Brewer:

Thank you for vision and leadership, and also, to.thope who gave

assistance, in promoting a most successful Teachers Institute.

As a teacher in the area of the TM, I returned to my.place of

service keenly aware of the projected challenge for the students at

Center 32. Yet, because of-inspiration and information from those

in authority, and the anticipation of the Curriculum Guide, I feel

much can be and will be accomplished in future days. I'm glad I'm a

part of the Educational Program for TM.

Thank you for a job well done. I appreciate your efforts and

abilities.

Sincerely.

Hrs. Robert Eberting, Jr.

Dear Nr. Sheperd,

We, the teacher's at Training Center 13, wish to express our deep

appreciation and our feeling of honor at being a part of the "Teachers

Institute" at Drury College in Springfield, Missouri, on January 23rd

through the 27th, 1967, to learn of new educational trends for the

severely retarded.

We were greatly encouraged and inspired to realize that many

prominent educators and organizations arc interested in and aware of the

pressing need for helping the severely retarded child realize his potentials.
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We returned to our school greatly encouraged with new ideas And new

approaches, the growing support and opportunities for our children and an

opportunity to meet and exchange ideas with our co-workers.

We would also like to express appreciation to those who organized and

planned such a worthy meeting as, Mr. Breuer, Mr. Bilyeu, and Mt. LaPumn

and others.

Sincerely,

Mr. MeKee and Staff"

"Dear Mr. Brewer:

On behalf of the teachers in the training program in Southeast Missouri,

I wish to extend to you my congratulations for your efforts in conducting the

Teacher Institute.

The speakers were excellent, the program was well-crganized,'informative,

and practical.

We are in completd agreement that this meeting was very helpful, enjoy-

able, and we are nost appreciative of all' the work and effort it involved

on your part.

Sincerely,

Stan Darr, Area Supervisor"

In conclusion, it is recommended that since the institute vas such a

huge success another in-service 7.:ogram be condtleted during the 1967 - 1963

school year with emphasis on "New Trends in Evaluations and Curriculum for

Trainable Mentally Retarded."

-5.-



SUGGESTIONS FOR TEACHER INSTITUTES IN TUE FUTURE

1. Allow college credit to participants.

SChedule a week between November 1 and March 1. (Preferably between

semesters in late January.)

d

3. Program Topics
1. Implementation of the Curriculum Guide

A. Could use speakers on different areas.

B. Could use demonstrations with children.
a.'' In the demonstration, new equipment, teaehing aids, books,

and other materials could be used.

b. An outline of lesson plan being used would be given to

observers.
2. Evaluating the progress of pupils and reporting the progress to

parents.
3. A session or two on-scheduling for most effective use of time and

preparing plans for the day.
4. A medical doctor or a panel discuss the child who is subject to

seizures and how the teacher can best handle the situation.

5. If camping is a possibility in the summer, / would suggest time be
spent preparing some of the teachers for this experience.

6. At least one 11 day session on parent counseling - could spend a
full week.

Exhibit of materials should
Nave at least one banquet.
Continue luncheons on three

be provided.

days.

Continue two nights free.
Have a short afternoon seision on days when there is an evening meeting.
By all means - allow time for teachers to tour nearest workshop.
Provide some group meetings for those having special interests.
The easy way would be to schedule a week with the Robins - Education Rhythmics.

f

en

'':Vt1WW-1[4457040.,stowragmmmor
..........wLemenony



*Teacher Evaluation of Institute held at Springfieli, MissoUri,
.

January 23 - 27, 1967

The following questions and answers will be used to help plan
future programs for other groups:

1. What features of the program helped you most?

First Second Third Fourth

Speakers 103 17 6
Meeting others 21 74 20 1

Materials 24 46 47
Question & Answer Sessions - 5 41 50

2. Of the speakers you heard, rate the top three in the order of
preference.

First Second Third

Polk 51 40 20
Sullivan 30 46 30
Fergen 27 23 37
Hagerty 6 2 14
Dabney 5 11 13
Smith 3 1 12
Huddle 1 1 9
Film 1
Panel 1

3. Was there too much emphasis, too little emphasis, or just
enough emphasis on ideas and techniques which can immediately
be applied to your work?

Too Much emphasis 1

Too Little emphasis 32
Just enough emphasis 69

4. What session or sessions did you consider the most worthwhile?

Sullivan 80
Study Groups 3

Polk 22
Mbrning Sessions 3

Wednesday Morning 3
Dabney 5

Speakers 5

Fergen 8
All 4
Workshop(Huddle) 3



Teacher Evaluation of Institute held at Springfield, Missodri,
January 23 - 27, 1967

5. What changes in materials, programming, timing, length of
s session or sessions, subject matter or presentatinn do you

suggest for future meetings similar to this one?

More Demonstrations 24
More films 4
Too Long 6

None (no change) 7

Displiys 5

Speakers like Polk 3

More Material 5

Sessions were long 3

Discussion of problems 3

:
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UISERT WHEELER
Coma Hssmocie

. Dear Teacher:

STATE DEPARTMkNT OF EDUCATION
DIVISION OF PUBLIC SCHOOLS

. JEFFensoN !WILDING
P. O. BOX 460

JEFFERSON CITY. MISSOURI 65101

January 4, 1967

AREAC40E314
PHONE 635-8125

It is with a great deal of pleasure that me are now in a position to
announce the 1967 Teacher Institute.

The "Teacher Institute, New Trends in Curriculum Development for the
Trainable Mentally Retarded", will be presented by Drury College, Spring-
field, Missouri, January 23-27, 1967. The institute will carry one hour
of credit for those who successfully completd the requirements of the
course.

We will be quartered at the Colonial Hotel and the Rail Haven Motel. It
vill be possible that the cost of a twin room may be covered by institute
funds. If you wish a single room you may receive i twin room allowance.

Meal arrangements for meals have been made at two restaurants. The Sycamore
Inn at the Rail Haven and The Colonial Dining Room. Noon meals the 24th,-
25th and 26th, and-the bahquet will be at the Colonial Dining Room. Other
meals will be of your choice at either restaurant.

We do .ask that you sign no more meal tickets than'will exceed $6.00 per
day average. First meal to be charged will be noon Monday, January 23
and the last meal to be charged will be noon, Friday, January 27th.
Please remember that all meals to be charged must be eaten at one of the
two restaurants.

You will be reimbursed round trip bus fare in lieu of mileage from Center
to Springfield.



January 4, 1967
Page 2

Drury Ccllege will mail a program of the institute to you soon. Tnition
and fees of the institute will also be covered by budget.

We have attempted to arrange a program and an environment that will be
conducive to a relaxing, pleasurable and informative.learning experience.

Sincerely,

(LA c0,161__,Uklatiu...-0A,../

Charles W. Brewer, Coordinator
Training Program and Sheltered Workshops

CWB:sk

Please return by January 10th.

'I wish a (twin or single room.)

Roommate pieference

Bigned

-41-41,410.-ftelmomorv
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A PROGRAM INVOLVING A HONE-SCHOOL COORDINATOR

-FOR THE KANSAS CITY AND ST. LOUIS SCHOOLS

FOR THE NENTALLY RETARDED

by

(tits.) Ressie Brocl:

and

Er. Finest L. Gilkey

Submitted As

A Special Project

for the

Vissouri Schools for ths Retarded

Funded by

P.L. 39-10, Title I,

of the

EL23NTA1V AND SECONM'illY EDUCATIOli ACT OF 1965.



A PROGRAn INVOLVING A HOME-SCHOOL COORDYNATOR

FOR TaE KANSAS CITY AND SAINT LOUIS STATE SCHOOLS

FOR THE DENTALLY RETARDED

Proposed Program

The project as proposed involved a home-school coordinator operating out

of State School No. 12 in Kansas City and State School No. 13 in St. Louis.

The coordinator was asked to investigate and provide extended school services

such as: follow-up, case findings, parent visits, vocational information,

health information, disability benefits information, and transportation plan-

ning.

It was planned to have an evaluation of the activities by anecdotal rec-

ords, parent reactions, and administration rating and reactions.

The estimated amount of time which each child was to participate in

the suppleoentary services was to be determined according to the need.

The project vas to be conducted during the five vonth period from Janu-

ary 1967 through August 1967.

The success of the project can be measured by the reports of the indivi-

duals.w6 assumed the positions as coordinator in this area at the tuo schools

involved in the project. The following pages contain the reports from the

Kansas City and St. Louis areas.



EVALUATION OF HOE - SCHOOL COORDINATOR

, SERVICES AT STATE SCHOOL NO.12

by

(Mrs.) Ressie Brock

Submitted As

A Special Project

for the

MISSOURI SCHOOLS FOR TUE RETARDED

Funded by

P.L. 89-10, Title I

of the

ELEMENTARY AND SECONDARY EDUCATION ACT OF 1965
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FORWARD

The role of a Home-School Co-Ordinator in an urban school is rapidly in-

creasing in importance in order to maintain the effectiveness of the services

offered by the school. When the pupils come predominantly from poverty-striken

homes in the troubled inner city area, the problems of poor attendance, health

problems, lack of proper clothing, and improper diet are often the difficulties

that must be grappled: mith before one can get to the problem that hinders the

training process. These are hardships that the classroom teacher often sus-

pects and sees but is unable to devote her time to alleviate especially uhen

they are so prolific. The Parent-Teacher Club is able to assist in some

dilemnas but the chronic problems leava the members weary and disconsolate

when the few are already carrying the burden of leadership for the survival

of that organization.

Mrs. Ressie Brock as Home-School Co-Ordinator for State School No. 12

has spent much of her time gathering and distributing clothing, contacting

organizations to purchase eye glasses, showing the pupils how to keep fhem-

selves clean, and discussing uith parents the _importance of sending their

children to school regularly. She serves as a liason between the home and

the school to serve the best interests of the child.

Parents uho enroll their child in school for the first time and arc

just beginning to realize that their child is different,need to ventilate

their thoughts and fears in private uith unhurried, sympathetic understand-

ing. Hrs. Brock has assisted fhe teachers in helping these parents to fur-

ther realize and accept euotionally the child's academic limitations and

retardation.



Considerable effort has been spent to place the older retardates in

sheltered workshops and vocational rehabilitation. In many instances it is

necessary to go that extra mile to prod the parents to make that telephone

call, keep that appointment, and fill out those papers. Uhether it is because

of ignorance, diffidence, or apathy on the part of the parents, whatever the

reason, it is up to the. Home-School Co-Ordinator to pursue the best interests

os the TMR adult. Along the way Mrs. Brock sometimes finds other retarded

young adults uhom she has referred to community services.

Mrs. Brock had also been responsible for obtaining additional services

such as beauty and tonsorial services and has also arranged educational

field trips and prograills for-the pupils.

Detailed accounts of many of her cases can be found in her report.

In counseling uith parents Mrs. Brock has been especially emphastic

and sensitive to combat their resistance caused by their deep emotional in-

volvements such as feelings of guilt, disappointments, and uderlying frustra-

tions. Indeed, she has done much to ease the load that these parents are

destined to carry. Through her role as Home-School Co-Ordinator she has en-

abled the school to operate Eorc efficiently and serve the TMR in the local

community more effectively.

Phyllis L. Geppert
Teacher in Charge
State School -M2



EVALUATION OF HOME-SCHOOL COORDINATOR SERVICES AT STATE SCHOOL NO. 12

The Home-School Coordinator began a program at State School No. 12 for

retarded children on January 16, 1967. It has been quite an interesting and

challenging job. With the co-operation of the faculty and staff it has been

possible to help improve several areas of the program as a whole. Personal

appearances of.the children have been improlied. It was noted that the lack

of finance, understanding, and cooperation of the parents, have detained

this program from working efficiently as might be possible. Through home

visits we have been able to break the barrier and explain the problems of the

children and the school's efforts in full. I was surprised to find out that

some of the parents felt that the child's schooling was tha teacher's respon-

sibility; yet, many were quite thrilled for someone to discuss their child's

progress and the total goals which the,school vas trying to obtain. Without

the parents support and interest, it would be highly impossible for the

teacher to be successful in the performance of her job. There are a num-

ber of ways in which the school and the parents are able to work together

effectively.

The churches and the various communities are aware of the programs pro-

vided by the school and what they mean to the child and to the church and

community. With the cooperation of several churches, it has been possible

to assist many of the TMR children attclnd Sunday School and other religious

activities.. This cooperation with the churches is quite helpful in aiding

these children to become a part of society as much as their abilities will

allow. Ministers have been trying to inform and educate the public of the

importance of the ma child in the co=unity and church. The results are

wonderful. As an example: Many churches have donated aide and offered



their support to help make this program a success. The church along with

other conmunity agencies (Se. e chart below), play a binding role in making

these children a real part of society.

Primary Ilission: Help the Child

The home, school., cnurch, community, and parents must work very closely

in order for this program to work successfully in our society.



HEALTH SERVICES

January

Virgie has a tendency to sleep a great deal in school. She has health

problems, especially feminine hygiene, and suspected improper use of her

leisure time.

Results: I visited the home of Ers. B., the grandmother of Virgie and re-

ceived a warm welcome. We discussed the problems of Virgie. Mrs.

B. and Mrs. D. have promised to try to improve Virgie's hygiene

problem as much as possible.

Nylene failed to see a doctor and returned to school.

Results: Er. and Ers. E. responded beautifully. Nylene has seen a doctor

and she is on medication and doing very well.

Vera was out of school January 10 through January 18. She came to

school on January 19 and became ill, then she vas sent home. She did

attend school January 20, We were on vacation January 23 through January 27.

Vera needs to see a doctor and remain at home until completely recovered,

or until the doctor permits her to return to schOol.

Results: Ers. W. took Vera to Nercy Hospital and the Doctors stated that

she could return to school on Monday.

February

None.

March

Joe is in Meetly Hospital.

Results: ,I visited Joe in the hospital. Joe's leg is in a cast and can

be expected to be there for four to six weeks according to the

doctor.



I visited the home of Raymond to observe Raymond coping with stairs,

managing the braces, and to see if he was ready to return to school, etc.

Results: I think Raymond will be able to attend school and his mother de-

sires that be be picked up on Tuesday. He can use his braces quite

well.

Charles's clothing is in poor condition, buttons are missing, etc. He

needs to cat less fattening foods, if he is not placed on a diet, soon he

will be overwright.

Results: Mr. L. is willing to help with Charles's problem as much as possi-

ble. He hopes to send Charles back to California if he can, be-

cause he cannot give Charles the proper attention that he needs.

MAIADJUSUENT PROBLEMS

January

Tena broke M'Landa's glasses on the bus January 19, 1967, on the after-

noon run. This is the second time it has happened. Mrs. H. called Mrs.

Geppert's home concerning the matter. Mr. S. the bus driver, did not kno

exactly how the incident occured.

Results: Mts. W. is well aware of Tena's conduct, and admits she has

problems getting along with others. I do not believe Tena

has the ability to improve her class participation and be-

havior problems without close supervision at all times.

Sammie D. bringing a knife to school.

Results: Mrs. D. seems to have been informed and concerned about

. Sammie's actions at school and promised to do her best to

help correct the problem.

Mary H. refuses to obey her teacher, sleeps in class and is quite

interested in boys.



Results: This case needs a continuation. I have discussed all phases of

the problems and I am auaiting the results.

WORKSHOP VISITS

January

I checked on the students that were already in the workshop and found

them doing satisfactory. I also found tuo who were doing exceptionally well.

May

We have five students to go to the workshop this year.

FAMILY ASSISTANCE

There were parents vino had children of draft age and older. They were

not aware that their children had to register uhen they became of draft age.

Men I became aware of this problem, I checked with the teachers to see how

many students were of draft age and were not registered. I contacted the

parents and inforwed them of their resposibilitis. The parents registered

their children.

PSYCHIATRTC RECETVING CEI1TER

Narch

Charles T. becaoe very nervous.

Resulls:. I.visited the home of Charles. Charles' physical condition is

fine, but his vental condition is his problem now. Mrs. T. is

trying desperately to get him in Earshall if possible. She really

appreciated the service rendered by School j 12 s4nce na-eles' illn^ss.

-1«



E.A. is frequently having grand-nal seizures in his room. Is he taling

medicine? Does he need a change of yedication?

Results: Mrs. D. will take E. to Mercy Hospital Saturday or Monday for pro-

per medical care and examining.

F. D. becaue ill at school.

Results: Ers. D. was aware of F.'s not feeling well before he left home,

but she was not sure. The grandmother made an appointoent for him

to ace a doctor this afternoon. F.'s mother is retarded.

E.S. has poor eyesight. Her parent's doctor states that she cannot be

helped. To pursue and possibly solve the problem, we suggested that she try

Dr. R.

Results: Er. S. was pleased over the interest the school had taken of E.'s

problem. He is willing to get the glasses for E. He accepted

our suggestion cheerfully and asked me to arrange an appointment

for E. He does not work on Mondays or Tuesdays.

A nurse checked L.'s eyes and suggested that he needs glasses and

should consult a doctor.

Results: Mrs. R. proldsed to have L.'s eye:: exalained, but she would rather not

see him with glasses.

April.

Jerome has been absent from school several days. The phone has

been disconnected from his home. Tie would like to knouruhy he is missing

school. Some of the children on his bus have had three-day measles, possibly

he has the-measles also.

Results: IT visited the home of J.'s mother and found that J. was home ill,

the readon of his absentees. rs. J. and I discussed the behavior

problems of J. 3Ars. J. will try Special 3ducation for J. 5for

another year.



Joe-Continuation

Results: Joe is home from the hospital and is doing fine. After taking Joe

some materials and toys to the hospital, I found that ha had been

released. Re is doing well at home.

Charles - Continuation

Results: I took Charles some toys and materials to play and vork with uhile

being out of school ill.

Mary was taken home because of illness.

May

Daniel is not always clean, his socks are often extremely soilded,

trousers are too small and break loose at the seams. His shir.ts are rostly

torn and soiled. He sometimes places his hands all over the other children

mhen throving them about. His mother has not yet come for school visits, but

she will try to come on May 18, P.T.C..11eeting.

Results: M±s. W. very cooperative and responded well.

Glen needs his glasses very badly.

Results: Frs. L. stated that Glen's glasses are ready and that sha vill

get them as soon as she can afford $10.50. Glen was absent from

school today because his head vas hurting.

Hark's father has retired from his job as ianitor at City Pall. The

fapily-finances seem to be in bad sbape. Mary talks about not having any

breakfast, etc. Mts. Hurst saw Nary and her vother with a sack picking up

bottles near their home. Mien Mary's father vas employed, the family altlays

paid for her lunches and vas always quite cooperative. Ex. L. is deaf and

his uife cannot read,

Results: Igvisited the home of Er. and Mrs. L. and found the statement of

the problem to be a fact. Th- conditions of the family are very



sad, and they are without money. Mrs. H. donated a box fo frozen foods. Mr.

L. is hoping to draw a disability check in the future; however, he needs help

in arranging the necessary papers.

April

Mary L.'s family is still in financial need because her father is not

yet receiving disability pay.

Results: The L. family really .appreciated the $15.60 that the teachers and

staff donated for their light-bill. I hope this will be sufficient

.__unpil-their-pension starts.

The time and effort put forth in the L. case hasn't been done in vain,

itoday, July 24, 1967, Mr. and Nxs. L. and family received $1,346.90 SOcial

Security benefits. Each month the family will receve $343.99 until the

disability papers are completed; this amount will increase. The family is

very pleased and grateful to State School No. 12. The family was able to

pay their back rent $380.00, docto. bill, $98.00, window repair, $94.16.

At the present, ehe L. family is free from debts and noney in the banlz.

I spent forty-five minutes teaching Mrs. L. how to write her name on

the checks so far she is doing fine. I assisted them in paying all their

bills. This family is very co-operative and, willing to be helped.

I hope to teach this family the irportance of cleanliness which is

very necessary, they have promised to improve their living conditions.

uill continue this case until they have a clean place to live in.

FINANCIAL

January .

Helen L. needs glasses because her eyesight is very poor. It is felt

that her school wozk would improve if she could see better; therefor, We



would like permission from her mother to get her an eye examination and

glasses through the 40/3 Socity.

Results: Mrs. L., her mother, agreed to let 40/3 Society get Helen a pair

of glasses. Helen's potentials are great as a TMR student. We

are pleased uith the cooperation of Mrs. L.

February

Vernie needs special shoes..

Results: His father agreed to let us get him special shoes.

March

Thelma's family's apartment vas burned. The family needs clothing and

a place to live.

Result: Necessary provisions were nade for the children to remain at Center

No. 12 to receive clothing and lunches.

Eddie has poor eye-sight and the doctor has told her parents that she

could not be helped. She vas recornended to see Dr. ItufN

Results: I took Eddie to 1102 Grand to get her glasses from Dr. MIL!.

Micheal discussed in full:

The M. fapily consists of eleven children and four adults. This family

is uneducated and their living conditions are very poor and simple. They

have zLo household furniture (no tables, lamps, stove, cooking utensils, etc.)

and at present they have only three beds. Ve have contacted the Welfare

concerning this matter. Our school's main objective is personal care. I

have worked with this particular situation. What ever we do in this case will

fie a great help to the children. I have given them baths, haircuts, etc.

and as much personal Attention as I could to keep up their personal appearance.

The children's environment is their greatest problem. We hope the Welfare

will be able to take over soon.



In vlsiting homes with financial problems we have been able to solve

many of their problems, for example, there is the L. family. After teacher's

had detected that Vary was hungry, her clothes beginning to becove worn, old,

and to fit her loosely, Mrs. Gretzer referred the case to me. After checking

with the home, I found the family in dire need of money, food, and had no re-

liable source of income. We discussed the family's problem and found that

Er. L. had worked at City Hall for 15 years and was laid off because of his

hearing loss, and health.

With the cooperation of the staff, teachers, and P.T.C. of School i7:12,

we ware able to supply the family with i!ood, paid their electricity bill

(15.85), and gas bill (10.55). The family cooperates to the best of_their

ability; however, Mrs. L. is unable to read, Nr. L. is very hard of hearing

and his health is very poor. They have two children, one is in State School

#12, one is in special education. Et. L. did not understand how to fill his

paper out for his disability pension, Social Security and retirerent; unfor-

tunately he did not know that he was entitle to those benefits. After check-

ing with City Hall, I found Nr. L. needed a birth certificate to fill his

paper out properly. In questioning, Mx. L. said that Ers. T. had gotten his

birth certificate but he could not afford money to obtain it. Then I checked

with Mrs. T., she h-ad his birth certificate, so I explained the situation to

EY. & Mrs. T. and they donated five dollars to the family plus the birth cer-

tificate. I filled the paper out for his Social Security, retirement, and

disability. The L.'s receive S103.85 par renth for retirement and after his

physical on the 31st of May he will get his disability check.

At this time I have spent approximately twenty-five hours on this case

and 110 riles for mileage. This case will continue. At the present time,



I am working on the living conditions, trying to teach the family proper house

cleaning. They have three rooms for bed rooms, but the four of them live in

one room. Three beds occupy this room and the other has a path to walk through.

TheY are trying to clean these other rooms for me to take pictures of them.

Attached are pictures of the present conditiovs.

FREE SERVICES

The Youth.Beauty Club is giving free styles for our girls to improve their

personal appearances.

Hazelett's Barber Shop renders free hair cuts for our boys.

The Longview YMCA donated clothing for our neddy families which *Made it

possible for some our youngsters to improve their appearances.

Through the Public Health Nurse we are able to get the proper care for

the students eyeglasses if necessary.

The students with hearing problems can get treatments from bienoirah

Hospital.

I received information and pamphlets from the Soeial Security office

to inform the parents about Social Security_ benefits for a T.N.R. child.

Several churches made it possible for our children to enjoy a tnumber

of treats.

The Avon Company will donate their suriiis items at the end of the

year for our students.

We have received a number of intitations for our school to visit.

As a Home-School Co-ordinator, I have been giving the students baths

trying to,teach then the proper and most simplest uay and to find out how

they really know about proper hygiene, this way I am better preiared to

discuss the problems with their parents.

I assisted the nurse in giving shots and etc. She and I worked



together on many health problems.

THE COORDINATOR IN THE SCHOOL AND HOME

A good home and school relationship is very essential for the development

of an adequate training program. Parents often need support and guidance from

some one closely related to the school to gain confidence while learning to

cope with the problems confronting them and to help their retarded children

develop their abilities and poetentialties. As the parents begin feeling that

they are competent in helping all phases of their children's growth, and under-

standing that the teachers have sincere interests in their efforts, then they

will be ready for the teachers to discuss with them what the long-term goals

are for their children and how the special program of the children's class

is designed to Eeet those goals.

Parents need to be uore confident and understanding concerning school

goals and aims if they are to help their retarded children. Learning about

the retarded child's development and current behaviour at home from his

parents will teintribuich.I4;reitit,: to the teacher's understanding of her pupil

and will aid her in working with the child.

I-have found in working with the T.M.R. children that they are in dire

need of a Hone-School Co-ordinator more so than the average child of con-

sistency in Home-School Guidance of his growth development. It is because

TM.R. children have exceptional difficulties conveying learning and experiences

from one situation or environment to another situation or environment, Example:

From Home to School. These children need the continunity of co-operative ef-

fort between home and school to keep them established in consistent patterns

of learning or behaviour.



The Home-School Co-ordinator is able to build a bridge from school to

home by visiting the home and discussing with the parents the aims and objec-

tives thoroughly. The parents will also have a chance to discuss the problems

of their children With someone who understands and cares for their children.

In working with How the Parents Can Hela has been quite an experience.

After a short period of time, three students tremendously improved and was

able to enroll in the Work Shop Program. Without the full effort and under-

standing of these parents cooperation, it would almost been impossible for

these childrea to enter the Work Shop Program.

A number of parents do not understand the importance of their loyal sup-

port in helping the program accomplish its mission.

Listed below are some of the ways that parents could help us accomplish

our mission.

HOW PARENTS CAN HELP

ELEMENTARY AGE CHILD

Help your chili discover books by:
Reading to him

. asking questions about the stories
talking about the pictures.

Take walks with him.in the community or the neighborhood.
Talk about what you see.
take him to see the library.
.take him to see the neighborhood grocery store, the zoo.

Talk to your child.
Let him tell you What he is doing at school.
Encourage him to talk about his friends, his interests, things he is
doing.

Help him develop independence.
GiVe him small household jobs to do.
Permit him to make small purchases at the grocery store.
Encourage hin to answ,Tr the tolephrInn.

Help him understand the meaninv .of aood beh6ior.0



Help him to accept his limitations.
Assisting him to accept his limitations.
Making him recognize and use his assets.
Helping him to understand and accept the special class placement.

Parents who help their child acquire sound social e:Teriences, positive

attitudes, and good habits are preparing him to gain more and much from the

special education program. Through working together cooperatively, parents

and teachers can help the slow learner develop to his maximum capacity.

During the school year of 1966-67, I worked as a Home-School Co-Ordina-

tor for the State School in2, for retarded children.

Ny first project was to establish lines of conraunication between the

parents and teachers, and to assure the parents that we are personally in-

terested in their individual'problems. A hand book was prepared and distrib-

uted to each home, in it we discussed the following items:

1. Registration
2. Child Appearance.
3. Bus Transportation
4. Attendance
5. School Lunches
6. Parents Teachers Group
7. Parent-Teacher Conference
8. Grading System
9. School Activities
10. Emergency Procedure.

II
Much progress has been achieved in promoting a better understanding

between the poverty home parents and school through the activities of the

Title I program. We have found numerous problers known to be detrimental to the

progress of the retarded child. Such as, over crowded conditions, poor sani-

tation, vague understanding of the importance of personal hygiene, and the lack

of funds to meet the very minimum necessities to sustain the family. The

lack of knowledge to obtain assistance aliaLlable through established channels

were found to be an important factor. Some unre elisible for State Welfare

assistance, Social Sacruity, and assistance through other charity organizations.



On one occasion one of our teachers noticed a decline in appearance and

a lack of initiative in a student. After talking with the child, she was able

to find that the child was hungry and had not eaten for 24 hours. I visited

the home and found the child's father had been layed off work. They had no

food, were deliquent in all bills, and the electricity was shut off. I asked

the caculity for a donation for immediate assistance to this family.

III

I received a very liberal donation, from which I purchased food, and had

their lights turned on all in the same day as we became aware of the situation.

In this case the lack of knowledge create& the condition. Ibe father had be-

come almost completely deaf and was unable to get another job. Neit1ier parent

was able to read or write anything other than their names. They had too much

pride to ask for help, but not enough knowledge to get their social security.

He had been unable to get his birth certificate. I contacted the Welfare

from which they received food immediately. After investigating this family's

situation I found that he was eligible to receive a retirement check plus

Social Security. The first Social Security check plus back pay was $1346,90.

Through my assistance, each month this family receives a $103.00 retirement

check and $240.00 in Social Security checks.

The following agencies contributed much.to the progress of our school

year:

1. Longviewy.M.C.A.
2. 40/3 Society
3. Wonder Bread Co.

4. Taystee Bread Co.

5. Sealtest Ice Cream
6. Wnk's Beverage

Through Title ;1=1:project, last year we asAsted poverty families with

disabilities pension, Social Security, Welfare, Incolae Ta:z, clothing, food,



light bills, gas bills, water, transportation, lunches, etc. With tha aide

from the Home-School Co-Ordinator, it was possible to keep these children in

school.

It has been 41 challenge which reminds us.that nothing is too good to be

true. Our great hopes can be realized. Our wonderful dreams can come true.

All that we need in this program we can have. An incredible goodness is

operating in our behalf.

Ressie Brock
Home-School Co-Ordinator

COMUNITY CONTACTS

1. Western Electric Company - Lee Summit (2)

2. Social Security Office - 907 Walnut St., Kansas City

3. Federal Building - 815 E. 12th St.

4. Chevrolet Plant - Kansas City, Missouri

5. Bargain Lumber Conapny - Belton, Missouri

6. Bendix Surplus Store 95th Troost

7. Mercy Hospital - Indepnndence Ave.

8. P. R. C. General Hospital:- Kansas City

9. Longview Methodist Church - Kansas City

10. Red Bridge Baptist Church - 4901 Red Bridge Road

11. Richards tebaur A.F.B. , Mssouri

12. Mrs. Robert Mason - Chairman of Y.M.C.A.

13. Mr. Pat Brown

14. Rehabilitation Center Kansas City

15. N.C.O. Wives Club - Richards Gebaur A.F.B., Missouri

16. O.W.C. Club - Richards Gebaur A.F.B., Missouri



17. Emanuel M.B. Church - Kansas City, lassouri

13. Associated School Photographers - 3710 Main St., Kansas City

19. Bendix Surplus Stove - 95th Troost.

During home visits ue discussed: The school's objectives, Row the parents

can help, The importance of school, Services available for TaUR. children, Disci-

pline, Why fhe home and school should cork close together, The activities of the

summer program, Mat it really means to the child, Why it is so important to

visit the teacher and classroom, The child's personal appearance, The rules and

regulations of the bus, Shelter workshop.for the older children in the future 2

The Itinch program, etc.

This has been a very timely and wanted service by all. The only problem

is not enough hours in a day to discuss each child's problems in full, but we

manage to end our visit mith the feeling that me understand the school, teachers,

and administration of the school.

The folloung reports are from the classroom teadhers at State School

No. 12. The comments represent their evaluation of the Home SdhOol Coordinating

Program.

llwry

"Mary's behavior problems were discussed by Mrs. Brock mith Vary's rmther.

These'problems mere not solved completely but me hope that with continued help

they can be further improved.

7Mary received beauty shop service through Mrs. Brock's help. She now

takes pride in her personal appearance. tits. Brock is helping her mother pake

application for the State Workshop. I doubt if Mary's mother would take the

initiative to do so alone,

Virgie

"Virgie has receivea beauty shop service and.comes to school neat and



clean. Mrs. Brock helped vhen the family home burned . ,She visited the

home and spoke frankly about Virgie's problems.

Patty

'Tatty was taken shopping by Mrs. Drock and received clothing uhich she

needed badly . Clothes were brought from funds made available through the

Shrine Patrol.

Nancy

"Nancy was.instructed as to the proper 'Jay to take a bath. She was bathed

at school and shown how to clean herself properly. The parents mere instructed

about her needs to be kept cleaner.

Graduates

"I especially appreciated the fact t1-..at-the Home-Coordinator contacted

and visited the graduates and checked into their .present activities.

-"I feel that Mrs. Brock's-services have been helpful and important. ;:

Mildred Gunter
Teacher

II

The service of our Home School Coordinator, Mrs. Brock, has been very

beneficial, her duties have been far reaching in the community,,homes of

children and Training Center 12.

"Her personal contact with parents has been more beneficial and far reach-

ing than parent teacher contact; as she has been able to make direct contact

with the parents about problens affecting the child. These have included

parent acceptance of the child and his problems and hoxito cope with them.

"Financial problems in the home which interferred uith children1s attendance

in school where food, clothing, cleanliness and pride were invalued, Mrs. Brock

interceded in helping az-lilies secure Social Security benefits, aud other welfare

assistance. In the home she instructed parents tb realize the importance of



cleanliness, regular attendance in school and personal pride. She has assisted

parents in becoming interested in !fork shop experience for their children and

continue to follow their progress.

"Mrs. Brock has given assistance to parents with children confined to hospit-

als, advising them what steps to take when the child's mental condition was be-

yond school attendance. Through her efforts all children have been able.to

have Beauty Salon and Barbershop experience, part of this transportation vas

by Ers. Brock.

"Parents are yery appreciative of Hrs. Brocks down-to-earth friendly, interest-

ed, approach -

"I have received all the above information from parents who have talkec: with

ne in person or by telephone concerning service received.

"I hope this program mill be continued and that Ers. Brock will be able to

devote more time in all areas."

Jo Etta Canpbell -

Training Center*12

"I think the Rome-School Coordinator has been of treilendous importance to

Center #12. Ers. Brock has accomplished things that have seemed inpossible

previously. She consulted the parents and obtained permission to take two or

the girls in my room for eye examination and glasses which were essential in

both cases.

"I discovered that the family of another girl was destitute. Nrs. Brock

investigated and found the father had been without employment for some time

due to health problems. She has secured help for them through social agencies.

Due to lack of education these people could not have helped themselves and did

not know enough to go to the proper authorities.



"Mrs. Brock seems capable of veeting and solving any problem presented to her.

I hope she.continues in this position:

Kathrine L. Gretzer
Teacher

"Four children in room one have banefitted from the services of the Home-

School Coordinator, Mrs. Ressie Brock.

"Paul Hayes did not have proper clothing for school. 'He more combat type

boots that appeared vbst uncomfortable. New shoes were purchased and other cloth-

ing were given to him. He and his family-were most appreciative. Paul cones

to school cleaner, neater, and happier than before.

"Michael FL's family was-visited several times by Mrs. Brock, they were

encouraged to.develop and practice better health habits and to seek vedical aide

not only for Michael but for other nenbers of the family that needed it. A

number of garments vere given to this family. Michael is absent a great deal

but when he cozies to school, he appears neater.

"Paula P. very often comes to school imprcmarly dressed. The mother had

been contacted several times about this matter. /1rs. Brock took Paula home one

day because she was insufficiently dressed. Paula is not always clean but she

wears clothes suitable for the weather uost of.the tine.

"Earnest B. oftea has seizures at school. He mere unable to contact the

mother because ihere is no telephone in the home. On one occasion Earnest

missed the bus, Mrs. Brock visited the home and found the child alone, unhappy

and upset. She-brough him to school, he seemed happier and more relaxed at

school.

"I hope this prograt: can continue because of the benefits derived by the

children, school and home. It is impossible for the ter:cher to render the

services that are given by the Home-School Coordinator."

Sarah Bauchum, Teacher



"Mrs.Ressie Brock, Holfie Coordinator for Center #12, Kansas City, Missouri,

at 2547 Jackson, in my opinion, has done a good job in visiting the parents of

the children at this school. She has established a good relationship between the

parents-and the teachers and has bee:: of great help to Center #12. She visited

the parents of several of ny children and has helped them to understand our

school program better, what its ains are and what is eNpacted of them.

"I highly recommend that she be retained in her present position as Home

Coordinator for, Center #12, Kansas City, Missouri."

Mrs. Marjorie M. Stone
Teacher
Kansas City, Missouri

"I feel that Mrs. R. Brook has been a fine coordinator for our school.

"Mrs. Brock was able uith her influence to cut all red tape to get Charles

T. into General Mospical.when he became mentally ill.

"Through Mrs. Brock's efforts Charles has a chance to regain his health.i:

Earl E. Wedin
Teacher
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The job as Home-School Coordinator began and grew out of the growing need of

closer ties between homa-school and community in die field of mental retardation.

Now, six () months later, so much has been accomplished that it is amazing just

how the school operated without someone to render these services. I feel strong-

ly that our entire program has been greatly benefited and that the program would

suffer should these services ever be terminated.

When I assumed the job as the Home-School Coordinator I 'was told that I

was going into a new field; that it should be a challenge to explore; 'that I

could delve into any situation which affected the wnlfare of the student; and

that I had no restriction on how to do the job. One positive statement vas "Do

a good job". My yardstick has been the knowledge that this is an untouched field

in out program3-and'that I am charged to do a good job. So I embarked upon

what might be called a tiny stream that has been swelled to a nighty flowing

river of projects and problems.

The first step was to acquire as nuch resourceful knowledge as possible

through personal contact and printed materials. No doubt, you have heard the

old expkession tbat "God takes care of babies.and foold," ' I'm sukely

not a baby, so I must have been the latter because I trod upon unthinkable grounds

and acquiring results. At fhe tine I didn't realize this because I was too

much of the latter to know that I vas projected into outer-space. I'm glad I

didn't.know that my procedures were a trifle bold and persistant or it is doubt-

ful that ouy Home-School Coordinator services would be as meaningful to our pro-

gram as they are now.



EAarking upon a new adventure an amateur should be mindful of the procedures

and patterns of successful predecessors. I have Vent this thought in mind as I

have gathered data for this new jbb.

Allow ve to "Back-up" in order to inject this clarification of my job. I

am the buffer between home-school and cormunity and it is my obligation and duty

to serve the students and our program in general in a fashion that will forward

understanding, respect, acceptance, growth, useful arid productive citizenship

and healthy bodies and minds through wholesome community-school living.

The first person with whom I talked was my wife...she is and has been a

public school teacher for a number of years, and I felt that with her-professional

background she could give directions into avenues of help. It was with her

suggestion that I made my first contact an old friend; Miss Regina Edwards,

who was trained in the field of Social.Work and has been employed as such for

many years and is currently serving as a Social Counselor with the Public School

Board of Education.

Miss Edwards gave me a wealth of verbal and printed information ...my con-

ference with Miss Edwards was my "spring-board" to many informative hours spent

with various agencies learning of their procedures and services that would be

applicable to our situation.

The following are some of the personal contacts I made and the results of

same:

A. Malcolm Bliss Pos.ital Dr. L. B. Calvin

Dr. Calvin stated with regret yet with truth that they rendered vary

little seri.:ice to the mentally retarded due to the fact that it is difficult

`

to distingulAi between mental retardation and emotiorial disorders.



B. Missouri Divisi-)n .)f T.Ielfare Mr. Lynes, Director

Mr. Lynes wa vary proud and irformative of their services. It seemed

as if this office WS the "pipe - lina" of most all phases of welfare with

A.D.C. being their "nuTill.er "A" service.

C. Urban Leave

The Urban League 1Las little or no services for us since thd:ir objective

is in job procurement and placement and our students are not considered as part

of the labor market.

D. St. Louis Society for Crippled Children Mr. Kninest, Assitt. Dir.,

Mrs. Simms, Medical Social Worker.

Mrs. Simms informed ne that they served as a referral agency and

welcomed servicing the multiple handicapped as they have facilities for treat-

ing the "whole child."

E. Vocational Rehabilitation Mr...Kinder, Director

Nr. Kinder and I have had three (3) or four (4) conferences plus he

and part of his staff have visited our school by my invitation. "Rehabilitation"

is geared to job training, job placement and the free medical treatment of

applicants wherever needed.

F. Project Workshop, Inc. , Ur. L. H. Eiebling, Manager and Nrs. Janet

Bradley, Chief Counselor.

The workshop is ideally divided into two (2) sections; one for

job training which could be as long as twenty six (26) weeks and the other for

workshop job placement. The workshop is specially designed for emotionally

disturbed and mentally retarded individuals. "Rehabilitation" and the work-

shop work very closely.together. I was assured that all of our referrals would

receive proper and immediate processing.



Universal Workshop Inc., Mr. C. E. Powell, Manager

I have never met Mr. Powell during any of my visits; I have at all times

conferred with Mrs. Viscardi, the workshop floor lady. Universal is geared for

the slow producer and the lower trainable mentally retarded.

H. Globe Democrat Newspaper

I made contact with the hope of promoting wholesome community rela-

tionship and understanding through sporadic feat:ures.publications...they turned

edeaf-ear."

I. St. Louis Public-School Special Education Department, Miss L. Miller,

Director.

Each year State'School No. 13 re-tests and sends one, two or three

students to Special Education classes of the Public School System. My visit was

to identity ourselves, to establish good relationship and to intensify any part

of our program that might help to make the students! transition easier.

J. St. Louis Public School (Blewett Elementary School)

My visit to Blewatt was a follow-up of my conference with Miss Miller.

Special Education classes are divided into three (3) sections:

1. Primary - 10 years)

2. Intermediate (11 - 13 years )

3. Advanced ( 13 - 16 years)

Ny concern was what was expected of our students coming into their pro-

gram. Their chief desire is for our students to be sodiable and well disciplined.

K. Red Cross

This agency is directed toward temporary, disaster relief.

L. Honii_._1.11.}iospitallerG.P1 Mr. Virgil McKnight, Director

7 I was most interested in learning admittance procedures for obtaining

medical servic'es and the cost of these services. .1 was also concerned with



the scope of their clinical facilities end the emerelency treatments.. I was

assured that all cases unuld receive prompt, effieient%service.

N. U. S.. Post Office (Main Office) C. I. Bakewell, Postmaster;

A.J. Schicht, Chief Personnel Officer and C. Schaffner, Employnent

Assistant.

I was aware that Civil Service installations dould employ rentally

retarded persons, uithout Civil Service Examinations, providing taey could

perform the desired job. Realizing this fact, I chose to make ny first "in-

road" into the Post Office because Mr. B;keuell and I have been friends since

1947. Mt. Bakewell and his employment staff were eager to give two (2) of

our students jobs as Vail Handlers. The students are, Janes Carey and

Tommy Johnson.

N. Jdvenile Detention Home Judge T. Eaillian, Director, Vr. Baldwin,

Counselor (Intaker).

Doing my entire employment at State School No. 13 I have dealt

with older students and have been aware of their sex problems. Growing out

of the sex behaviour of one of our students I had the pleasure to have a

conference with Mr. Baldwin. His advice uas uell received.

0. Comprehensive Itaipower Program-W. George Campbell, Director,

- No phase of their program embraces us ... houever, Mr. Campbell made

. the timely referral of the Vocational Rehabilitation.

There uere many personalities and agencies that I telephoned and received

the namimum services. Some of the same are as follows:

A. U.S; Civil Service Copsission Hr. Gardner Hart, Director.

Nk. Hatt explaimef to ue the law affecting the stati44 of rentally retarded

individuals in reference to Civil Service agencies. I was asked 'to explore

any and nany of these agencies and should any difficulty arise to contact his

office.



B. Jeuish Foundation Center Rainbow Villa7e) Mr. Sidney Light, Chairnian.

This endeavor is under formation with its goal to serve nantally retarded

individuals over the age of twenty-one (21). It seems as if the whole mill be

divided into three (3) parts, newly:

1. Regular day school..

2. .Dornitory students.

3. Sheltered Workshops. .

rbelieve that it would be difficult for any of our students to participate

due to financial expectation.

C. Child Conservation Conference Mrs. Huelskoetter, Presidents;

This is a private charity organization, me could not receive services

because me are a State supported school.

D. KA.T.Z. EducationakFund Mr. Bromn, Director.

This is a radio charitable organization which is financed by donations and

the donated sale of phonograph records. This organization meets the first TUes-

day in each month and decides mhat applicants they will donate to. Applicants

are to subscribe in writing giving desired nees and other data concerning

financial status. The Educational Funds give short term assistance.

E. City Health Department Dr. Helen Bruce, Director.

After talking to three of our faculty nembers (Mrs. James, Mrs. Mitchell

and Miss West) I started "shopping around" for a health progran for our school.

Dr. Bruces' office has been the hub from which most of our services sprang.

As a result all our studenis have been irnunized, have had their TUberculin

test and those that needed nedical care are now receiving it. We are placed

on The Health Department's yearly calendar.

F. City Health DePartment (Tuberculin Division) Dr. Banton, Director.

Our services from the TUberculin Division greu out of our previous



contact with Dr. Bruce. As a result, Dr. Cloyd, and staff renderedservices to

our entire student body and faculty. Four (4) of our students, Robert Blackwell,

William Blackwell, Quennie Richardson, and Sharon Strong-uere positive to the

degree that they have been x-rayed and examined and are now on medication....

G. Eissouri School for the Blind

I was seeking information concerning eye glasses for our students

they know of no agency.

H. Washington University Clinic

I was stil 1 seeking.an agency that-would provide glasses for our students

they did dignostic and clinical services within their institution and prescribed

to*fit the individual these-services were to be paid for.

I. gt. Louis Society for the Blind Mr. Leighninger, Director.

I ran into the sa6.e situation here no eye glasses and no positive.

referrals.

3. Lions Club Et. Schaffner, Pasi-President

While visiting with and receiving Et. Schaffner's postal services I

"stubbled upon" his connection with the Lions Club. I approached hin about

eyeglasses and after due consideration I was informed that their chapter was

committed to send their eyeglass assistance to an-out-of-state community.

K. St. Louis Speech and Hearing Center Mts. Thompson, Director.

This agency would be able to render services at school, however, there

was a fee attached._ I placed this project into the hands of our Parents--

Teachers Organization and there it "died."

L. Lookilz for a Benefactor Vt. Jasper Lockwood

An article appeared in the daily newspaper asking if any worthy group .

needed a benefactor. I made imediate contact with Vt. Lockwood ... this is

a group of businessnan who uanted to help some group in a financial manner.

Because of the number of telephone applications, requests had to be in writing.



This I did but nothing has materialized.

N. Cardinal Glennon Hospital

I was seeking help for an emotionally disturbed and maybe a brain-damaged

child. They do diagnostic testing but prefer raking referrals for treatnent.

N. St. Louis Childrens Hospital

I was still seeking clinical assittance that did both diagnostic testing

and treatment. They do both.

0. St. Louts University (Hearing Clinic) Dr. Seelye

I was informed that starting Septerber 12, 1967, classes would be start-

ing for individuals with speech and hearing difficulties. The classes will be

once a week; $7.50 for diagnostic testing;:$30.00 to $55.00 semester fee but

there would be a "slide rule" for low income fannies.

****feridef,-1.-****-*

After I had gathered a wealth of material then I "set about" assorting

and compiling it into workable and meaningful groupings. Next, I conferred with

faculty explaining my job (to the extent of ny limited knowledge) and asked thap

they should direct their students' problems to Ue. Here is where ny job feally

took on a smile of useful ueaning.

First I designed a standard from that would be used by the faculty when they

desired my services.

The teacher uaking the referral fills out the students' nane, address, I.Q.

etc. Plus writing in the nature of the problem. At this tine I will have a

brief discussion with the teacher of the students' problem and inquire should

there be any special approach on my part in dealing with the situation.

Next I would attach the problem, render a solution and record it. One of

these forms is placed into the students' record file, one in teachers' file

and one in my file. (Attached is above mentioned form.)
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I suppose for the sake of likeness and unity that it would be better should

I group all of the facultys' referrals together not withstanding.calindar tine

but the nature of their disposition.

1. Evelyn has a vision, hearing and orthopedic handicap.

I contacted the mother (Katie Edwards) and obtained her consent to refer

Evelyn to the Society for Crippled Children. Next I set-up an appointment

with Mr. Kninest and Mrs. Simms of the Society. During.our conference I

learned that the Society is geared to treat children with nultiple handicaps

through their vide referral services; that these services are free but the

patient should come into the Society through sone clinical referral. Back

to Evelyn ... Mrs. Edwards had to make all final admittance arrangementZ.

Evelyn went to the Society for orthopedic treatment and after eNamination she

was sent to Cardinal Glennon Hospital on April 3, 1967. On April 4, 1967,

her right foot .was operated on by Di. Thomas Meirink; then the left and about

April 10, 1967, the operations were viewed as successful and Evelyn was

moved to Rankin Jordan Nursing Hone (Clayton) for convalescent and acaderlic

stimulations. Minor disorders set-in and Evelyn was brought back to Cardinal

Glennon Hospital for for corrective treatment on July 28, 1967, she was allowed

to go home, (cast removed). Az of now,,Evelyn is in a therapeutic stage; she

has to learn to walk again.

2. Wilbert has a visual problem.

The teacher felt that Wilbert could nake greater progress if he wore

glasses. "In talking with the parents t learned that they were aware of the

problem but-were unable to purchase glasses at that tine because Mr. C. was an

"in and out" hospital-patient and could not afford to buy them. About two (2)

months later Mrs. C. visited the school ... I inquired about Wilbert's glasses;



she stated that very shortly Wilbert would receive them ... however, at the close

of sulmer school either he didn't have or wasn't wearing glosses.

3. Donald's problem vas that he was poorly dressed and needed clothing.

Through my earlier contact with Miss Edwards, Public School Social Counselor,

I had been advised of the short term services rendered by the K-A-T-Z Educational

Fund. So, again, I contacted Eiss Edwares with Donalds' problem and vas directed

to visit Donald's hone and talk with his mother. Ers. P. disclosed the necessary

inforthation whtch included the nurober of children in the family, their ages and

the amount of family incoae. Donald was judged by the Board of Directors as a

'worthy case and I received a check for fifty dollars ($50.06) to be spent on

clothing. The stipulations were that receipps and a letter of apprectiation be

forwarded to the board. With the aid of Hrs. P. I was able to do a handsooe job

of shopping. The letter and receipts were forwarded as requested.

4. Phyllis has a severe hearing problem .., needed a hearing aid. The

teacher felt that Phyllis would improve in the classroom and enjoy all aspects

of-her surroundings better if she had a means of communication through hearing.

In talking with the mother it seemed as if Phyllis once had a hearing aid,

however, it was lost or misplaced during a moving period.

I called Ers. Thompson of the St. Louis Speech and Hearing Center; gave the

required information and set-up an appointment for the parents. The appointment

tas kept and within two and one half weeks (2k) Phyllis was enjoying the sounds

of things around her.

Anthony's problem was that he Wbuld very often come to school without lunch

or lunch money.

It is rather difficult to see an entire group enjoying ludch while.an:t student

sat without any. The teacher had provided lunch or lunch money for Anthony until

she became weary.



My visit disclosed a "stair-step" family; that the mother is separated from

her husband; that she is unemployed and that she has mad ?. an application for

A.D.C. but it has not been approved. .The mother promised to try to sand some

type of lunch daily. At this point Anthony's attendance began dropping and

after a little "chat" with his teacher I made another visit to the home. The

mother said that on days uhen she could not send a lunch that She had kept

Anthony at home.

I told the mother that she must make every effort to provide a lunch for

Anthony but if she could not provide a lunch then send Anthony to school and

the situation would be dealt with.

6. Harrison's problem was that he had been sent back to live with his

nother, whom he had not lived with since the age of four.

First I telephoned Harrison's'uncle, whom he lived with all of his forma-

tive.life. The uncle stated that Harrison had started wandering the streets

about 2:00, 3:00, or 4:00 o'clock in the morning and out of fear that Harrison

would accidently get hurt helhad returned him to his mother.

Visiting with Harrison's mother I learned that she was a chronic heart patient

and that her.doctor had advised her to place Harrison in an institution. The

pother admitted that Harrison had been a constant se:: problem; that.he would

steal; that he and his younger sister could not adjust to each other; that he

had a striking dislike for pregnant women and that he kept the family aunke most

of.the night while he roamed the house and played aloud in his room: Each parent

insisted that Harrison would not be institutionalized.

I suggested Chat Harrison bring his tiny toys (which he played with at

night) to s.chool and give them to little friends of his choice ... this he did

and sewed very pleaied. I talked with Harrison in regards to behaviout and

his responsibility to his family. I recommended adequate time for the adjust-

nent period.



7. Jackie .was.said to be a general trouble maker on the school bus. It

was reported that he had thrown Donald Grass's glasses out of the bus window and

the eyeglasses were lost.

In my judgment it was never established fhat Jackie really did throw Donald's

eyeglasses out of the bus windbw. However, I did visit Jackie's home and dis-

covered that there were four or five children in the family; that the father was

a chronic hospital patient; that the mother was the only one working and could

not afford to pay thittrfive (35.00) for a pair of glasses.

I advised fhe mother to contact Donald's foster parents and for the two

families to render a solutioa to the'problem. As a result, Donald's foster

parents felt that the financial burden was too much for Mr. & Mrs. N. so they

replaced fhey replaced the eyeglasses. I counseled Jackie.

8. Judy was said to have been involved in tha throwing of Donald's eyeglasses

out of the bus window.

Only two days after Donald's foster parents had purchased Donald a pair of

glasses they were thrown out of the bus window. This tine Judy was involved.

I visited the, homes of both the children. Judy's parents felt fhat it was too

costly for Donald's foster parents to buy another pair of eyeglasses so Judy's

parents bought the second pair.

Upon my suggestion a tight fitting guard strap was bought and placed on the

glasses...I also advised Donald to become more agressive toward anyone attempting

to remove his eyeglasses. There has been no further eyeglasses throwing.

9. Stephen's problem is that he is a chronic absentee. I visited Stephen's

home and found he and his mother. It was too my embarrassment and to his mother's

discomfort'that she got out of her sick bed to.talk with me. The mother said

that Stephen had been absent because his brothers and sisters who attended the

Public Schools would be late getting to school if they had to wait and take

Stephen to be picked-up by the bus and would 'have to leave their school early



if they were to pick up Stephen in the afternoon. Mr. Vessell was working and

could not take him; they did not know their neighbors so they could aot ask them

to render this special service and the mother was too ill and could not help

in any way possible.

10. Vickey's problem wus that she is a chronic absentee. It was believed

that Vickey was being kept at home to do baby-sitting chores. After my extended

visit and relaxing conversation with the mother she admitted that she was partly

to blame for Vickey's poor attendance by not getting her ready in time. She

also stated that part was due to Vickey's illness and the bus ruaning off schedule.

After I called in and "pin-pointed" the schedule of the school bus, she promised

to see that Viekey's attendance would improve.

11. Billy is a discipline problem. After talking with the teacher, and

mother, I am convinced.that Billy is too industrious and too "street-wise" for

his age and-condition;' his independent street freedom is a part of knowing

Billy. The mother openly admitted that at one time a policeman (in her home

and in the presence of Billy) threatened to arrest the parents should they whip

Billy again I do not know to what extent whipping had gone. However, Billy

remembers this and holds it threateningly over their heads.

Billy goes out independently and secures suall jobs as well as salvages

bott16 and rubbish for his spending money. Euch of his food and some of his

clothing he buys for himself. There is a growing fear of the late hours and the

company he keeps. I told the mother that I felt that she and the father were too

weak in the discipline department. I strongly suggested that Billy should be

deprived of his street freedom...that he should be whipped when neede&and even

go to the extent of having a juvenile officer erase this idea that he could not

be whipped from his mind.



At school, although Billy is only twelve years of age, I had placed him in

the work-shop where he could find an outlet for this industrious tendancy (re-

quirements are that a student must be fifteen ( 15 ) years old to enter.the class-

room workshop). I have had several "fatherly chats" with Billy he is reported

to be improving.

12. Joseph and Yvetteb problem was arriving late to school and interrupting

the lunch-count procedures. Visiting the mother it was revealed that she worked

nights and often overselep and failed to get Joseph and Yvette ready to catch

the school bus so she would send them in a taxi. I explained the problem that

is created and suggested two remedies: 1. Purchase and use the services of an

alarm clock. 2. Send a lunch when Joseph and Yvette are late.

13. Cardell!s problem was that he arrived at school too early. Sometimes

Cardell would arrive before the faculty and wander the halls or go to his room.

In talking to the mother it seemed that a neighbor who was supposed to see

that Cardell caught the school bus would bring Cardell to school. I pointed out

that Cardell's early school arrivals created a problem and that he would have

to ride the school bus or if he would cone by private car not to arrive before

9:20 a.m. We established an understanding.

14. Phillip's problem was that of 'bed wetting" and he is getting to be

a.chronic absentee. Many mornings Phillip would com to school smelling of

urine. I visited Phillip's home in the cold of winter and found only a hot-plate

being used to heat the entire house and it vas used as a stove for cooking.

The mother stated the entire family slept in their clothing as an added protec-

tion against the cold and that when Phillip would vet the bed that ha would come

to school without changing his clothes. This is the exduse the mother offered

for Phillip staying out of school so often coupled vith the fact that many times



there was no food nor money to provide Phillip with a lunch.

I.was rather disturbed at what appeared to be mismanagement because the mother

is receiving A.D.C. assistance. I suggested as a means of help to solving Phillip's

problem of bed-wetting that he should not be allowed any liquids after 6:00 or

7:00 o'clock in theevening and that during the night Phillip should be awakened

and directed to use the bathroom. I recommended that clean, dry clothing be pre-

pared each night and that Phillip should at least be sponged-off each morning be.;

fere putting on. clean, dry clothing. I did not feel that I was at liberty to be-

come real critical in regards to the management of her A.D.C. assistance funds,

however, I did suggest that she dhould prorate and budget her money to span the

month.

Family set out.of their house.

One morning Phillip came to school confused as to where he had caught the

school bus, where he had spent the night, where he lived and where his mother

was. In my effort to make clear Phillip's confusion, I visited the home...all

their furnishinp were placed out on....the sidewalk, I went from door to door

trying to fincEout from the neighbors where the mother vas. No one knew. I .

visited the grandmother's home; she said she heard that the family had beeii set-

out of the house but did not know where they had spent the night.

After school I went back to ale house and found the mother attending to the

furnishings on the sidewalk. I was assured that she had contacted her social

worker;'that a house had been "rented and that she was to move in the nelft day.

They have secured a dwelling.

15. Ruth Ann had a problem of chronic and repeated absenteeism. The day

I want to licit Ruth she vas lying in bed fully dressed even to her shoes. I

questioned her mother, who *said that.Ruth Ann Was just plain stubborn and that

she was actually afraid to make Ruth do things that she objected to doing.



I humored and talked briefly to Ruth Ann and she came back to school mith

Ile

During the adninstering of immunization shots by the B4alth Departmerkt, the

dactor had reasons to 'suspect that Ruth Ann might have.Tdberculcas. I was ad-

vised to advise Ruth's mother to have a clinical test made on Ruth, and Ruth

was to remain at home until the negative conclusion of test. This was ccmplied

with...nuth Ann was givga a "clear bill, of health".

Albert's problem was that he was over-medicated. Formally, Albert is vgry

active but this particular rorning he arrived at school medicated to the extent

that he was actually standing-up asleep; there mas white secretion from his mouth

and nothing :le said actually made ssnse.

Albert was made comfortableon a cot and also walked about in the open air.

In the meantime I tried to reach Albert's home ... no one was there. So I called

Barnes Boilpital and talked with a staff doctor who assured me that iLAlbeit did.not

get any worse that lie-mas not.in great danger...however, we were to observe him

constantly and should his condition change we were to contact the hospital immediate-."

ly.

JUst before school closed that afternoon I again called Ablert's home ... but

no one ansered. I was fearful of allowing hom to be home alone, so I went home

with him and stayed until his brother and sister came home from school.

That night I called' Albert's mother and related the details. She said that

she just changed Albert's ugdication but mould discontinue it until she carried

Albert back to the clinic.

************1.7A-Lildederkfrierk*******fdrAdde.-fridrAlthiectrkidre-'-"-°-*-'-**

The two following cases are a trifle different ... they stirred deep emotion

of the entire family and friends.

1. Frederie's hme was burned with the furnishinris declared just about a



total loss "Fred" and his father were hospitalized as a result of severe burns

of their entire upper bodies.

Upon receiving the news about the fire I was able to locate his mother vim'

had received temporary living facilitres with her sister.' Alter talking with

her and getting a detailed description of the fire and the extent of the damage

I visited Fred and his father. I went back to school and got out a feria letter

explaining the family's disaster and asking that any type of expression of con-

cern be rendered immdeiately. This letter was sent to every parent of our School .

family and the results were heart-warming.

The.L.'s have moved into dwellings of their won and life goes on 4s before.

2. Alexander's mother died. When Alex's mother died he was left to live with

his sisters and a brother who could not agree upon anything. I was invited to

speak my opinion regarding three avenues for Alex's future: (a) to be placed

in an institution, (b) to remain in his present home with young,- immature adult

sisters.and a brother and (c) to live in'Illinois with a half-sister Whom he did

not like, would not allow her to discipline him and really she felt that AlexAould

be a burden to her.

I "cast my lot" with the younger sisters and brothers with the advice that

the money left !or Alex by his deceased father should be so arranged as to alow

for the dispensing of yonthly funds. I feli that the realization that now Alex

WES their total responsibility would make a stronger ran and wowen out of these

youngsters.

*** Much to my regret I have one piece of unfinished business.

I made an application to K-A-T-Z Educational Fund for clothing and lunch money

for Yvone, Marguerite, and Carl. For the extreme latter part of the regular

school year lunches:were purchased for these students. Due to circumstances,



I have money put away. Now I am at a "cross-road" as what to do with this money..

should I buy clothes or use it for luach money? When regualr school begins I will

decide.'

As for on the spot, "school discipline" I have dealt with any number and

usually it has been with the little warrioring rascals. I have been able to reach

them with a visit to my office; hear their side; give my instructions, and leave

on a friendly note of a hand shake, smile, and a promise.

In One or two cases I have requested that the teadher deprive them of an

activity which they enjoy most or I have requested that they be furloughed home

for a.brief stay.

I have made a point for about a week after child-conference to see each

student that I have had any contact with; the idea is to saturate our relation-!

ship and continue the report.

One afternoon Mrs. James, Hrs. Mitchell, Miss Ifiet and I mere reflecting

our week at "the Teacher's institute" at Drury College, Springfield, Missouri,

When it was clearly brought to focus that the majority, if not all of the schools

in the city enjoyed the health services of the City Health Department.

Alter trial and error I struck the right note ...Dr. Helen Bruce, Who is head

of the City Health Department. I explained to Dr. Bruce the nature of our student

body; that as high eighty (80) to eighty-five.(85) persent of our school families

have sub-standard living conditions; that we did not employee the services of

a nurse and me were not getting full, health coverages.

Dr. Bruce and I selected a calendar date for a City Nurse to visit the school

and set-up &workable health prozram for our school. On March 3th, 15th, and'

16th, 1967, I assisted-Ers..Montgovery, R.N. in co.70il1ng data needed before

administering the innunization shots to the entire school body. Faculty members



were serviced by their own request. .

On bay 4, 1967 the City Health Department staffing returned and gave the

second part of the ivnunization shots.

Growing out of our immunization service cave my desire for some type of

chest x-ray program that could be dealt with at school and on a scale large enough

to service both the student body and faculty.

Again I contacted Dr. Bruce and was adirised to call Dr. Banton of the

TUberculosis Division. On june 22, 1967, Dr. Cloyd and a staffing Of two nurses

and two clerks administered the first phase of the treatment...vedication was shot

intofhe lower arm by Use of an electric gun-Jlevice. On June 29, 1967, the staff-

ing returned for the "reading." Four (4) students were negative to the extent

of chest x-ray and clinical treatment.

I have been in constant contact uith the Health Department uith reference

to the above students and -b.s.ive been =tired that-they are still undergoing

various tests, that they are nou on a prophylactic medication and according to

tests thus.far they cannot spread the disease.

I have made several calls to Dr. Bruceb office, she is a most gracious

la dy, and I have been-told that ue are on their calendar for yearly services.

One of the prime objectivesd our sthool is to train our students to becone

useful.and productive vaMbeks of their society. No, ue are not ostrichs "with

our beads in the sand" the faculty is aware off,the capacities and limitations

of our student body and tries to get every ounce of "out-put" from than. Not

withstanding our effort, every student uill not have the capacity or the tampbre-

ment tO be employed as a productive worker.

However, we do feel that with the proper training S0E2 of our students can

be employed in Sheltered-Workshop and some of these students will pass into



the competitive labor market. With employmeilt as one facet of our goal the

school is structured uith a workshop situation for the purpose of training

our students (16 years to 21 years of age) in desirable work habits and temper-

aments. At the earliest age level (over 16 years old) ue try to plice qualified

students into _workshops or private industry.

This is a long but rewarding job of:rounding - out and polishing crude human

material into a finished productive product. It is.here (in our school work-

shop) that Mr. Bowles, Mts. Deppong and Mts. McCollum have done a splendid job

of transition. The work pattern is simulated as closely to the actual job

situation as possible. I recall one instant that after I had contacted Mr. C.

L. Bakewell, Postmaster, and received his proeise thatiwo of our students mould

be given a trial period of employment at the Post Office as mail handlers. Then

the workshop teachers and I set about gathering concrete work situations. First

I made an appointment then me visited 'and toured the Post Office with special

interest to the job to be done by our two prospective students. Straightway we

returned to school and sinulated the acival job as best ue could under limited

conditions.

Aiter an extensive training period I carried our proud prospects, James

and Tommy to the Post Office for their physical examination and to fill out

application for employment records. On July 3, 1967, TOramy reported to the

Main Post Office for work on July 7, 1967, Tommy was dismissed. I contacted

the employment section (Mr. in regards to Tommy and was told that Tommy's

work ability and work habits ere up to standard but his difficulty was in the

fact that he could not MVO about from one section of the building to another

without the formena carrying him. Biding the punch-typed elevators andsping

from floor to floor and section to section vilthout superVision was something

that Tommy tould not nexter in a natter of a few dayG. However, I was not



contented uith this set back ...I nade an appointment uith Tonmy's nother.and

the Project Workshop Incorporated and have learned that Tommy should be enploy-

ed.there for a training period before September 1967.

As for James and the Post Office...James's hand neededyedical attention

for fear the handling of the mail sacks would infect it. Often "fate" plays

tricks on us when Dr. Breedlove felt that James's hand was well enough to

report to work, the railroads were on strike and employees were being laid-off

and no one was being hired. After the strike situation eased up I called Mt.

IL mho assured me that James uOild be given his job chance but as of now"James

has not been called for employment.

During the maze of trying.to find direction for Ey job as Home-School Coordina-

tor I went directly to Vocational Rehabilitation and had an interview with

Mt. Kinder. Vt. Kinder implied that this approach was a trifle unusual but pledged

himself and his staffing to be mindful of our situation. On Hay 15, 1967, I

accompanied.four students for their interviews at Vocational Rehabilitation

and for their phydcal exaninations at Sutter Clinic. Since this stage, each has

been processed and his records forwarded to Project Workshop .Inc. I have been

assured that each student would be placed in the training program of the work-

shop before or by September, 1967.

.In the same vein of job placement, I have encouraged the parents of five

other students to honor the appointments that I made for them at the Project

Workshop Inc. On July 20, .1967, I had an extended visit with lirs. B. again

I was told that before or by Septenber, 1967, these referrals would be placed

in the training prograa of Project Workshop.

During ihe week of August 14 - 13, 1967, one student is to begin working

at the Universal Sheltered Workshop.-



Oue of our graduates has been employed at tuo or three jobs and was in-

capable of service continuation due to her short attention span. She was re-

ceiving state-aid but this was terminated with her first job. Alter it was

established that she was unable to hold a job, her social welfare worker,

Mrs. T. and I set wheels in notion to have the child placed back on assistanCe.

Closing my eyes and awakening my recall there are a number of unrelated

services that I was able to render:

A. On February 16,17,1967 our school was setting up its Physical Educa-

tion Program...I was charged with the duty of having each student present for

testing, evaluation and grouping. At the ending of the testing period I was

given a listing of students with special problems. I contracted these student's

parents and related the findings of the Physical Education Staffing.

B. On March 27, 1967, I assisted hrs. Glover with the shopping for items

that uould enhance the general appearance of our school and add a polished

touch to our services as we...were to be host to the C.E.C. Convention. On

March 30, 1967, I gave a short report of my activities thus far and my proposed

plans as the Home-School Coordinator. After the brief neeting I assisted the

host staffing.

C. Miss Carr (faculty ne:zber) sustained h severe accident while on duty

at school. During her hospital confinement I made nany visits of a general

nature and often carried her classroom records which she conpleted during her

confinenent.

It was expedient that I enroll lass Carr's students for sunnier schoel,and

counseled the parents in regards to the students's profile ratings. To colaplete

the class roster it was'necessary that I visit a bed, confined nother.

D. limy times I visited Evelyn while she was confined at Cardinal Glennon

Hospital as a result of an orthopedic operation which I referred through the



Society for Crippled Children.

E. At the request of our Parents-Teachers Organization I arranged in part

the program for the meeting of March 16, 1967,.Mrs. Simms (edical Social Worker)

with.the Society for Crippled Children) was the guest speaker. The general

themes were in the Sharing of the Parents's Personal ProLlenis of their Children,

and the liddical Welfare Services that could be obtained.

The meeting was designed for audience participation it tu-ned out quite--1-

well.

'As a pelt of 4 summer school responsibilities I.was charged with the de-

tailed setting up of school trips. This entailed making apPointbents with

prospective places and sites, selectifig trips with interest and age gioupings

in mind; proportioning trips equally among faculty; sending a bus requirement

and scheduling-to Barker Bus Company; placing in the hands of every teacher

the entire summer school trip scheduling; staying within, the fram work of 'a

fixed budget, getting each trip started from s6hoo1 and going on those trips

that were to be to the best interest of the program.

On July 25, 1967, Er. Jess LaPuma asked me to attinUone of his classes

which was held at St. Louis University, Mr. LaPuma was making his presenta-

tion to the class and was displaying the behaviour patterns of one of our

students. It was most interesting to watch R: as she unknowingly exhibited

the behaviour traits that ware predicted by W. LaPuma. 14±. LaPuma had placed

into the hands of each class-mate a prepared personality pattern of R.

I was asked by the class to qualify some of R.'s behaviour patterns.

_Looking back I am pleased at the quality*of service that I was able to

.render our,schoOl family along with the willing aid of so many kind and under-

standing ppple. Many people only needed to be told of our situations and



they were happy to place their services and those of their agencies at our

disposal.

In my job as Home-School Coordinator I was able to tap the grass-roots

of deep feelings and emotions. I was able to listen I was able to help.

I truly feel that,through this warm desire to understand and to help that

our school and homes were brought closer together.

Would I welcame this job again? Yes, and with open arms because it neans

progress and unity for our "school famile and to be *without the services of

a Home-School Coordinator would mean a step backward. This is an age of pro-

gress ... let us nove forward.

Subnitted by:

Finest L. Gilkey, Home-School
Coordinator


